Explorations in Teacher Education

HEDH B DIRFM

Vol. 6, No. 1 ) ]
March 1998 the newsletter of the JALT Teacher Education N-SIG

INSIDE

B8  EB/Greetings from the co-editors {contact info./884dl: p. 32) ................ 2

Reflection on distance teacher development through networking & writing, Paul A,
Beaufait .. ... .. e 3

HIEMBBEEICDOVWTOER— RV b7 —F 205 L54 570 28 ILEHEACER, Paul A
Beaufait, REEBE O 2R ... . . e 6

A Report on the Teachers Develop Teachers Research 3 Conference, Susan Shibe Davis .. 9

Teachers Develop Teachers Research 3 X&2M3EE, Susan Shibe Davis, F#BE R .. 11

Try a Phonetics course in London! Madoka Murakami  .......... .. ... ... .. ... .... 13
O RVICTEERNME, BERRUI PR R EEED 14
BEAUZFAPELAART O, C. McMahill ... 14
Interview with Prof. Seiji Nagai, Japanese Teacher Educator in Gunma, translated by
Cheiron McMahill .. . . . 15
MEAZEAACERT. MA BT .o 17
What is Needed to Be a Teacher, Shino Takeuchi .......... ... . ... ... .. ... 18
Amy TsuiB ALT B . . e e 19
Amy Tsui to Japan for JALT OB .. ... e 19
WORD & ACTION: of v R b - T — i e i 20
WORD & ACTION: Instant Theatre . ..... ... ...t i it i et aann. 21
'Practicing Action Research'MSEDJALTERASGT OEMRBLSIAFIA ... ... .. 22
Proposed Action Research Colloquium for JALT '98 ... .. . . . i, 22

B SRS b/Explorations in Teacher Education: Volume 6, Number 1, page |




B\B#H— a1 — A WORKSHOP ON ACTION RESEARCH PLANNED FOR JALTS8 . ............. 23

NEWS FLASH: WORKSHOP ON ACTION RESEARCH . . ... ... . L 23

FoiarUd—FHER BNBRLALEAP .. 23
Register for our own Action Research '‘Retreat’ . ....... ... ... ... ............. 24
SAMCALL T — o gy Al I 25
Lend a hand to the CALL teacher training workshop ....... ... ... ... ... ... ...... 26
Teachers investigate their work: Abookreview ......... ... ... ... ... ... .... 28
Teachers investigate their work %38, Steve Cornwell, Mieko Fukushima &R ......... 30
Base-UP! /R— & - Z o 1 e 31
The Teacher Education N-SIG Committee '98 ... ... . .. ... . i 32

RIS DEE/Greetings from the co-editors (contact info./#8: p. 32)

Hi! My name’s Nobuyuki Takaki. I'm teaching at Kumamoto
University Faculty of Education. I'm director of PIGATE, an ongoing
teacher education program for both in-service and pre-service teachers
in Kumamoto. I would like to introduce in future newsletters Japanese
teacher educators working in different areas in Japan. If you know any
such people, let me know. Thanks very much.

BEAAEHE YR TRBERTEBEL TLAIEKREZTT. BBETPIGATES
SMEHNBEHBEERMEOLOHOMENMHET QS T AEERLTHWEYT. =2 —
ALy —Tit, HEHNHEBERPHRBBEFICATELo TS U »2BEAD
HEHETERILITELBALIENEEZITHET., ESAMLEL/IERE B
BHWVEEITNESCENTT., LAULKEHVLLET. BXEZ

Greetings to everyone! It's easy to criticize the newsletter but hard to
put it out, I have found. My goal for this year is especially to encourage
more input from Japanese and non-native English speaking members.
would love to translate your Japanese articles into English for you. Just
a page about yourself, your job, your thoughts would be most welcome.
Please contact me today! Cheiron McMahill

BEXA, SEOPHTODA— ALY —ICEIF I D1 — A VY —5RE
LTE=03. #tHF2013WETTITE., 23008 KETTE, TLTEZA
ICEEFEBLTHLWEWTT i, BICBERAY. ZEBEBRLUAOSBOERBEITOS
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BOLAEODTY., ESAOBEXEDEHCHENMPEBAELHTICDOVLWTOREBXE
FUKDHTFCBELRNEZEATHRALETOT. —HTHEKOIEREBH
WLET., ZvdA—-kI A4

Pipeline vortex revealed: "How odd - how wonderous!” you may be thinking

- or more likely, "How come?" Astute readers ask, "So Beaufait did
become co-editor of the newstetter to get himself published, didn't he?"
No, he asserts, "The article | wrote was ahead of me in the pipeline
before | passed through the vortex.” Long story, short: See for yourself,
then send your own stuff to displace this verbiage for June!

Plain English, please! It may seem odd that a feature article in the first
tssue of Volume 6 is written by a new co-editor of the newsletter. You
may think this is because of an editorial privilege, that Beaufait
became an editor to print his own writing. Well, not exactly. The short
story is: He sentin the article you will find in this issue before he
agreed to become a co-editor of the newsletter. Read on, and send in
your own writing for the June issue. Paul A. Beaufait

We are seeking articles, commentary, interviews, poetry, profiles,
reports, and reviews. May 1stis our next deadline. Write us!

B, REREEE YT 50O, L T EDLT?T EBRIMBLNAL
W BOHLFRER, T eoEV. BAOMRNERRTDIAHIC. K—TzZA
FRWEBO—AILHSFALESD?" &L BOTLLD. " ED-T! ZOEMD
RLHHC. BOIHLTEALEL " BNE. Zhd, 6 BSCEHESIMEXE.
E<ORDVICTFHLTN ! @I, A1 B) HA—7x: K-

Reflection on distance teacher development
through networking & writing, Paul A. Beaufait

Through reflection on a recently publicized writing process, this article

highlights certain benefits of networking amongst teachers and teacher

educators. The author advocates reader-writer collaboration to promote
teacher development on line, in person, and in print.

