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essage 
SIG Coordina r 
Neil Cowie 

This is the first newsletter since the 
annual JALT conference held in 
November in Omiya. Those of you 
who could attend I hope had an 
enjoyable and stimulating time. I may 
be biased but I think one of the 
successes of the conference was the 
apppearance of Dr Amy Tsui, jointly 
sponsored by Teacher Education and 
CUE NSIGs. Dr Tsui made three 
superb presentations and impressed all 
with her professionalism and charm. 
She is obviously deeply committed to 
teacher development and I hope that 
we can invite her again in the future. 

Talking of the future we are 
planning a mini-conference (in Kyoto 
on the weekend of June 19th and 
20th). The theme of the conference is 
'Testing and assessment for learners, 
teachers and trainers.' We hope to 
have short presentations on the 
Saturday (about 50 minutes each) and 
then a workshop on the Sunday where 
participants can investigate in more 
depth some of the issues raised the 
previous day. 

If you would like to present, take 
part, or even help organise the event 
Janina Tubby would love to send you 
further information. Please contact 
her: 

Janina Tubby, 
cf o Sumikin-Intercom 
7-28 Kitahama 4-chome, 

HJlll£1,-"'" 1111 Osaka-fu 

. 078-845-5768 
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POETRY CORNER 
To Be a Teacher 

Value time. View teaching as a way of discovering. Ask 
people how and what they want to learn - capitalize on 
their interests. Discover what others already know 
before starting to teach. Teach lessons as you would 
cook steak - with adequate heat and minimum fat or 
bull. Work for simplicity - strive to boil down each 
lesson into a few key points. Don't be afraid of 
mistakes - do take the time to reflect and learn from 
them. Consider learning activities as building blocks 
which can be arranged in many ways. Regularly ask 
yourself, "what is really being taught?" If you can't 
come up with a clear answer, probably most students 
can't either. Respect your students. Be disciplined by 
love. Experiment. Keep your classes creative. Focus on 
your top priorities; don't try to micromanage. Believe 
in yourself and your students. Teach with passion. 
Regard teaching as something you love to do, not 
merely get paid to do. If you don't feel excited about 
what you teach - teach it differently. Encourage 
students to participate in ways that allow them to teach 
others. Be alert to unexpected opportunities. 
Encourage excellence - don't force it; be a teacher 
rather than a police officer. Have a life. Get outside of 
the classroom regularly. Stay fresh. If your energy is 
low, do things differently. Let your students do the 
talking most of the time. In your zeal to teach "the 
lesson," don't forget to teach your students. Covering 
the material is important - but so is discovering it, too. 

- Tim Newfields 
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FEATURES: Interviews & Reports 

Following a 
Philosophy of 
Personal ignity 
Interview with Tessa 
Woodward 
by Merinda Wilson 

I'd like to introduce Tessa Woodward, 
a well-known figure in the EFL world. 
I was able to meet up with Tessa at 
Hilderstone College, Kent, this 
summer. In the following interview 
Tessa gives an insight into her 
teaching/learning philosophy and 
explains some interesting techniques 
for motivating both her teaching and 
her learners. As well as classroom 
teaching, Tessa is involved in teacher 
training and trainer training. She is a 
writer and editor. She is often invited 
to lead workshops and teach specialist 
courses, both in Britain and abroad. 
She lives in Kent with her husband, 
Seth Lindstromberg. In her free-time, 
Tessa enjoys singing, riding, walking 
and gardening. 

MW: How did you get into TEFL 
to begin with? 

TW: I was working in the 
voluntary sector in London, the 
job was challenging but the pay 
was dreadful and the hours were 
horrendous. I had it in mind that I 
would like to travel but I didn't 
just want to be a tourist. I heard 

about TEFL through a friend and 
thought I'd give it a try. I wanted 
to travel meaningfully, but I 
wanted to get thoroughly trained 
and experienced before travelling. 
I didn't want to be "practising" in 
other people's countries. I trained 
and worked at a school in north 
London for two years learning my 
craft before going abroad. 

