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This paper presents a self-directed teacher 
development project (TDP) to introduce concrete 

poetry into an EFL classroom via a task-based 
language teaching approach, and reader response 
method. The participants in the study were first 
year Japanese students attending a university in 
Osaka, enrolled in an Introduction to Humanities 
course. The outcome showed that, initially, all 
participants had zero experience of studying 
poetry, that pre-method they were positive in 
attitude towards poetry, and by studying poetry 
they mostly perceived that their linguistic skills 
improved. Post-method analysis illustrated that for 
attitude and skill factors, a further increase in 
positivity was measured in both variables showing 
that the methodology was successful. Additionally, 
the participants rated the method highly and 
recommended no changes to be made. The TOP 
was deemed successful and further research is 
recommended with larger and more diverse 
samples. 

Introduction 
'You may get to the very top of the ladder, and 

find it is propped against the wrong wall' (Raine, 

1915). With a similar sentiment, a significant degree 

of uncertainty is always present for educators when 

choosing future research projects, training, or further 

education courses. Self-directed teacher 

development projects (TDPs) are particularly 

challenging processes for teachers with factors to 

consider such as available time, costs, and access to 

technology and resources (Bonk & Lee, 2017). In 

addition to those factors, it is crucial to choose the 

correct 'wall' that not only provides success and 

enjoyment, but also support. In this article, the 

chosen 'wall' was the introduction of poetry into a 

Japanese EFL university class by designing an 

introductory methodology for poetry novices. 

Why Poetry? 
Poetry was chosen for three reasons. Firstly, as 

a catalyst for the basis of this study it was reported in 

the media that poetry has seen a global boom in the 

last few years. According to a survey by the National 

Endowment for Arts in 2017, 28 million US adults 

read poetry that year with an increase of 5% from the 

previous study conducted in 2012 (leyengar, 2018). 

The reader demographics illustrated that 18 - 24-

year-olds doubled from 8.2% to 17 .5% for the same 

period, and that female readers also increased from 

8% to 14.5%. Increases were also shown for ethnic/ 

racial subgroups and adults with a college education. 

Similarly, in the UK, poetry statistics reported by 

Nielsen BookScan showed that sales of poetry books 

were 12.3 million pounds showing an increase of 

10.6% in 2017 (Ferguson, 2019). Consumer 

demographics revealed that 75% of sales were under 

34 years of age and of that, 41 % were aged 13-22. 

Teenage girls and women were the largest 

consumers of poetry approximately aligning with the 

NEA's findings in the US. 

Secondly, the researcher read and wrote poetry 

for enjoyment and was interested to explore if that 

would translate as a learning objective into the EFL 

classroom by focusing on a 'reader response' 

approach and avoiding poetry stylistics. In addition 

to enjoyment, it was hoped that students would 

develop their critical thinking skills and enrich their 

vocabulary. 

Thirdly, the researcher had no experience of 

teaching poetry in an EFL context, so as a TDP it 

presented unique and interesting challenges, such as 

considering which form of poetry to choose, 

developing a method to introduce it into the EFL 

classroom, and deciding how to measure the success 

of the TDP. 

Reasons for the Poetry Boom 
Andre Breedt, the M.D. of Nielsen BookScan, 

postulates that "in times of political upheaval and 

uncertainty, people turn to poems to make sense of 

the world" (Ferguson, 2019). Katy Shaw, a professor 

of contemporary writing at Northumbria University, 

also echoes this sentiment and stated in Ferguson's 

(2019) article that previous resurgences in poetry had 

been recorded during the rise of Chartism - a British 

working-class movement for parliamentary reform 
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(Britannica, n.d.) - in the 19th century, and in the 

1980s miner's strike in the UK. Over the last few 

years, with the Trump administration in the US and 

Brexit in the UK there is definitely II uncertainty and 

upheaval 11
• More recently, social media and its 

platforms are also offered as reasons. The brevity of 

certain forms of poetry lend to the usefulness of 

smartphones and the speed of which it can be 

shared. This has given rise to a genre of 'instapoets', 

much to the annoyance of the traditionalists 

(Ferguson, 2019). 