After reading Chiaki Kotori and Andrew Barfield's collaborative
articles in the Teacher Education N-SIG newsletter (June 1997), I asked
myself: What characterizes Kotori's networking more than collegial
support where she teaches? What has she gained by engaging in
electronic correspondence within a broader teacher development
network? How will she follow-through with local collegial support?
Though she was faced with uncertainty - even experiencing feelings of
inadequacy as a teacher, she has painstakingly invested in remote
teacher education circles, on line and in print. Reflecting now on the
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product of her efforts, I believe Kotori (1997) recognizes her own
‘symbolic’ gains from the time and energy she has invested:1

» the opportunity "to receive some very helpful feedback from other

teachers;"
* help to "see my situation from a different perspective;”
* “the opportunity to focus on the dilemma [ have experienced;"

* beginning "to acknowledge my learning experience as valid and
potentially useful in my teaching,”

* the ability "to see the change in my conception [of the initial
conflict]...as a sign of growth;"” and

* deciding "to explore the alternatives.” (p. 15)

What she has gained so far appears commensurate with the
investment of her personal energies and resources. I can only guess at
how much time and effort Kotori has put in already. What Barfield has
done is openly modeled the writer-reader learning process promoted by
Marie Nelson (in previous newsletters and workshops). He also has
upheld the "sanctuary” (Barfield & Kotori, p. 19), while reflecting on the
process and learning, sharing, and writing in return.

| Some background reading has helped me put the writing experience

: that Barfield and Kotori have related into perspective, by allowing me

| to compare their e-mail / newsletter writing project with the use of

dialog journals in teacher preparation. Although the media, objectives,

and timing of the two development-through-writing processes may

| differ, there are distinct similarities in what constitutes effective reader
response. In a nutshell, this means being direct, personal, sensitive,
encouraging, and attentive to issues that emerge from the dialog;
sharing experiences, and being honest in expressing opinions and
expectations (Brinton, Holten, & Goodwin 1993, p. 18).

In my experience, these attributes of effective response are shared
not only between teachers as electronic corespondents and as dialogue
journalists, but also between teachers and language-learners as
correspondents and co-journalists, as well as amongst teachers in face-
to-face collaboration (Edge 1992). Inall of these scenarios, feedback
need be neither authoritative nor emphatic (argumentative} to be
effective.2

Brinton et al. {1993) wrote of the benefits of effective written dialog,
explicitly between teacher educators and novice teachers, which
"serve[s] to redefine teacher educator - novice teacher roles, creating a
collaborative and collegial atmosphere” (p. 18). Expounding a teacher
educator's point of view, they wrote of the power wielded through
"collaborative written exchange” to bring novices "into a given
knowledge community while simultaneously transforming and
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invigorating the community.. [thus] affording the educator fresh
insights...through the eyes of one new to the community” (pp. 16-17,
after Bruffee 1984).

Without casting Kotori as a novice teacher,3 I would like to convey
the invigoration I sensed through the jointly published ‘products’ of
Kotori and Barfield's collaboration, after having been through and over
an extensive electronic conversation myself recently with John McClain
(1997). Barfield & Kotori (1997) have taken the dialog one step further by
constructing a meta-dialogue focusing on the process itself, whercin
Kotori has additional "space to find [her] own voice" (p. 18), while
Barfield writes to explore his space as reader-writer. Kotori's synopsis
of this meta-dialogue, or 'metalogue’ if you will, echoes with new-found
appreciation of the writing/learning process:

For me, this post-analysis was nothing like anything 1've ever
experienced in any educational setting. As we re-examined the whole
process, the line between our ‘writer/reader’ roles became blurred, and 1
began to see..myself as an equal partner, not just a recipient of this
project. By talking through the questions..., I think I've begun to fully
appreciate this learning process, which is both dynamic and never-
ending. (pp.22-23) '

The beat goes on. Towards the end of the scenario Kotori described
as a tug-of-war (1997), she mentioned her plans to sit in on a local
colleague's classes this coming semester, plans she hopes will bring her
the opportunity “to 'feel’ what it is like to use English [in communicative
activities]...by interacting with the students as a student [her]self.” By
taking part this way, she anticipates the discovery of "elements on both
the group and interpersonal levels that are usually invisible to teacher's
eyes...” (p. 15). I am looking forward to reading all about the discoveries
she makes in yet another cooperative adventure.
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NOTES

1By investment of 'symbolic’ resources here, Imean language, education, and
friendship resources invested in “acquisition of new discourses” (Angélil-Carter
1997, p. 268; after Peirce 1995). Though Angélil-Carter cites Peirce's investment
metaphor in the context of second language acquisition, relevant to spoken and
written academic discourses in a university setting, it seems equally relevant to
teacherly discourse acquisition in a 'virtual’ (electronically networked) teacher
education community. Kotori (1997) definitely has taken up the skeptron by going
to print in the Teacher Education N-SIG newsletter.

2Though Barfield (1995, p. 21; 1997, p. 23) has attested to Julian Edge's (1992)
cooperative development scheme, and to the difficulty of putting it into practice
(1997, p. 18); Lansley (1994) has presented a fair case for emphatic debate
{challenging or contesting rather than accepting ideas presented) as an alternative
to the discourse model Edge formulated. Lansley's concern seemed to be that
unchallenging acceptance of ideas could reinforce negative stercotypes held by
teachers. Lansley concluded with a call for teacher development research
comparing cooperative and more argumentative methods (p. 56).

