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When | made my first recording with a student about her study abroad experiences, | had
no idea that The Collabo Podcast (Ingham, 2019—present) would grow into a six-year project
involving more than 180 episodes. What started as a small experiment eventually developed into
one of the most rewarding parts of my teaching life. Although the podcast was created primarily
as a learning resource for students, it became an unexpected and sustained form of professional
development for me as a teacher.

This reflective account describes what | learned through the process of planning,
producing, and maintaining a student-focused podcast over a period of six years. Rather than
evaluating the podcast’s impact on student learning, the focus here is on my own development,
and on how podcasting influenced the way | interact with others, prepare and present content,
use digital tools, and think about my work as a teacher.

What the Podcast Is and Why | Started It

The podcast is aimed at undergraduate students in a Regional Studies department at a
Japanese university, the majority of whom are Japanese learners of English as a foreign language
and are motivated to develop their English skills to support their academic interest in global
issues. It is produced in English and includes a mixture of short monologues, conversations
between two speakers, interviews with students and staff, and occasional student-produced
videocasts. Topics include international cultural perspectives, English language learning
strategies, and preparation for proficiency tests such as TOEIC, TOEFL, and IELTS, as well as
broader aspects of university life and study abroad. At the time of writing, the podcast has
reached twelve seasons, with around 180 published episodes available.

| launched the podcast in 2019 because | wanted to add an informal, extensive listening
option that students could access outside class. While a multitude of listening resources were
already available on the internet, students seldom engaged with them regularly outside class. |
hoped to create something that felt interesting and accessible enough that students would listen
in their own time, without tests, worksheets, or compulsory follow-up tasks.

The podcast began around the onset of the coronavirus pandemic, when opportunities for
casual interaction disappeared almost overnight. Students could no longer overhear
conversations in corridors or chat informally before and after class. The podcast, therefore,
offered a way for students to hear teachers and classmates speaking naturally at a time when
face-to-face contact was severely restricted. Students returning from study abroad also had
experiences worth sharing, and the podcast gave them a platform to do so.

Development of Interviewing Skills

One of the earliest and most significant areas of development was my interviewing skills. In
my initial recordings, | tended to talk too much. | filled silences quickly, paraphrased answers

Explorations in Teacher Development 32(1) 18



prematurely, and often felt a strong urge to keep the conversation moving. Over time, | learned
that effective interviewing often involved doing less rather than more.

Repeated interviews with students taught me the value of pausing and allowing silence to
do some of the work. Leaving space encouraged students to expand on their answers and reflect
more deeply on their experiences. This was particularly important when interviewing shy or
nervous students, who were speaking in a second language. Rather than controlling the
conversation, | became more aware of how questions were framed and how follow-up questions
could support students in expressing what they wanted to say.

| developed these skills further through interviews with colleagues. Recording
conversations with other international staff gave me a clear reason to have longer, more focused
conversations than would normally happen in day-to-day university life. Rather than acquiring
information gradually over time, the podcast created opportunities to talk in depth about how
colleagues had arrived at their current roles and how they approached their work.

Interviews with Japanese faculty members were particularly revealing. | gained a clearer
understanding of their areas of specialization, how they ran their seminar classes, and the thinking
behind activities such as their regional development and volunteering projects. These
conversations helped me better understand colleagues’ educational priorities and made working
relationships within the department feel more open.

Developing a Sense of Audience and Learner-Focused Content

Because listening to the podcast was voluntary, | quickly learned that topic choice
mattered. Unlike classroom materials, the podcast could simply be ignored. This reality forced me
to think carefully about audience interest. Episodes linked to contemporary student interests such
as popular music (Taylor Swift), fashion brands (Adidas), or cultural trends (K-Pop) attracted more
listeners than those based on my own preferences. A well-intentioned episode on Bob Dylan, for
example, perhaps understandably attracted very little attention. While mildly disappointing, this
served as a useful reminder that relevance is not something a teacher can assume.

Paying attention to what students chose to listen to provided me with a clearer picture of
their cultural interests and media habits. | monitored the number of listens for each episode,
which gave an indication of which topics and formats were more engaging. Episodes involving
students, either as interviewees or as individual creators, consistently attracted higher levels of
engagement, so | incorporated student voices more frequently. Interviews focused on study
abroad were also particularly popular, leading me to produce more content of this type. Rather
than seeing lack of interest as a failure on the part of students, | began to view it as feedback on
my choices as a content creator. This has led me to place greater emphasis on student choice and
relevance when creating podcast episodes.