"I had it in mind that I 
would like to travel but 
I didn't just want to be 
a tourist." 

MW: Your first teaching post 
abroad was in Japan. How did 
you feel about teaching there? 

TW: I had been used to small, 
multi-lingual classes of adults and 
a tiny, cohesive staff-room. In 
Japan a lot of things were very 
different; large mono-lingual 
classes of young students. There 
was an excellent social life among 
the teachers but little professional 
community. Unfortunately, there 
was little communication between 
the Japanese and Western staff. 

MW: Since Japan, you have 
worked in many different places 
and many different teaching 
situations. How do you continue 
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to find teaching challenging and 
fulfilling? 

TW: I have a lot of challenges. I 
am continually working with 
different groups,, from a group of 
Berlin riot police to postgraduates 
to zero beginners. I have many 
group changes a year so I have to 
be extremely flexible. I can almost 
never use the same materials 
twice. It takes me a couple days to 
get my head around a new course 
so I have these first day rituals I 
can run through. The first evening 
and the second day I work very 
hard to work something out for 
that particular group. 

"I have many group 
changes a year so I 
have to be extremely 
flexible. I can almost 
never use the. same 
materials twice .... I am 
a low-tech, low­
material teacher." 

I am a low-tech, low-material 
teacher. Because I have to work 
with different groups all the time, 
I draw from the participants as 
much as possible. I have been. 
collecting exercise types, routines 
and sequences of activities which 
allow me to do this. For example, 
one exercise which I learnt from a 
co-teacher years ago, involves a 
different member of the group 
taking the chair for 5 minutes that 
day. This is the 'hot seat'. The 
others prepare some questions to 

fire at their colleague. I sit next to 
or near the colleague to help them 
if they get stuck, but :we h~ ve 
already discussed thmgs hke, . 
"That's private!", or "Interesting, 
but what do you think?" By finding 
activities that involve the 
participants more, you can save 
energy and get the class involved. 

MW: You said that although you 
are involved in various jobs in 
EFL (trainer, editor, presenter 
etc.) you are still basically a 
classroom teacher at heart. What 
do you enjoy about classroom 
teaching? 

TW: I feel that classroom teaching 
is central and essential to 
everything else that I do 
professionally. It keel?s me real. I 
enjoy the learners. It 1s really 
lovely to see how differen~ people 
are. I am surprised that with each 
new group, I get in on the first 
morning and within 15 minutes 
someone has said something that 
makes me chuckle and away you 
go; fresh relationships. 

"I feel that classroom 
teaching is central and 
essential to everything 
that I do 
professionally. It 
keeps me real." 

MW: How do you make yourself 
a better teacher, as an individual? 
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TW: I read a lot, think a lot and I 
am married to someone in the 
same profession. I carry an 
awareness of learning into lots of 
different situations. I see it around 
me all the time. I ask other people 
how they do their work, whether 
they teach, do woodwork or 
anything else, and it's amazing 
how many similarities there are. 

MW: Do you follow any 
particular teaching methodology, 
or do you have your own? 

TW: I consider that every teacher 
has their own method, if you take 
'method' to be a way of doing 
things in the classroom. This idea 
of a teacher having their own 
method can be differentiated from 
'methodology' or 'approach'. If 
you have your own approach or 
belief, then your methods and then 
your classroom tactics will tend to 
follow. 

For example, I have some very 
strong beliefs about people and 
how people learn, and about what 
language is and how it is learnt. 
As a basis of those beliefs so my 
practice follows. If I take 
fundamental beliefs such as 
personal dignity in the teaching­
learning encounter and consider 
language as a semi-instinctive 
process, then my tactics and 
methods will flow from that and I 
will choose ways of working that 
harmonise with those beliefs. 

"If I take fundamental 
beliefs such as 

personal dignity ... then 
my tactics and 
methods will flow from 
that." 

MW: One dilemma I often face 
when teaching monolingual 
groups in Japan, is how far to 
enforce an English-on! y policy on 
students during my classes. How 
would you deal with that 
situation? 