3Note how Barfield and Kotori exchanged "privileged"” positions (19, 21-22),
much as the power relationship between Angélil-Carter (1997) and her
interviewee had changed when a topic shift gave the interviewee autherity over
the interviewer (p. 273). Whereas in Angélil-Carter's face-to-face interview the
power shift had come as a surprise (p. 274), in Barfield and Kotori's electronically-
mediated scenario it was a negotiated exchange of power, which establishes
Barfield and Kotori on an equal footing.

RIEMHEMBEBRICOWTOER—Rv b I—F 2 0ETAT4 T
[CkDBEHCORER, Paul A. Beaufait, FEECE &R

CONRTIIBAEDSA T4 /DO RIS HEMERBELAANS. 6D
EHBREEN LAY I 2RB I EILL>THONDHHAERLONMIT S, F
ZRPABAERES R LBOF 54 A PEEMBECHBYIC LS T5HHF -
BEF: OHRFEELRBT S,
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Teacher Education N-SIGZa2—X L% — (199786 B8) IZ&HAChiaki
Kotorid& Andrew BarfieldIC X2 HEWMXEHRAT. BRIE L TH=—Kotoritd
Xy R —F I BEEORBOEMELERTO WS ALRBEENHEZIDIS
5, Kotoril GBI BEESR Y PO —ODPFTOBEBFNAFROPY EYIC
HETAIEICLVMEBEZON, BKICWARBROYER— FEIMHIZBEITON
B0, KotorfIARICEBMULAZEHU D, HBHELTABETHDSLEOBONMKHE
2T HEESD, BEEELETEAORMBEY —SILERICA LS4 T.
FAERTHRENICED>ADTHS, 5. Z5L7E KotoridBHhORREEH
A&, Kotori( 1977 HIBCOEELI-HEEFHICL > TTREDEL D72 TRHEM
Bl BEREEELS. (E1)

MhOHEENSFREZ 1 — KNy 2 ERTH8)
TBRORRERE > -REME RIS

B ERLED L Y ERAMICEL S8
TECOFEEBNEIT, BERICHATESL185]

faco GHHOERD) BEoE{tEREDIEL RS8N
MBHEICHESHORATIIHFLOOICEET 2080 (p. 15

CNETICKotoriBB/BTELLDL, RELAIRIF—LEBEICRE> TV
£2THD, KotortBCHETITEERALERB LBHMTVENAVLI LES
[CHATZES, AIED-2—AL&—&P—0 3 v TBarfieldigMarie
NelsonlCk > TRRIShE [HHF - FEF OFF/O LR EZRXCETIMEL
f=. Barfield®& £7-"sanctuary” (Barfield & Kotori, p.19)& &L =8, —A
T/OTRERLFOHFORBEE L CHIMTH- £,

WS DHADEEXHESET S &, BarfieldeKotoriBSRiES 4574 DR
BOTEEGHNRRAD. 7H4bLL EA—NEZ1— AV —(CLBDAEDSA T4
70T bEXRAFICEOBMNE LB TEENTELOTHS. Th
B2DDFERICED 24740 0FBLTORE] BEEIIEE. BE. FARAEBME
DRTRAEDBLNAGO, LOURDPSBRNVLETEHAFORIESIZOTHEND
S[IBOTHEEIRIUGAR NS, BRICEAIL, TAIBFROPTREDE
NEMEPOBEAREH OISR, EASCHUTREICA LU, R
FEAY, BEHESHEY BELEY, FERLEUTIIETHS,
HENWIRBERXBLEY., ZEBOHMVWERCHFZERRBIETH D, (
Brinton, Holten, & Goodwin 1993, p. 18)

HOBEBTE. ChoOBBMARKEIE. SFICIGET S HEIRO3cR B+
TAHAHEMBOATHBEENSDTIRAL, ESHCFRICELAEE LU HRBEENF
LV TAHEEFRFBELON. BLUVBEICS > THEAGETAHEOBTY
HEINDZDOTHD (Edge 1992) ., ThHE0—FBORUEVICENWT, RETH
D274 —FNRXY O 3HBBENTHBICHDLDOOTERNTH. W (B M
THALWDTHD. (E2)

Brinton, fit (1993) [ TIENABEERICLDIARE] OHEIZIDODNWTENT

W5, TOABEHESHICHMBRSE LNLEOBMOBOHLDTH S, EROK
FRERAE LLEDHMBOBFREBTELLHBOTHY, MEMICKABLUVE

X K ¥ K ¥ *
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BERODHEREZEALTHOTHD (p.18) . HAREEOREANSBOHTHS
& BrintonFild TRESRICLIIBRORY &Y hoEHFBENLAICDNT
HRALEOTHS. tDANRIALENNE. HIMBERMALLBEANELS, &
REIZ - FORABICE > THETHIPLERTORSEED L TERKICHL
BEHESZ > TEORBKOPICWIHBFEORBAHZRIFTH&LICH
%, (pp.16-17, Bruffee 19844%& V)

KotoriZ #OEREP L ROHDITBO Tz (E3) . JohnMcClain (1997)
EDERUBTHSTEERLETFES., hidKotori&BarfieldSHEETHERL /=
HEMEED R ICKEZFHESZHNE, FLT. COEFNEMBROACHS ‘
FT5 20O THS, Barfield & Kotori (1997)zBELOME I QA B&KICE
BLTAY 4700 %Y LIFAZEICE > THEAZSSICHIRLEDE.
FOFRTKotorild#i1IC TABEDEE2RE D281 (p.18) #Ro21. —4A
Barfieldly T5AF - FEF, LLTOBSOBERERRETILEDICESDTH !
5, KotoriDZ DAY - F4707HDNE TASNY ] ETHERALOOMEL
FILLRDIIoNESAT4 0  BBOTRNRRAOFMERETIHOTHS.