Use of Literary Texts in EFL 
The use of literary texts, such as poetry, in EFL 

is a divisive subject among educators. McKay (1982) 

states that the arguments against the use of such 

texts are that they reflect complex structures and a 

broad use of language, do not meet students' 

academic or occupational needs, and include cultural 

aspects that can be difficult for students to 

understand. However, supporters of literature use 

argue that by studying literary texts, students are 

enabled to process and interpret new language as it 

presents meaningful and memorable contexts from 

real life (Lazar, 2008). 

Kodama (2012) researched articles from the 

ELT Journal over the period 1981-2010 and found 15 

articles relating to how literature should be 

approached in communicative language teaching 

and summarized the findings into four main 

approaches: 

1. Stylistics - focuses on a detailed analysis/ 

critique of poetic devices (alliteration, 

metaphor, assonance etc.), semantics, 

discourse, lexis, and levels of language use 

including graphological and phonological 

items. This is viewed as the classical but long

winded approach to poetry analysis and 

requires students to have a good prior 

understanding of stylistics to be able to 

approach a text. 

2. Language based teaching - this is a broad 

category of application and includes 

techniques such as reading aloud to develop 

confidence, pronunciation, and fluency skills. 

Lexical items can be focused on to 

encourage students to 'play' with language 

such as exploring rhymes and lyrics. 

3. Reader response - focuses on the reader's 

personal interpretation of a text where there 

are no correct answers to be found. This 

approach requires zero knowledge of 

stylistics and multiple meanings can be 

explored by individuals in the class. 

4. Young adult literature - use of this literary 

sub-genre allows L2 students to engage with 

vocabulary and language use that may be of 

a more appropriate level for them to 

comprehend, and therefore be able to find 

meaning more easily. 

All approaches were analysed for positive and 

negative aspects and an integrated framework was 

put forward by Kodama (2012). However, in the 

context of this study the 'reader response' approach 

was of most interest as the reader is central to 

meaning construction and that different readers read 

('respond') differently (Hall, 2005, p. 840). It could be 

argued that this is a shallow approach to poetry 

teaching/learning, and that the author's meaning or 

intent may be misinterpreted or changed which 

could be a personal issue for some educators. 

However, the primary advantage of this approach is 

that it is quick and easy to implement in the L2 

classroom with no particular focus on stylistics or 

literary genre and it fits the context of this study. 

Research 
This research project was designed with a 

three-pronged approach and the outcomes are 

presented in this paper. Firstly, as a TDP, various sub

genres of poetry and examples were explored, and 

the following simple criteria were used to identify the 

best option for the participants: 

1. Appropriate for the participants' linguistic 

abilities in the study 

2. Ease of facilitating a reader response 

3. Enjoyable to study and teach 

Secondly, a methodology was developed for 

application in a live classroom. Lastly, student 

feedback was measured and analysed, both 

quantitatively and qualitatively, pre- and post

method by questionnaire instruments. Researcher 

observations and student feedback results would 
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provide a measure to decide if the TDP was 

successful or not. The following sections outline the 

form of poetry chosen, the approach and 

methodology, the results and discussion, and lastly, 

future recommendations. 

Choice of Poetry Genre 
There are many different genres of poetry to 

choose but one type stood out as most suitable for 

the participants in the study, and that was 'concrete 

poetry'. According to Poets.erg (2004), the term 

'concrete poetry' was first coined in the early 1950's 

by European artists Max Bill and Oyving Fahlstrom. 

The poems were constructed in an intangible and 

unidentifiable structure which would give no 

suggestion to the meaning or context behind the 

poem. However, as the popularity of concrete poetry 

grew and spread, by the 1960's abstraction was less 

of a focus, and it became more akin to a fusion of 

word and visual art utilizing not only paper as a 

medium, but also photography, film and 

soundscapes. As a result, nowadays, we can find a 

highly structured form of poetry fused with visual 

imagery. 

In Appendix A, an example of concrete poetry 

can be found entitled 'Kitty' (Hollander, 1993). There 

are obvious features that the reader can immediately 

observe by skimming the poem. The cat shape might 

lead to speculation and allude to the poem being 

about a cat, possibly the personality or character 

traits of a cat. There is no punctuation except for the 

use of capitalization of certain letters to denote a 

new sentence. The choice of the word 'tale' at the 

end of the cat's 'tail' is interesting with the double 

meaning. 