TW: English-only is an unrealistic 
goal because students often 
haven't got enough of the 
language. So you have to start 
small with limited expectations. 
And this is where the personal 
dignity comes in; you must ask 
yourself why is this person not 
speaking in English to me. 
Perhaps they do not now what to 
say, or they don't know how to 
say it, they may feel funny doing 
it, there may be peer pressure not 
to do it. So you need to locate the 
reason and find ways to work 
with the person to circumvent the 
problem. 

"You must ask yourself 
why is this person not 
speaking in English to 
me .... " 

Asimple idea here in the 
classroom is to play Echo Games. 
You teach students how to say 
'OK' with a rising intonation for a 
question and a falling intonation 
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for affirmation. Then you ask 
students 'OK?' and get them to 
reply 'OK' (or 'No, not OK'1). 
Once you have basic echo 
then you can do it with many 
things, like 'Ready?', 'Finished?', 
'Clean the board?', 'Time 
break?' this case students 
have got the words to say, it is a 
meaningful exchange and they are 
starting to break into English. 
With this kind of technique you can 
start increasing the amount of 
English used the classroom to 
say 1 % and then continue trying to 
winch the percentage. I notice 
too that Tim Murphy is doing 
some very interesting work in 
Japan with his students and co­
teachers on gradually increasing 
the amount of target language 
spoken in class. 

Therefore, if you take personal 
dignity as a basis it involves 
thinking things through from the 
personal angle and trying to set 
people up for success. People feel 
dignified when they can use 
English without being stuck for 
words and feel rewarded when 
they can communicate 
successfully. 

"People feel dignified 
when they can use 
English without being 
stuck for words and 
feel rewarded when 
they can 
communicate 
successfully." 

MW: How important to youis 
contact with other teachers? 

TW: Socially very important. I like 
the chat, the jokes and the story­
telling. I also need it to learn 
things. When I go abroad to do 
workshops, I get to work with 
people from different places. For 
example I was recently in 
Slovakia, doing a week for the 
Slovak National Training Team 
with the British Council and 
Donald Freeman from Vermont. 
We had never worked together 
before, we have different styles 
and it was a wonderful experience 
to watch him and observe how he 
worked and reacted in the in the 
same situation. 

My most powerful person-to­
person learning experience co~es 
when I am sharing a course with 
another teacher that I don't know 
very well and possibly one from ,a 
very different background. That s 
when I do most of my 
interpersonal learning. With the 
same group of students and the 
same goal and the same room 
at the same time, effectively team­
teaching, it is possible to learn 
different ways of working. 

MW: What do you think about 
Action Research? 

TW: I think it's wonderful and I 
would advise anybody to do it! 
When I was in Japan with one 
exceptionally shy group, this is 
how I survived. I did action 
research projects for myself. In 
those days I didn't triangulate and 
I didn't publish, but I did an 
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embryonic form of it where I set 
myself puzzles, I tried things out 
and thought about the results. The 
major realization from action 
research was that my classroom 
was like my experiment 
laboratory and I actually could 
effect changes. Once I realised 
that, I felt much more in control. I 
also realised that a disaster is not 
only a disaster. It is also 'data'! 
The first time I tried CLL 
(Community Language Learning) 
was as an experiment with the 
group I was having problems 
with. I had read about it and 
decided to try it out and it worked. 
Since then, on nearly every course 
I do, I run some kind of 
experiment even if it's just say 
around a small puzzle such as "Do 
participants seem to learn more 
when they write their own 
handouts?" 

"The tnajor 
realization frotn 
action research 
was that. . .I 
actually could 
effect changes." 

Further Reading (~=2f 3ti0 
Murphy, T., & Sasaki, T. (Eds.). (1997). The 

medium is in the message: Japanese teachers 
of English using English in the classroom. 
Nagoya: South Mountain Press. 

Taylor, P., & Head, K. (1997). Readings in 
Teacher Development. Heinemannn. 

Woodward, T. (1991). Models and Metaphors in 
Language Teaching. Cambridge University 
Press. 

Woodward, T. (1992). Ways of Training. 
Longman. 