BICE > T DS DBRDTIFSIISETHER LB 5 IHUBFREOPTIAH
Dokl EDHENBDTHo /. LHDTNEFBHRL TEEE, THHAFLES
FiI ORJOEOEERPIIPIT-BHEREZCDTOS 10 FORLGIZRE |
ELTTRAES, FAEDN—FF—ELTREDOOBEOHTHS ST INVE, B
EETHE BHTRPEZEDAEVCOFEBARBELSHENICESFBLIEYT
WBEES. (pp. 22-23)

BEI NI TN, —EOREEORDUICHITKotoridH R H L%
AT EEPEIE (1997) ITRR . T4 ~F 0 - 52— 7051 & 0 Mk
OftW=—EOHREAEERT AL, Kotori {1997) 1ZRZH., #hTXORIEBORBE
CRESLTHEELT. B9E8N (A 22— a3 EBICBNT) FI0%
EEMDPDUBICEICLVEBEFRATAIENEDLESTHA0E TR S,
FEHOBENEZ SNAZEERFELTWAERRE, COLS5BEMETSI &
CEUBESE, #HEOBIZRRZAOWEZRZERUVANILEBALNOBHAICBNT '
RRTDH-EEKoton[THIFL TS (p.15) « 3hE L TEKotoriS g Hoit ‘
BEBOBROPTEEBTATHAIOFLLRRCOLWTOREELFEICLTL
D2DTHS.

(48 - MLv& P % Beaufait, p. 32) ‘
(iF)

(1) SO TRBYA BROBEER THUNRROTB) OLHICBRPL
B OREPESOREDC LThHB., (Angdlil-Carter 1997, p. 268;
Peirce 19954k V) Angélil-Carter [JPeircelC K5 FE_EBOPBRICBII 5
BoOLRESIAL TS, BREOLURIARIIBITSELEELPREEEICLDE
BIAZLY L VICEBNTHSN, 0L INXN—Fr)b) (BFHNIxv bFD—2&
hic) ZHROBEERGICBIIZ2HMOBEDOERICEL THRBICHYITHD &
qEbha,
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(2) Barfield (1995, p.21; 1997, p.23) ItJulian Edge (1992) D#FEH
RIBZASTHERIC., TAERTICBTICORBSZEZHLPICLE, —F
Lansley (1994) [XEdgediB&HUEREETINADOKRES LT, BT 4
R—b (RRENATFAT7EZIREOTII AR Y RBEBRLITEY
T5) OLLOZHLEFIEREL -, LansleyDBESIBE NS ELLICE
FANSNDT A T 7IIH SR SENABRTHRSEMETIREESHZ &1
DIETHDS, THOLHRABKERLRTFD-HDEdgeTIRABDIZIVHKEE. Th
TOTEENZEEWMIOHEEERIFZ - LEMROOENTNDDTHD. Lansley
BHEEROFEZ > LRINAFRLUBRBRTATIRERK Y Y —FOLEY
EHRATHOH<<<C2TWAE, (p.56)

(3) Barfield &KotoridsED & 5 I TFER) ZFE\LED (pp. 19, 21-

22) [GEBITRETHS., EHEEBETHD Angélil-Carter (1997) LBEEED
FMONBBFROEROELICEL > TRILLD ICHEL T, BEELSHRAREICEE
EABOTLE2DOTHS (p.273) , Ll Angélil-CarterdDifs. TEH
DOBEBIIERE T ICRELLDY (p.274) | Barfield&KotoriODBFFEEKICL D%
JEYTREEEOBRBIIEGREOTTOZLTHY, £0 I L Barfield&Kotori
DRFREMFICLTIVD,

A Report on the Teachers Develop Teachers
Research 3 Conference, Susan Shibe Davis

The Teachers Develop Teachers Research 3, composed of two
IATEFL N-SIGs, held its third conference (TDTR3) at Oranim School of
Education (a part of the University of Haifa) on September 8-10, 1997 in
Tivon, Israel. It was attended by 80 teachers and researchers from 21
different countries. During the three-day conference, there were three
plenary addresses and 35 lectures and workshops in which participants
discussed completed or ongoing work in the area of teacher
development and research.

The plenary speakers addressed various aspects of teachers as
researchers. Dr. Fred Korthagen from Utrecht University in the
Netherlands spoke about teachers linking theory with practice through
reflection and research. Dr. Shoshona Keiny from the University of
Be'er Sheva in [srael focused on developing teachers in a community of
learners, and Penny Ur of Oranim School of Education discussed action
research as a part of teacher training. The conference ended with a six-
person panel which focused on issues of teacher development and
research. The panel discussion included lively contributions from the
audience. '

The three plenary addresses were excellent, but I found the first by
Dr. Korthagen the most relevant for me because I am particularly
interested in how 1, as a teacher, can integrate theory and practice.-
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According to Korthagen, there are two myths about teacher education:
first, a knowledge of the subject matter enables a teacher to teacher;
second, teacher education consists of a chain: perception >
interpretation > logical thinking > decision making > acting, all arising
from the theories we are taught. Teachers are seen as decision makers,
yet they have little time to reflect in the classroom itself. Instead, a
teacher's behavior is based upon Gestalts consisting of dynamic unities
of needs, thoughts, feelings, values, meanings, and actions. Teachers
need to reflect upon their own Gestalts in order to form schemata and
build theory for more effective teaching. Korthagen believes that
teacher education often promotes the gap between theory and practice.
He argues that educators should take a more "realistic approach” in
which the difference between academic knowledge and teacher
knowledge is taken into account. He believes that teacher research
should be based on the teacher’s own needs, problems, and concerns,
which arise from his/ her Gestalts and actions. |