The virtue of this type of poetry is that the 

imagery used supersedes the need for the reader to 

focus on the density or length of the text. This could 

be particularly useful for L2 learners and diffuse a 

potential feeling of poetry being too difficult or 

challenging to understand. This was the primary 

criterion of choice. 

Research Questions for the Participants in the 
Study 
R01. Pre-methodology: What are the participants' 

experiences of, and attitude towards, studying 

poetry to improve their English skills? 

R02. Post-methodology: Did the participants' 

perception towards poetry change either positively 

or negatively compared to R01 findings, and how 

did they feel about the methodology presented? 

Research Questions for the Researcher in the 

Study 
R03. Does the proposed method serve as an 

appropriate introduction for both teacher and 

student poetry novices? 

R04. Was the TDP exercise successful? 

Approach and Methodology 
The study was designed with a focus on 

student-centeredness, and a task-based language 

teaching (TBLT) structure. The task-based structure 

followed the traditional pre-, while- and post-task 

construct for both teacher and student tasks (Willis & 
Willis, 2007). 

Participants 
The participants were first year female 

Japanese students (n=20) attending a university in 

Osaka, enrolled in an Introduction to Humanities 

course. The participants were an average age of 18, 

had a mean average of 8.9 years total English 

experience and were focusing primarily on reading 

skills and vocabulary acquisition. The semester was 

15 weeks (30 x 90-minute classes) and the course 

included literary texts, interviews, speeches, and 

biographies. 

Instruments 
Instrument 1 (Appendix B) collected 

participants' data pre-intervention on their: 

a. Experience of using poetry to study English 

b. Attitude towards poetry as a literary genre 

c. Perception of how studying poetry improves 

English skills 

Questions 5 and 8, 'I think studying poetry is 
useful' and 'I really dislike poetry', required a written 

response to qualify the participants' choices while 

other general comments could also be added. There 

were two multi-item scales represented in the 

instrument: Attitude and Skills. 

Instrument 2 (Appendix C) collected 

participants' data post-intervention on their: 

a. Attitude towards poetry as a literary genre 
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b. Perception of how studying poetry improves 

English skills 

c. Perception of the methodology used to study 

poetry 

Four questions were added to collect more 

detailed information about any change in opinion 

towards poetry, suggested changes to the 

methodology, feelings about creating poetry and 

other comments. There were three multi-item scales 

represented in the instrument: Attitude, Skills and 

Method. Both instruments utilized a 5-point Likert 

scale with a value of 1 equating to strongly agree, a 

value of 3 equating to neither and a value of 5 

equating to strongly disagree. 

Administration of the Instruments 
To reduce bias or influence, both instruments 

were given in an envelope, to a volunteer student. 

The teacher left the classroom while the instruments 

were completed to assure that students' anonymity 

was protected. The volunteer then collected the 

instruments and place them in a sealed envelope. 

Data Treatment 
Instrument 1 and 2 data were inputted into 

SPSS 26. The multi-item scales were tested for 

internal consistency by evaluating the Cronbach 

Alpha values (Instrument 1 - Attitude = 0.78 and 

Skills = 0.81; Instrument 2 - Attitude = 0.79, Skills = 

0.79 and Method = 0.85) and reduced to a single 

variable for statistical analysis. According to Bryan 

and Cramer (2005), 0.80 is the value which indicates 

a satisfactory level of conceptual relatedness 

between items. Deleting items from scales less than 

0.80 did not improve the values significantly and 

were therefore left intact. 

The open questions were analysed and mined 

for supporting information to corroborate the 

statistical findings and allow for further comments on 

the process. 

Materials 
The poem used for the 'while-task' and the 

introduction of the method was 'Kitty' (Hollander, 

1993) - Appendix A. The additional concrete poems 

used in the student post-task have not been 

included. 

Procedures 

This following sections contain a summary of 

the task-based structure for both teacher and 

student participants. 

For the Teacher 
Pre-task - Administer Instrument 1 and analyse the 

collected data. 

While-task - Deliver the method for studying 

concrete poetry and highlight any salient points or 

features to the students' after the task is completed. 

Post-Task - Administer Instrument 2 after the 

students complete their post-task, analyse the 

collected data and compare it to instrument 1. 

For the Students 
Pre-Task - Research concrete poetry for homework 

and complete a 5W1 H (What, Where, When, Who, 

Why and How?) analysis to prepare for the next class. 

In class, they discuss and share their research before 

moving onto the while-task. 