Woodward, T. (1995). Planning from Lesson to 
Lesson. Longman. 

The Teacher Trainer. Edited by Tessa 
Woodward, a Pilgrim's publication (see below 
for more information) 

(The Teacher TrainerO)~~f:::.H \""(fi~ic 
~~~OO<t-=~~\, ) 

Do you know about. .. 
The Teacher Trainer 

journal? 
If you have any kind of teacher 

training or teacher helping 
function in your job, there is an 
international journal just for you. 

It comes out three times a year 
and contains practical and 
thoughtful articles on giving 
workshops and teacher training 
courses, how to observe and give 
feedback on teaching, useful new 
publications of interest to teacher 
trainers - and lots more! 

If you are interested please 
write to: 

Tessa Woodward, The Editor 
Pilgrims House, Orchard Street 
Canterbury, Kent 
ENGLAND CT2 8BF 

If after receiving our 
information pack, you decide to 
subscribe, I will happily give new 
subscribers who are readers of 
this newsletter a discount 
subscription for the first year. 

This means it will only cost you 
£20 including postagel 
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Interview 
Natsumi 

EFL teacher 

r 

{1~ r:~ffix~~ ;:_ c: {1 L, t B tJ * tt 
fvo 

At Doshisha Women's 
University I have been teaching 
one methodology class since 1997, 
and one practice teaching 
preparatory class since 1995. As 
for in-service teacher education I 
haven't done anything so far. 

2. 1 

;; 

L, B 

By Nobuyuki Takaki ? 

1. 

How are you involved in pre- & 
in-service EFL teacher education? 

~mt4¥i1Hl.6Jtr:~ L, .. :k~ (~;!;*± 

tI:.=f:k~) O)fS(Jffil~fiO) :J - ."A.t:: 

if!.§.~ u -c L, *""to --:, (1~ffil4¥U4¥St 

ff;t~~:, --:J !1¥Stff~fflA..fi < t;:.'ti)(J) 

~~~v-=/~:J-A (~ff~~ffl 

~) -r""to M~r:-:JL \-C(11997~~J: U 

0Jrn~-r~~-r2~E1 l:fJ:U *""to * 
t::. .. ~~r:~ u-cr1, 199s~J: u OJj.§.~ 

-r4~ §I r: tJ: tJ *-to !JlimlffJf r: ~ u -c 

Would you telling us what 
you have thought about, or 
discovered through teaching those 
classes? 

¥Stff~~:wf~-r11 .. $~ (: (3-4.AO) 

7-r) ~~0)7-E I' v-:Y 3 

/.'a:~ tt-CL 0)~9tJ1 .. L \~ L \~ c:~ 
x~ttt>tl.*""to -~"t"~O)(i, ¥U4¥St 

ff ;t-r¥Stxt::.11~~~llffltJt15t r: n.-:, -c L, 

fJ: L, c L, :, ;:_ c -r-t o ;:_ tl. (ilk OJti¥iOJ 

?{~far:J:~ c L,:, ~(1+t.J'l3~ utL '* 
9-J:Ji .. $~11 Oral approach ~ 

Communicative approach fJ: c¥Ui;i 

&rtttl.-t-~fi r:3 ""tt.::rtOJ~lliti-a:.-~? 

-CL\~(:~;bt,9, T-1=/.'A I' 1/-::'..13 
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preparatory class, where 
three to four students as a group, 
in turns, practice teach peers, 
I have learned theories 

explained my 
methodology classes have rarely 
been applied their teaching. 
Many students end teaching 
a tr a d i ti on a 1 gr a mm a r­
translation method. This is 
probably closely connected to 
teaching/ learning approaches 
from their junior and senior high 
school days. You know how hard 
the image dies! 

3. 

~~;g-~ 1::tt (.; t, 

( ) ~11, ~tJ: < c ~ B*-rl11F 

t: .:i - c 11 ~ .5t.tJ: L \O)t)Hf~t.:: c J!l L \ 

* "t-JJi, z:. OJ ,r:a r;: ::> L \ t 0) $t :t. 0) .:::· J!Nl 

~ iSffliiL \ L \f.:: (.; * 9 o 

Studies on teachers have never 
been popular compared with 
other areas in TEFL, such as those 
on methodologies, materials 
development, and learners. What 
is your interpretation on this 
point? 