The eight sessions I attended included a broad range of subjects- |
from detailed reports of classroom research to practical plans for using
. literature and writing in the language classroom. Kari Smith's
| presentation entitled "Teaching Teachers to Become Researchers”
challenged some of the notions we have about teaching as a profession,
‘ professional development, reflective teaching and action research. In
“Teachers as Sojourners, Teachers as Professionals,” Haruko Katsura, a
member of the TE N-SIG, gave an excellent report of her investigation
into what qualities Japanese students look for int a teacher. The students
Katsura surveyed seemed to value "hard-working"” teachers most. _
Ralph Ings Bannell, who teaches in Brazil, discussed the relationship |
between research and reflection in a presentation entitled "Knowledge,
Ideology and the Education of English l.anguage Teachers.” He believes
reflection is necessary, but it is not sufficient to transform today's
educational system. He sees this system as still organized by the
"instructional objective movement” which does not allow for input from
teachers and students. He called for a dramatic pedagogical shift in
which students and teachers, using their own knowledge of culture and
ideology, reform the curriculum. Bannell's ideas, many of which were
based upon Marxist philosophy, sparked lively and often heated debates
from his audience.

TDTR3 is the second regional or IATEFL N-5IG conference [ have
attended, and I recommend these conferences for several reasons. First,

{ they tend to be small- less than 100 people- so the atmosphere is more

informal and friendly. Teachers who attend are usually eager to share
ideas and discuss their research. I still correspond with about half a
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dozen people I met at the first conference I attended (the IATEFL East in

Istanbul in September, 1996), and we frequently discuss various aspects

of teaching and research via e-mail. The Oranim conference, convened :
by Professor Kari Smith, was extremely well organized. Participants

stayed in comfortable dorm rooms on campus and were served delicious

Kosher food in the campus dining hall. Registration fees at these

conferences are also kept at a minimum, and the organizers make every

effort to find convenient, reasonable accommodations for anyone

wishing to attend.

Conference hosts also try to provide participants with the
opportunity to experience some of the local sites and cultures. The
second afternoon of the TDTR3 conference there were no sessions so
participants could go on a tour of lower Galilee, which included visits to
an archeological site, an Arab school in Nazareth, a sail across the Sea

. of Galilee at night and dinner at a nearby fish restaurant. The last night

i of the conference induded dinner and entertainment at a nearby kibbutz.
Following the conference, participants could also take a reasonably
priced 3-day tour of Jerusalem organized by Oranim. The IATEFL East
Conference in Istanbul included a night cruise on the Bosporus to the
mouth of the Black Sea, a demonstration of Turkish dancing and a
closing banquet. Reasonably priced tours were also provided for
participants.

TDTR3 in Oranim was the first Teacher Development Teacher
Research conference to be held outside England. The next one is planned
for Leuven, Belgium in September, 1999. IATEFL East, held every two
years like TDTR, will meet in Constansa, Romania August 27-30, 1998.
Unlike the Oranim conference, IATEFL East has no specific area of
focus, but it is, nevertheless, an excellent venue for sharing idcas with
teachers from almost every continent.

Teachers Develop Teachers Research 3 K& BB,
Susan Shibe Davis, {2 3R

IATEFLON-SIGZ D TRk £ h Ty ATeachers Develop Teachers Research 3 (TDTR3) (358
ZEBROAEE A RS IIHOTiven! # 50ranim School of Education {University of Haifad —
) C199759R8ANST1 ORXTHELA. BNEL21 HE S8 0 ROHBCPHARETH
. CORMOSBROBICIIZCO2ERRL ISOL I Fr—L 7P avTHbihni, LY
Fr—®T—sLay7ORBRAMBERP VY —FOAB T, RELATRY 2 FERUHEE
TPobORREERINL,

LEHFHHATIHARE L LTORBOH S 3580 bN, 4 35 FOUtrecht University®
Dr. Fred Korthageniz Y 7L 23 w2 U —FICE > THEREERESUDITIHBICOVTRE
L7z, 4 A3 I NOUniversity of Be'er Sheva®Dr. Shoshona Keinyld 8% ) S M@ T OHED
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THC®&HSBREIIEEAZRD, bV ICBMOITINEI=—X, 2. B, &E. 8%, 8
CEBMBREMSEE5 L 2 &)L (Gestalts) [CEGENT IS, #EBZL VMBI HBE OGN
AF-—TEREB L TERETHAT TEHHILECOY L 22 FERE LTSRS AL,
Korthagen3 ¥R EHV LIFLERRERBOBOBELIF TR LEBATVS, THOEEERIL
FTHTZ O EMBEEHOMBOENMERICANShz b0 & TIRERGHIGEK £EALAT
hFZsaWENS I ETH B, EHIZ. KIIRMICLDIVH—FLHESAEROT L a7l M eEgh
HERETLZFOEMBEO X, M. BLFCETOELOTRIINEESLNEBELTL
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IEMULAEADDR Yy a IS AN— AV Y —FORRLEBEN SHEEMEREICEITAX
FERESAT A I EESERANLT S - FETLEERICHZ260TH o/, Kari Smithk
O TP EMFEICH TS {Teaching Teachers to Become Researchers) & Bra A L 22
F=arTlREARF - THWIMELLTORT. BENBR. U2 LIFa 71 —F2%. 7
oYY —FIZO2NTOMEOVLIONERIELIABHREENS, TEN-SIGA L /—TH
AHaruko KatsuraFSic & 5 THTESB & L TOKE (Teachers as Sojourners), BREAL L TOHHKER
{Teachers as Professionals)y &#F9 2 /¥ 77— 3 ClIAFEAEENBMICEARBRRE
KOTOBDIZOLWTOERS LLATERSES T INA, KatsuraEX AR L=FETIE THOIIE
<1 BDBRLEROHLENTWALSTH o, 75 YN THRA BRalphings Bannell i3 TH&E.
FAOX — S FEHMHNTE) (Knowledge, Ideology and the Education of English Language
Teachers)& #3237 LY T~ g A TUY—FEUTLS L a3 yOBRIZIDVUTRLE, KoL
NFU L 23 REETHINSAOHFT AT AE—ESELSILBTHEEELIL L SAD
HECATARES MHsEBEOEP ] (instructional cbhjective movement) 24 - Tilg b h
THEY, HAPRENLSDA LTy FRIBUIANZLOTH S, ERFEELHINECOXIEESAT
ARXF—I@ O THIF 2 AR 24— ATHEVVDEIAHFTREDBEOCHEMEFHRAL,
Bannell KD 7 A F7HFDOELMINIATEHE/ R 2/2bDTH oot ARIIHEBLHOT
RGO EREFRESIERILTIVE,