While-Task - Students work through the method 

(outlined below), following the instructions, for 

studying concrete poetry under the guidance and 

facilitation of the teacher. 

Post-Task - Students prepare a group presentation 

where: a) the group introduces the analyses of a 

single concrete poem together, and b) each 

individual group member introduces a concrete 

poem they have created. 

The following explanation details the while-task 

and post-task procedures for the students and 

teacher following on from the pre-task discussion 

and comparison of the participants' research into 

concrete poetry. 

Student While-Task Procedure (Method) 
1. Hand out the 'Kitty' poem (Appendix A) to 

the students in small groups. 

Guide the students to: 

4. Guess what they think the poem will be 

about. 

5. Decide how to best read the poem - left, 

right, up, down, etc. 

6. Look for punctuation or grammar mistakes/ 

differences. 

7. Find rhyming words. 

8. Read the poem as a group and underline all 

the words they know. 

Explorations in Teacher Development 27(3) 16 



7. Once again discuss what they think the poem 

is about. 

8. Check any unfamiliar words in the dictionary 

and read again. Has the meaning changed? 

9. Explain the poem to another group. Do they 

agree on the meaning? Why or why not? 

Student Post-Task Procedure 
1. Give the students a different concrete poem 

to study in small groups. 

2. Have them follow the method above to 

analyse the poem together (Create a 

handout). 

3. Ask them to create a presentation to 

introduce their group analyses of the poem. 

4. Ask them to each create their own concrete 

poem and present it to the class. 

Commentary on the method 
The method was designed as a 'reader

response' and avoids focusing on specific poetry 

stylistics. The justification for the lighter approach is 

that it is presented as a method for introducing 

poetry to L2 learners. Personal meaning is the 

driving force and there is a focus on how to read the 

poem rather than what to read. There is also a strong 

emphasis on getting the students to focus on what 

they know rather than what they do not know. 

Data Analysis and Discussion 
In response to RQ1, all participants, with an 

average of 8.9 years of English study, had zero 

experience of studying or using poetry. This was 

astonishing and led the researcher to initially 

postulate that there may be resistance to studying 

poetry, and a perception that the class could be too 

difficult, a commonly held preconception. However, 

analysis revealed that the participants evaluated 

both Attitude (M = 2.67, SD = .39) and Skills (M = 

2.38, SD = .39) quite positively (1 = strongly agree, 3 

= neither and 5 = strongly disagree). The participants 

fell between the 'agree' and 'neither' values, with a 

tendency towards the 'neither' for Attitude, and 

closer to 'agree' for Skills. The open question items 

were analysed and yielded mostly positive adjectives 

such as: enjoyable, interesting, useful, important, 
and creative. However, two participants were quite 

negative towards poetry and deemed it too difficult, 
useless, and not useful in daily life. 

Regarding R02, analysis of instrument 2 

(Appendix C) results revealed that the students' 

perception towards studying poetry and the 

linguistic skills benefit were positive for Attitude (M = 

1.69, SD= .51) and Skills (M = 1.55, SD= .47) where 

both variables fell between 'strongly agree' and 

'agree', moving away from the ambiguous 'neither' 

on the scale. Researcher observations during 

application of the method corroborated these results 

as the participants appeared to enjoy, and were 

engaged with, the entire process. It was interesting 

to observe the participants move from an initial point 

of fear and trepidation at the subject matter to pure 

enjoyment and growing confidence. Qualitative 

analysis yielded adjectives such as: enjoyable, 
interesting, useful, easier, improved, fun and love. 
Zero negative vocabulary was found, and this 

suggested that the two participants who thought 

poetry to be previously useless converted their 

opinions post-method. No specific comments could 

be clearly identified due to anonymity. 

All participants evaluated the Method (M = 

1.69, SD = .39) positively and described the 

methodology as: easy to follow, step by step, 

increasing their understanding and critical thinking, 

and that they would recommend it to others. Total 

feedback indicated that no amendments to the 

methodology were recommended. 

In addressing R03, The process for the small 

group of participants was seamless and this was 

based on the feedback, instrument results and 

researcher observations. Additionally, the 

participants indicated that they not only 'enjoyed 
creating the poetry' but they 'really enjoyed listening 
to each other's poetry' and 'seeing the creativity of 
other individuals'. They were 'inspired' and also 'sad' 
as some indicated that this would be the only time 

that they would take part in a class like this and 

would probably never study poetry again. 