19981¥ tJ ~ O)!Jj .Etc 

Teacher's belief I:: 

J:? 

? c L \ 5 }~?.-JJ1~ 

Mr Iida, a colleague at 
Doshisha, and I jointly started 
research on teacher beliefs last 
year; we found that establishing a 
methodology for studying 
teachers is not an easy job. How 
can you secure a satisfactory 
number of subjects who are a 
representative sample of teachers 
in the first place? This has been the 
bottleneck in our research. And 
also it is extremely difficult, 
psychologically speaking, to point 
a spear at teachers, though 
blaming learners for their 
unsuccessful learning outcomes 
can be relatively easy. 
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4. ~!:E.l~;L EFL Teacher Thinking / 

Beliefs O)Wf~,a-9j°"l¢YtB btl.G c 
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L \ {iWf ~0)1i~ r:. ":J L \ -Clt@fi;t -C 

t.:: (j" * it Iv t L, ct ? JALT 

Maebashi 0) ;J. -::ttJ<t .. teacher 
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action c teacher beliefs c L \ :> Z: c t-:t 1i~ 
fJ'dS Ii~~~ t~ fJ:. L \ < b L \ 

IJJ'ff.'l~d-},.;.=.-::> t L \ * 9 o f.& {i .. 

tJ.,,G, ~~liR~tJt~ OJt(ic L'* 
9o 

Could you tell us a bit about the 
why's and how's of your study on 
teacher beliefs? The JALT 99 
conference will be held under the 
slogan: teacher action & teacher 
beliefs, so I'm sure our readers 
would appreciate whatever 
comments you may have on 
teacher beliefs. 

~ l:.im.r<.t.::k~ r:. E 

~ctl L--CPG i:pt .. 

Belief 

M~:k~~--~~XG~c,t--■ L-t 

L \G Z: c:tJfm1JlOJJhfflttj""tJf .. ~:U.l=P~ 

t~tlO~Fai~m,t-ft;t tL \f.:a,~~ Z:O) 

Wf ~ ~ (i G ~ G ~ ::> 1:J.,, rt c fJ:. ::> -C L \ * 
-:to ;f:.&li .. I.fi~t~ l:.ilJJ < l=Pt .. ftlffil~ 
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I:. Vt~* L, t.:o t.:t.:: .. ~$ L, t L \f,:t.:: 

~t.: < fJ:.L \O)(i, ttl.1:JfL \(j"fJ:.L \O)f.:: .. 

c 1tt=l=IJ 9° Gt.: l1J (:.Teacher's belief r:. ":J 

(t Communicative 

approach ~fi~Hi c L- -ClfJl. U Atl. GtL 

L \O)(i.. * Oral Communication 

(l)f§t~t:Jtff~~,(t; L,-::>-::> 0) li.. fJ:.iffJ:. 

tJ-. ? c L \ ? }~i ,t- OJ f~ ~ tJ.,, b ~UJ~ 
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The research started with my 
discovering, through teaching 
teacher education classes at 
Doshisha Women's University, 
that in actual teaching teachers' 
beliefs can be more powerful and 
influential than teachers' 
communicative competence m 
English. My ten years of 
experience as a junior high school 
teacher functioned as a strong 
motive at the start, too, I'm sure. 
During those years I encountered 
quite a number of teachers who 
had fixed ideas on teaching. Of 
course I am not trying to say those 
teachers are all wrong. I just want 
to find out why such teachers are 
confined to certain fixed ideas. 

One can never imagine how 
complex and harsh the teaching 

¥Ui6ftff(l)1i~ft!?. I Explorations in Teacher Education: Volume 6, Number 1, page 17 



reality is at school just by reading 
newspapers and listening to 
whatever Mombusho says. In my 
study, I would like to clarify, for 
instance, why communicative 
approaches and oral 
communication classes are never 
really popular &, moreover,, 
consider how teacher beliefs can 
be changed for the better, if that's 
possible at all. 