TDTRILFICE > T EATO IR BAD KRS, FLIATEFLN-SIGKETHH U, W< DhOR
BALETACHEROLENL, ETVOICRENAETELVCL OV O0OALUTTHS) L
HoT, BEKIAEVA 74— TRHLAEPT, BNTHIHMBE—WOTATF7ERBLLE
U, B0 4—FIio0WTHERT A L ICRLTHS. REAFVMSHTEMLAEXS (1996
FOAMA RS 7 — )L THIATEFL East) THIYE > AOQPTELES, 6 ALBENHY. O
AFEBEEA-NTHEE VS —FIZOVNTONSNSABREHEBICERLTLS, Kar Smith#
BIZLUREINZ0ranimASIZIER I E<EEZNT, BNFLF+ o AXNORBLEROLER
BILEAL., ARETIzEsk LV KosherHBA Y Ehi, ASOLMBRALB/NRICHILNT, B
EEAHSWAFRERLTENSEEOHICHRET, FHAEROFEARRKRERILTISHEL
7.

ARERBELEMBLLOMBORLEZ AP EERT /A2 TRICERL LD EBALTL
72, TDTR3XED _BAOFRIBMESN—DbA<, BNFRIH I SYRROVT —IZHF I &N
TEL, VYT -0OBBEE LTIHRN. FYLOT7STARR,. $2DHUSYHEOE—Y L&,
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OranimTOTOTR3 L A 47 5 2 FLIATHE E /s T D Teacher Development Teacher
Research X&TH -/, ZENL1 99 3F I AlLANAF—DlewenTORBENFEER TS,
TOTRO L S IC ZF I —EBEENHIATEFLEastiz 1 99 8E8A27T—30H, L—==70
Constansath$E CH D, TOTROOranimX s & 1438 - TIATEFL Easti3BICHI RSB H#BRELTH
ML, FhTHREAERTOAREN OGO —HIC7 AT 7ERFTAERELTRIOLO
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Try a Phonetics course in London!l Madoka Murakami

The Summer Course in English Phonetics, annually held in two
weeks at University College London, offers a variety of interesting
study contents and leisure activities. By a twist of fate, I began teaching
an introductory phonetics class here at the Prefectural University of
Kumamoto last year, so I was kindly recommended to take this UCL

i course by some phonetics friends, and they were right!

You have a lecture on general phonetics and a seminar of
articulation practice in the morning during the course. According to your
background, you are divided into a small group of the practical session.
AsThappened to be on the topmost level, I struggled to keep up with the
other classmates. As for intonation, I made many errors and had them
corrected. Interestingly, intonation is what children can acquire so easily
in their native language, but somehow it is extremely tough for adults
learning a foreign language.

theee talks, | got impressed with the phonological explanation why an
English consonant cluster in word-initial position consists of three
consonants at most and why, in the case of three, it must start with an s
as in spray. I like this kind of theory more than practical training.

|
|
} In the afternoon, you have ear-training or a special talk. In one of
|

But in fact, I had made a blunder before I got into the enjoyable
London life. The next day I arrived there, [ went to the wax doll museum
Madame Tussaud's. While looking around inside, my wallet got lost (or
pickpocketed?) and the security found it hours later. I had been sitting on
the grass in Regent's Park, watching innocent squirrels running around,
| until I was told that all the pounds, freshly exchanged, had been stolen,
| but fortunately, my credit cards brought back to me.

Apart from that incident, London was fun. Why not do the phonetics
course yourself? [t's really valuable for English teachers. You can obtain
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thorough information from UCL via the internet:

http: / /www phon.ucl.ac.uk/home/scep/home.htm
O RICTEERWE, EREBES KERBM A LFED

SEMCEENRMEETEYOREZL TS, tHLWTLRLAARNTTH T h=O
FriF4 Al -OXECOBFRREMEEZ. BFE8 AIC 2 BEIEREE N, EEOREN
sURILTY,

FHPE—BEREBLATRESTDODAEY., 2AKNOREHEE LB Lo —3 S ITA>TL
¥5720T. BBIENEWEDICESLELE, A bR—3 0 TIREAIBE<OMBNEEL
THHLELE, FBBMEI &L A1 br—Lavd, BEEZELTIDFHAOGEBIPT R
HfL. HEBERIAAPRLEBRBLESVDH DO L DT,

FHRIIEBRIRCRIFERAHVET. HHRAE TR, RFBOFATRFEOEEIATRS3D
T. LAHGL3DOIREIRsTHRES (B - spray) Omn, LW ERRBMNIHALEES, ©IUIILR
BRAEIELIVHCOBEOEREMFELROT, BREJITELE,

THREI, BLLWOYVFAARCELSETICRERLOHY., FEREMBEINONERE, 4
by U—-BAERTHRERL (F5h?) ABLAETORY FEREESAILFay
b-A—FEFR>THS, LOSRMICEOELLE, BEFa2U7 400 Th— REERE) L3%
FRITZET. RIV -2 b M~ OOZEICBYAL, THHMSTICETEZFEDY ARE
FoEALBDTBYELE.