Learning Through Podcast Preparation

Preparing podcast episodes also deepened my own subject knowledge. Many episodes
required me to research topics that | thought | already understood. When creating episodes
about British culture, for example, | found gaps in my knowledge of figures and cultural
references that | had previously taken for granted. Researching topics such as the British
monarchy (King Charles), children’s literature (Winnie-the-Pooh and Paddington Bear), or popular
music history (The Beatles) forced me to revisit what | had considered to be familiar material in
greater depth.

Similarly, episodes on global issues such as the death penalty, veganism, Brexit, or the
Sustainable Development Goals required careful reading and simplification. Explaining these
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complex topics clearly for an EFL audience highlighted the difference between knowing
something and being able to explain in an accessible way.

The same applied to exam-focused episodes. Producing podcasts on TOEIC, TOEFL, and
|ELTS structure and strategies required me to explain processes and advice that | had previously
delivered more informally. This process strengthened my own understanding of how these exams
work and how students improve their performance in them.

In all these cases, preparing podcast episodes became a form of teacher learning. The
need to explain topics clearly and concisely for an unseen audience exposed gaps in my own
understanding and encouraged a more reflective approach to my subject knowledge.

Scriptwriting and Narrating for an EFL Audience

Another area of development was scriptwriting. Writing for listening required a different
approach from writing for reading. Early scripts were often too dense and too formal. Through
trial and error, | learned the importance of opening with a clear hook and writing in a
conversational style more suited to audio.

Alongside scriptwriting, my narration skills gradually improved through repeated practice.
Early recordings involved frequent stopping and restarting, followed by heavy editing. Over time,
| became able to record longer sections fluently in one take. | also became more aware of the
need to speak slowly, articulate clearly, and adjust my delivery to suit EFL listeners. This increased
fluency reduced production time and improved my confidence as a narrator.

Creative Process and Sustainability

Maintaining a regular production schedule also changed how | thought about the creative
process. | set myself a deadline of one episode per week during the semester and, despite
occasional fatigue or lack of inspiration, never missed a deadline.

There were times, however, when producing content felt like an obligation rather than a
pleasure. At those times, | gained a better understanding of the pressures often described by
content creators, particularly around creative burnout and the expectation of constant output
(Milmo, 2025). While consistency was important, it was critical to recognise limits and maintain
enjoyment in the creative process.

Digital Skills Development and Critical Use of Al

Over the six years of running the podcast, | developed digital skills that | had not
previously needed in my teaching. | learned to edit audio in GarageBand, minimise background
noise, balance levels, and structure episodes more effectively after recording. | also used
GarageBand to create the intro and outro themes, which | think helped to give the podcast a
clear identity.

Alongside audio production, | began designing promotional materials in Canva and
experimenting with different ways to highlight the release of each episode. | became increasingly
aware that students encounter learning materials alongside a constant stream of digital content,
which made it difficult for a new podcast episode to stand out without a reminder. As a result, |
experimented with Instagram and Twitter (now X) to share episode announcements, images, and
short audio clips.

During the life of the podcast, Al tools also became more sophisticated, and | began using
them selectively for brainstorming topics, refining drafts, generating images, and preparing
interview questions. While Al streamlined parts of the production process, it also required careful
checking. Issues of factual accuracy and tone meant that all Al-assisted content needed human
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editing and verification. This experience helped me see Al as a support for thinking and drafting,
rather than a substitute for professional judgement.

More importantly, from a production point of view, | gradually learned how to integrate all
these various tools into a manageable workflow rather than allowing them to dominate the
process. Efficiency was essential for the podcast to remain sustainable alongside full-time
teaching.

Podcasting and Professional Identity

Finally, podcasting opened unexpected professional pathways. Writing about the podcast
for the Wired section of JALT (Ingham, 2021) led to further publications, workshops, and
conference presentations. What began as an informal teaching project became an entry point
into wider academic conversations about teaching practice and professional development.

During this process, my professional identity shifted as | began to see myself not only as a
classroom teacher, but also as someone who could share valuable experiences and reflections
with a broader community. This shift has encouraged ongoing engagement with reflective writing
and professional dialogue.

Conclusion

Although the podcast was initially created with my learners in mind, its most sustained
impact has been on my own development. Through interviewing, preparing episodes, writing
scripts, and producing the podcast each week, | became better at listening, more effective at
explaining ideas, and more confident in my professional role. Podcasting supported this
development through regular practice rather than formal training, with gradual changes emerging
over time. It showed that sustained engagement in a creative project can shape professional
growth in ways that are not always apparent at the outset.
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