5. Teacher Education N-SIG O)J!tb r: 

Lastly, what would you expect 
or like to see Teacher 

Education N-SIG activities? 

*~O) JALT Maebashi 0) ;( 

teacher action c teacher beliefs 

c L \ "5;:: c-r\ Teacher Education N­

SIG O)JitJJtJ1~ b 1:~~cfJ:,~ cJ!H \* 
°9 o ~11,1 El !lit~'a:~l1J~ c ~~r:* 
L \(;:~rltttL \f.:t.::~ L \ c~x tL '* 

9o c'-5t'd:: L,(1fti]JjjL\L\f.:L,*90 

I know that the main theme for 
the Maebashi conference this year 
is teacher action & teacher beliefs,, 
and I believe our N-SIG activities 
will figure significantly. I am 
looking forward to deepening my 
studies by being actively involved 
in such activities. 'Y oroshiku 
onegaishimasu' to you all. 

j 

e ac ainer] 

L, t L ' b ? 

? t) fJ:~~ 

-yt7 r:OO"t"~ 

-p- . ,... :f--(: 

') t.:: < ~ /v(f)~~ 

Tessa Woodward, The Editor 
Pilgrims House, Orchard Street 
Canterbury, Kent 
ENGLAND CT2 8 BF 

IB~~~c7j. -r:~ Fsi 2 0~ / ~ -r: ;::·~~ 
L \f.:t.::lt* 9 o 
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Wisdon1 front the 
Past oday for 
Tontorrow 
Tim Murphey 

N anzan University 

The following quotes were all 
taken from a book I picked up in 
the basement of a secondhand 
book store in Salt Lake City a few 
months back. The book is: Yutang, 
Lin (Ed.) (1943). The Wisdom of 
Confucius. Random House. 

As I reread the quotes I have to 
continually remind myself that 
these things were written by 
Confucius about 2300 years ago. 
The indented part are the quotes 
and I permit myself to draw a few 
present day observations after 
each one. 

"At the end of seven years, 
[the evaluating teachers] 
would try to find out how [the 
students'] ideas had 
developed and what kind of 
friends they had selected for 
themselves. This is called the 
minor graduation." (p. 221) 

And so it was that in 300 BC 
students were tested after their 
first seven years of education 
(which began when they were 10). 
Imagine evaluating students on 

the kind of friends they have. On 
the one hand I feel like it's Big 
Brother trying to control 
everyone's social life, and on the 
other hand like Confucius may 
have been really looking at the 
impact of EQ ( emotional quotient, 
or emotional intelligence) back 
then and there is evidence we are 
turning that way as well: At 
TESOL 98 I participated in a 
colloquium entitled "The 
Friendship Factor in ESL" and did 
my near peer role model spiel. EQ 
and multiple intelligences 
(interpersonal and intrapersonal) 
are being taken seriously in many 
quarters. I just reviewed a CUP 
book Affect in Language Learning 
( edited by Jane Arnold with lots of 
great chapters) to be out next 
year. John Schuman did a special 
edition for the journal Language 
Learning on Affect in Learning 
that came out this year. 

Questions (for me and you and my 
graduate students): How much of 
our teaching stimulates EQ? How 
well do our students know each 
other and are attached to each 
other at the end of our classes? 
What can we do that can enhance 
the process? 

"By such an educational 
system only is it possible to 
civilize the people and reform 
the morals of the country, so 
that the local inhabitants will 
be happy and those in distant 
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lands will love to come to the 
country. This is the principle 
of 'tahsueh,' or higher 
education." (p 221) 

Wow! Do you hear that? The goal 
of education is to make the 
population HAPPY (!t so that 
people from foreign lands will 
love to come. 

Questions: What place does 
happiness have in our curriculum? 
How much could happiness as a 
subject matter enhance our 
teaching? How happy are we as 
teachers, researchers, 
administrators? How could we 
become more happy so more 
people would want to come to 
"our country"? 