THOEHEBROTIIARLIEHERITITLIZO T, ZEZFOEEAICEREBTTOWELES, «
vE—Fy b TUCLMLHLWVEBNBONET, 19—+ -FERILA:

http:/ /www.phon.ucl.ac.uk/home/scep/home.htm

BERITFRFHIKAEZ LD, C. McMahill

FRO_ 21Xy —Tid, WHSBOTHEIHERILF NP THBTIEENL L TE NS4
B OHNEBERARE TS 9 —L. TEREMOLELE, £, AR E2EO—AIZ, ©
FHREBHYGRACEIEBCHBEHFBLRETENTHOVWELE, BEASBEENAR
BERENT. XEHLOSHMKNTICHTIERCERZOXTTYLELBF VA ThEENT
F, BRI ERFEZRTOEESET. ChER2IL, Za-ZFL$—TOHRXAELEHBAD
NIANENRBLSIEHOZhERLS<EBVBLLFET,

IUHA—ENL AAS

1. HEFRFTEHEBERSEANCEEOL ST TS L2 WET
e

RFETIPFR - SFARNBERHBHOXTFEHLTHBUET. I3, —0%
FRBICLELBEHOO BHEY  HEHRSSY - ERHEEIBALTLE T,

2. BROBESHIENR. BEMICEIVDIBERTHREOE LA >TELOTY
ne

HATOHRERBIIMEBLLPLT. RAEFLLVHEDGEVEL L, BE
[d. [HEBFEERBRORZLZTITRLS, OB L ORFICHRARNRESINDL LD
CRVELEL.

B EFEL M/ Explorations In Teacher Education: Volume 6, Number 1, page 14

e B




FOILEEREIRNWIETIN, B2<L<OES LEXRETOHBRIEISE Y
TRGPEREATFHA. XBPBALAELKRTEHL8Z LITAAHTTS. 49Lb
BELEh-hUFxaSAICRALHEWESICBNET,

3. BICRBUROHFCRTIROVEORMEERELEDDBVTELETM?

HEHARICDOWTSAE., BREERNOSUYEZBATVETHS, INLEEE
IEHBRZEFRNE <> TWWT., ULHL, #FNICESHUTEIMEVSEARBIET
EFTVWERA, Thho, PRIVBRREOFLENSRBICHIBICTOERMNZL O
eHic., ERGIHEREBBEDIILS ETHILHME#MLSRRANHY ET,

BERLINEEFEOEBICIRAIENEOCOTTE,. TNoE2ERMICHRIT
BILICRENESTIC. BEOLBEOREN Y OBHICKIE L TLAD0RHKD
EBLWET.,

4. BRIOFEREDLS LEDLHO>TRLVWEBDLRETM? Hikk. LM
TEH? BICERBREORBICOVWTERWLET.

Z2ALHE. ERERBBTORREFNIHUMOVEAEBROFEANEDL ST
MULWEBRWET,

5. BEDERPKBICHDDIRAT 47 AV—H—0REBOXEFIZ. BFA
DREHEOHTICHE  BIBICEDIIICAHBMLTWVWATLLI M ? HB 0L
EDEOICAMTEATLLOIM?

REBEFISBRELT, BRNLEZ DIV -—AZHBTIHRIEEXT
<hB e, FNN. EFATRAN, FYDRAT 47 - AE-h—DFDKE
REETRAEWLWTL LD D,

6. fRIZ. AEAORBOXRERICOM>TRLLWI EMBNIE, EOFERITMA
TF&E,

AEORERICHITIHMOERRICOOWTRELTHEWENWEBNET. BE
EOI L, BR - -RBESZCHISZBNTVARIEAECDNTS., BEROER
TOHMEEFEOMES—HICE > TOB EFBOE AN, LA b UL
HRAMDOSDERENBEM-BWET,

Interview with Prof. Seiji Nagai, Japanese Teacher
Educator in Gunma, translated by Cheiron McMahill

For this issue of the newsletter, I interviewed Seiji Nagai, the
professor in charge of the teacher certification program at Gunma
Prefectural Women's University where I work, about his opinions. I also
asked one of my students to write something reflecting upon the process
she went through this past year to become a junior high English teacher.
I hope Japanese members will read this and be encouraged to submit
work to us in Japanese about the work they do with teacher training. -
Cheiron McMahill (CS)
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CS:  Professor Nagai, what is your specific job in relation to the
teacher certification program at Gunma Prefectural Women's
University?

N:  This university certifies students to become junior and senior high
school teachers. I teach the courses necessary to get certified, specifically
Education, Educational Sociology, and Moral Education.

CS: Historically, how did the Japanese teacher certification program
come to be the way it is now?.Your personal opinion would be fine.

N: Before the war, normal schools were the center of teacher
certification, but there were still many uncertified teachers. After the
war, not just the universities which had been normal schools, but most
universities established teacher certification programs. )

-

That in itself is a good thing, but in fact the teacher certification
programs at most universities are very much alike in their insufficiency.
Monbushoe aims to raise certification requirements in the near future,
but I don't feel this will necessarily lead to a more structured curriculum.

CS:  Whatarc the strengths and weak points of the current system,
particularly in regards to the education of English teachers?