Finally, looking at R04, from the researcher's 

perspective it was extremely successful. Participant 

feedback aside, the process of choosing a literary 

genre unknown to the researcher and designing a 

method to introduce that into the classroom was 

deeply rewarding and challenging. It was an inspiring 

process echoing participants' comments. 

Teacher Recommendations 
The wording of the student and teacher tasks 

was a challenge to make them brief but 
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understandable. They were extensively tested by 

peers and re-worded where needed, however it is 

not inconceivable that a reader might find them 

confusing in places to follow. As this is a TDP, and 

there are tasks outlined for both teacher and 

students, a misunderstanding or overlap could occur. 

Therefore, it would be advisable to focus on either 

the student or teacher part only and understand 

clearly what must be done before moving onto 

reading the next task stage. Teachers that are new to 

TBLT or those who use it infrequently may find it 

useful to understand or refresh how TBLT is 

structured before applying the method. 

Limitations and Implications 
Given the small sample size and the particular 

group studied, it is impossible to make assertions 

about introducing poetry on a wider scale. Going 

beyond mere descriptive statistics would be 

required, no matter how positive the outcome was 

for this context. However, this study was primarily a 

TDP and, as such, an overwhelmingly positive one 

for the researcher, but the outcomes of the process 

did reveal that this study could and should be 

replicated on a bigger scale. It would be prudent to 

select samples from different year groups and mixed

sex classes. Inferential statistics could be performed, 

and comparisons made for a wider population. 

Additionally, upon reflection the instruments could 

be improved upon by reviewing the item wording 

and additional pilot testing to increase the internal 

reliability for a larger scale study. 

Conclusion 
Poetry is booming globally but not yet in the 

TEFL world. This small study has taken steps towards 

illustrating that as a literary genre it is worthy of 

further exploration and inclusion in the Japanese EFL 
classroom. One of the main purposes for reading 

poetry, and as a learning objective in this study, is for 

enjoyment, and this word was mentioned repeatedly 

in the instrument feedback and in the classroom by 

the students. It is the first word that springs to mind 

when describing the TDP process from beginning to 

end. As researchers and educators, we should strive 

for enjoyment in our endeavours, classrooms, and 

workplaces, but it is also paramount to make sure we 

choose the correct wall upon which to lean our 

ladders. 
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Appendix B 

Pl I e'ase•rreai t e o . owlne: statements a · dl lhfll ndm oo.s:et he ti . est answer 

L I h..aYe used po.eb:y before to. sltl!ldy , lsh. 

2.. I ithl · srudv ng poetry c:an lbe enjoyable. 

:3 .. lithlrrk s dv ng poetry c;3n be Interesting. 

4. I d1oni t tl:iln s!iffi:iytn,g paewv can be- tao d ffku it. 

5. I ithln1k s d'( ng poetry can be use[ul. 

6. I ithl · It Is mpo.rmm: ta, :srody l~erary texts I e poetry. 

I don't llhln studytng pae~r'p.' Is ~mpartant fm mea1tl'a'l li'f'. 

I re.all'( dis ke poetry.. 

9. I don't In slrudylng pae ,rv, wlll impro'a'e my vocabulary. 

w. I ithlnl: srudvJng poetry will improve my reading s-'kllls. 

fo rv,ou. 

11. I don' t ~ In sltu:dyln,g paetrv wll l prove my l lstenlng s lls. 

112. 111:hlnl: s, dy ng poetry wil l m;prove myth ng skil ls. 

1:3. I ithlrrk srud!f, ng poetry . I tmprove rrry ~ea:'klng sklmls. 

14. I ithlrrk srudvJng poetry wil l tmprove my ,rnmmunlcatlan sklllls... 

15. I don't hln~ s~ poetry wll l improve rrry writlnll: sf!:ll ls. 

16. I ithln: srudy ng poetry wil l Ull,Pro'lfe my ,ere a · vlity. 

Ciomment Sec.tlon - Please WTlte .a comment e>:plalnlni![!~ 
,Que.stloo 5~ answer. 

,Q'UeStl-M .!1'.s answer.. 

Other comments: 

. Oli a. · If .'' eac: QA'. 