"The teachers of today just go 
on repeating things in a 
rigmarole fashion, annoy the 
students with constant 
questions, and repeat the 
same things over and over 
again. They do not try to find 
out what the students' natural 
inclinations are, so that the 
students are forced to pretend 
to like their studies, nor do 
they try to bring out the best in 
their talents. What they give 
to the students is wrong in the 
first place and what they 
expect of the students is just 
as wrong. As a result, the 
students hide their favorite 
readings and hate their 
teachers, are exasperated at 
the difficulty of their studies 
and do not know what good it 

does them. Although they go 
through the regular course of 
instruction, they are quick to 
leave it when they are 
through. This is the reason for 
the failure of education 
today. 11 (p. 223-4) 

It sounds like he is complaining 
about abstract teaching and 
lecturing that lack any 
personalization for the students, 
that teachers don't know their 
students' interests. It is reassuring 
to know that Confucius 
complained about things, too. It is 
disconcerting to realize that we 
complain about the same thing. 

Questions: As teacher educators 
how can this change? How can we 
model what we want our teachers 
to do? How much are we doing 
the same as above? How much do 
we know our students interests 
and concerns? How can we learn 
them and use them m our 
teaching? 

"The principles of college 
education are as follows: 
First, prevention, or 
preventing bad habits before 
they arise. Secondly, 
timeliness, or giving the 
students things when they are 
ready for them. Thirdly, 
order, or teaching the 
different subjects in proper 
sequence. Fourthly, mutual 
stimulation (literally 
''friction"), or letting the 
students admire the 
excellence of other students. 
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These four things ensure the 
success of education. . .. To 
study a subject all alone 
without friends would make a 
student too narrow in scope/ 
lacking in general 
knowledge." (p. 224) 

If I rephrase the last quote in my 
words: 

1. Accent the positive model. Or 
in the words of Tom Peters, 
"Celebrate what you want to 
see more of." I think a lot 
preventing bad habits will 
happen automatically when we 
do this. 

2. Adjust to the students' zones 
of proximal development (ZPD). 
Isn't there an old saying that the 
student learns when the student 
is ready to learn? 

3. The third point (in the final 
quote, above) sounds like 
organizing a syllabus and a 
curriculum and would seem to 
contradict number 2 a bit. 
However, there are certainly 
some things that precede others. 
For example, we probably want 
to work on a certain degree of 
comfort through getting to 
know each other in the first few 
classes. We would probably find 
it easier to do short 
conversations in pairs before 
full-frontal-presentations. 

4. The fourth and final point 
sounds to me like near-peer role 
modeling, or noticing the gap in 

Ellis' terms; it's definitely 
collaborative learning. 

Presently, I am reading Gregory 
Bateson: A Recursive Vision 
(University of Toronto Press., 
1996) by Peter Harries-Jones, a 
biography of the thinking of one of 
the century's best thinkers 
concerning systems and 
cybernetics. Bateson was a leader 
for awhile of the Palo Alto Mental 
Research Institute, probably best 
know for Watzlawick et. al. 's 
Pragmatics of Human 
Communication: A Study of 
Interactional Patterns, 
Pathologies and Paradoxees (NY: 
Norton., 1967)., which highlighted 
communication in social systems 
and communication, most 
noteworthy perhaps the "double 
bind." 

Reading Confusius and Bateson 
at the same time seems to 
highlight even more the recursive 
quality of communication in 
systems and how they seek 
stability and do all they can to 
avoid disruption. When we want 
to truely make changes in 
education, in our own classes, 
schools, and national systems, I 
believe understanding these social 
systems is crucial. It also feels 
good and comforting to have the 
support of colleagues and friends 
in this SIG. I think Confusi us 
would approve of mine. I feel so 
fortunate to be studying with you. 
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TE SIG committee 
contacts: 

Coordinator: Neil Cowie 
635 Shimo Okubo, Urawa shi 
Saitama 338 0825 
Tel./Fax: 048-853-4566 
<cowie@crisscross.com> 

Treasurer: Gordon Bateson 
2-2-23 Shinkanda, Kanazawa-shi 
Ishikawa-ken 921 
Tel. 0762-92-3577 
<gordon@po2.nsknet.or.jp> 

Mmbrship/Printing: Tim Knowles 
Tomigaya 2-34-7, Shibuya-ku 
Tokyo 151-0063 
Tel. (w) 03-3238-3844 
Tel. (h) 03-3485-3041 
Fax (w) 03-3238-3885 
Fax (w) 03-3485-3041 
<t­
knowle@hoffman.cc.sophia. 
ac.jp> 

Newsletter: Nobuyuki Takaki 
44-5 Kyozuka Honmachi 
Kumamoto 862 
Tel. (w) 096-342-2614 
Tel. (h) 096-381-1278 
Fax (w) 096-342-2614 
Fax (w) 096-381-1278 
<pigate@mama.educ.kumamoto­
u.ac.jp> 

Newsletter: Paul Beaufait 
14-23-404,Kengun Honmachi 
Kumamoto-shi 862-0910 
Tel. (w) 096-383-2929 x 646 
Tel. (h) 096-365-5650 
Fax (w) 096-383-2966 
Fax (h) 096-365-5650 
<pab@pu-kumamoto.ac.jp> 

Program: Merinda Wilson 
8-6-39 Takura-dai, Suma-ku 
Kobe654 
Tel. (h) 078-731-6198 
Fax (w) 078-732-5161 
<m. wilson@suma.kobe­
wu. ac.jp > 

Program: Janina Tubby 
c/ o Sumikin-Intercom 
7-28 Kitahama 4-chome 
Chuo-ku, Osaka 541-0041 
Tel. (w) 078-845-5768 
<janina@gol.com> 

Recording Sec'y: Anthony Robins 
Tobe Mansion B32, Tobe-cho 3-59 
Minami-ku, Nagoya-shi 
Aichi-ken 457-0043 
Tel./ fax (h) 052-823-5753 
<robins@ks.kyy.nitech.ac.jp> 

Webmaster: Sandra T. Nakata 
4-8-11-353, Kami-Tsuruma 
Sagamihara-shi 
Kanagawa-ken 228-0802 
Tel.: 0427-66-5581 x 267-6178 (h) 
Mobile: 090-4226-7223 
<sn@csi.com> 
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IATEFL 
Teacher Trainers SIG 

& Testing SIG 
& 

JALT 
Teacher Education 

SIG 

CALL FOR PAPERS 
Testing and Assessment for Learners, 

Teachers and Trainers 

June 19- 20, 1999 

Kyoto International Community House, 

Kyoto, Japan 

A two day investigation into new approaches, issues and implications 
of current testing and assessment methods for learners, teachers and 
trainers. Workshop, presentation and poster proposals are warmly 
invited for 50 minute sessions on Day One of the event, which address 
the following issues: 

- Assessing: learner 
involvement 

- Testing: options and 
alternatives 

- Training: improving teacher 
training in testing 

- Evaluating: our own 
programs / our own progress 
as teachers 

Abstracts 

Proposals should include: 

1. Presenter's name 

2. Professional affiliation 

3. Contact address, 
telephone/ fax numbers, e­
mail address 

4. Title of presentation 

5. Type (presentation, 
workshop, poster session) 

6. Equipment needed { OHP, 
video, audio) 

7. Summary of presentation 
(maximum 200 words) 

Please send two copies of each 
proposat one with items 1-3 
omitted. In addition, on a 
separate piece of paper, please 
provide a short summary (75 
words) and biographical data (25 
words per presenter) for inclusion 
in the event's program. 

Proposal deadline: March 1, 1999 

Further information may be 
requested from, and abstracts 
posted or e-mailed {MS Word/ 
ClarisWorks) to: 

Janina Tubby 
Sumikin-Intercom, Inc. 
7-28 Kitahama, 4-chome 
Chuo-ku, Osaka 
541-0041, Japan 
ph: 078-845-5768 
e-mail: j anina@gol.com 
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