~51 No 

Str Ag Ne! Dls Sllr 
on ree ·the BIJr' on 

m r ee ii!:1¥ 
.Ag Dls 
,.ee :air 

e.e 

ihank ynu for partlctpatln.g In lhe study~ l fyn1111 have .an't ciuestforns. or woold like .a1 ,copy of t:lhe final resutts/paper 
please• do not lh.es1tate mask ,cir i!:antBlit'.t: piryce:.j,73@tn1all.com1 
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Appendix C 

IPle;ase ireau:11 the fal]awlng statEments ii!nd moo:se the ti Mt answer for you. Mark III d.rc-li! "O'' 1n e,ac-h bl!IX. 

Str Ag Ne! DJs Slir 
on r.ee ·lihe agr on 

dv II' ee 11·, 
.A_g Dl!i 
1tee laill:11' 

!l!!I!• 

1L SrudvJng concrete paelilry waiS. ,enjoyable. 

2.. SrudvJng concrete paelilry waiS. lnter,estlng.. 

:3. SrudvJng comrete paelilry useful for impro\!ln,g my. En11lish. 

4. SrudvJng coocrete paelilry WaiS. ,ea~er than 1 · · ou11h1.t Iii: would be. 

5. s dvJn!ll i:oocrete paelilry helped Improve my. c-.reatlYl!i.y. 

6. Iii: wai5, fun t,o cr,eat e my own ooncret,e poet!)'. 

.• I 'NOl.lldl Ille ta, :situd',' poetry a.gain Ito Improve my ngl~ . 

8. Iii: WaiS. i rrlter,es,tln l!'! ito cr,eaite my. own ooncrete poem. 

9. I ithlll'. stud¥ ng caM:relte poe V Improved my.· YOCab a_ry .. 

10. I ithllll studvJng caM:relte ipoeb'y Improved my.· readlnl!'! skiil ls.. 

11. lthlrr · 5 d¥ ng caru:relte ipoettv Improved my stenln,g skills. 

i.2. I ithl sliludv, ng i:aru:relte poeliry Improved my i!Jhl ini!l: s'lclrls. 

:11:3 . I t hl srudv ng poetry wfll unprov-e my dlsc~ on :sil:I s. 

14 .. I ithllll srudvlng caru:relte poel!ry Improved my. O\!erall 
il:lommunkait loo slcllls. 

15. I ithl . slilud¥ ng caru:relte ,poel!ry Improved my w,rlt ng s~ill :s.... 

16. I ithl · srud¥ ng caru:relte poel!:ry Improved my crea,tiYlty. 

ll . The method to study concrete poetry was ea§\!· t,o ifa aw. 
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18. The method ro study ooncret,e poetry helped m-e underst and 
the ooem better. 

19. The method to stu~· concrete poetry h.elped me th k more 
deepl 'I' about lllhe poesm. 

2.0. I WO'll ldl recOOl'tll'lffld lilhls me , od to other stud'ems the-y 
asked. 

21. I Y10u ldl use ~ Is me· od fo.r other teru If I hadl the chanc.e. 

12. The ,coru:: re te [POems .,.ou s, dledl In class were interes.t lng. 

23. I ithln'k srudv ng caru::rete IPOeb'y Is a goad W'i!l'rJ' ro lntroduc.e 
Ipoelily ~nto t he ,class. 

2.4.. The present ation task w,a:s, a good wav ta, [Praclilce s!rudyiing t he 
method for ana'll(slru: pae~. 

IPle;ase Answer ·IJhe F,oUowlrw qwe5tlons: 

L Afte:1 s!mlyiBg ,coru:re te [P □ elily' ha,s yoor op l nJ□n ,o · srudy-Jng pootry ch,mg;edi? Why or why not? 

l. Wou d .,.ou c a.nge .any hlng abotrt the metllod to srudv com:rete fPOeliry? Whv or wh"' not? 

3. tiow . d 'f!OU feel about c,eallling ·Vour ,own paetiry~ 

4. Oo ·Vou h.a11e a'.ny other coonm.e11,ts i" 

Thank you for p;an c~patt.ng In ·IJhe study~ Hyowi hlfwe anr, queitlnms. or would like a ,copy of the flna11 resul,ts/papeir 
ple;ase do not he:soJtate m a5k ,or rnn1Blt.t t i:ll!V!fe.l,B@ori;all.cam 
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