N: In terms of English education,. with over 95% of all students
continuing on to high school these days, teachers end up with some
students who are negative about intellectual learning. But there is no
discussion of how to deal with such students. And another problem is
that obviously college students are very poor in practical teaching
experience, while the current situation makes it difficult to attempt to
join theory with practice.

I also think that there are many differences between.learning a
first and a second language, but the fact of the matter is that student
teachers never get a chance to verify those differences experientially,
and instead begin and end their training by with just a superficial )
imitation of the external aspects of a teacher's work. )

CS: How do you want that system to change in the future? Why?
Please refer specifically to the education of English teachers.

N: I would like it to move in the direction of fully developing multi-
cultural education and education for international understanding, and
toward a foreign language education that is connected to these.
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CS: How do you think native speaking English teachers at Japanese
schools and universities contribute or can contribute indirectly or
directly to the education of Japanese English teachers?

N:  Of course by teaching pronunciation and so on, but also by giving
future English teachers the chance to examine and reflect upon the
frameworks underlying Japanese thinking. Isn't that the great
significance of having a real native speaking teacher versus watching a
video?

(CS:  If there is anything else you would like to tell foreign English
teachers, please do.

! N:  Iwould like them to voice their opinions about the role of the
teacher in Japanese schools - things like the staff room and the emphasis
on supervising students as they clean the school and serve the lunches,
and so on. I don't mean to suggest in any way that the relation between
teachers and students in Japanese schools is inferior, but I do think that
at least this role needs to examined in a wider perspective.

HEEFRE4REZAT. "R £H

Hhig, BRERIZFRFIFOMALTTT. CO4AMOBRBRONIUFPERT
REBERALL T IELA>THET., HFI0ALHERBTERSNLOREE
Wz72E, RER., PREERLSBLE>AHREFRICENERELSS. HRLL
TOEHEZMETRS AL BHEERTNNSLIATY.

CHAOCKEEVOTHHLOLOTYY, MEATNEHEFNREL (LT, B
7)) ERBEOMHE (LT, MR PORDBEEATVEY., RBASBE~DERFE
ORREI E<LIOENEEL, MERRRCESIIEMEPHEFREFFICHTS
HZEELET,
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) PEEBVNET, BICL->TEPOBNEIHBTL £ 34 BEDRARB MR
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) HEHMABE, TRICHPIER (REOBARESSE) FUT. —RHERIING
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BOESL L2 EHTVBOTT.

ZOLDICBEOHERATEBE, ERALVHMMCESSABOINTVET,
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What is Needed to Be a Teacher, Shino Takeuchi

[ am a senior in college in Gunma. I passed the examination to be an
English teacher for junior high school last October. T am excited about
becoming a teacher from this Spring, since to be a teacher has been my
dream since junior high school. Also, I am thinking about what is needed
to be a teacher.

In my opinion, teachers need to have two things. They are
educational knowledge and practical knowledge. Educational
knowledge means the knowledge about educational history, current
events, and our own major subjects. Practical knowledge means the
ability to manage good relations with students under almost any
sttuations.

Among these two things which are required to be a teacher, I can not
think I have both types of knowledge. I am confident to say I have a
certain degree of educational knowledge, but as for practical
knowledge, I do not have any confidence. The reason probably lies in the
examination for applicants who wish to be teachers. Since this test
mostly emphasizes educational knowledge (e.g., in Gunma I felt the
emphasis was more than 50%), candidates cannot escape the tendency to
think education more important than practice.

And I am not an exception. Since we are required to pass the exam to
become a teacher, I follow what the exam tells us - to emphasize my
educational knowledge over my practical. Then, if we want to abolish
this tendency, what should be done? In my view, if candidates had some
chances at the interview to appeal about what they have done to
prepare themselves to be teachers, it would work. In other words, I
think applicants would think about and try to get more experience if they
knew they would be asked at the interview.
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Now, there are some moves in the Japanese educational world
which would seem to prove my idea right. For example, the teachin
practice period for junior and senior high school will be extended from
two weeks to four weeks within a couple of years. Also, some
prefectures are trying to create more original interviews for applicants
to sec how they would deal with classroom management or discipline
problems. For example, one prefecture requires candidates to give
impromptu speeches in the role of school principal.

I welcome this tendency since [ think teachers in the future need to
have both educational and practical knowledge. Also, in my case,
intend to try to improve my practical ability by talking with students as
much as possible and continuing to study myself so that I do not forget
what it is like to be a student.

Amy TsuiFEJALT983ig5

Amy B.M. TsuiR (A & X 7 # — K ikEnglish Conversation®DEE) ABFE
e b KN EEREARTS(CUEN-SIO)OAEBERAREL L TRALET.
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ZDI—0 3y TOBMBAOHEMIZDONTIE, The Language Teacherd 7
ASMRICBEEINSFETT,

Amy Tsui to Japan for JALT98

Amy B.M. Tsui, author of English Conversation (OUP), is coming to
JALTO98 as the joint guest of the Teacher Education and CUE N-5IGs.
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Amy is.Chair, Professor and Head of the Department of Curriculum
Studies at The University of IHong Kong, and a leading figure in the field
of applied discourse analysis..Hong Kong University is also famous for
its teacher education programme and activities, as well as its curriculum
development work.

Amy will be making a short tour in the week before the conference,
co-sponsored by the Teacher Education and CUE N-SIGs in conjunction
with various institutions;.she will also be giving a FeaturedSpeaker
Workshop on Friday November 20 1998 at JALT98 in Omiya City,
Saitama-ken, as well as two other presentations in the conference
programme {one for CUE, and one for Teacher Education).

Her featured speaker workshop promises to be a very special
occasion. This is a summary of what Amy will be focussing on:

Understanding classroom discourse : Insights from linguistic
discourse analysis and ethnographic studies

This presentation consists of two parts. The first part is a hands-on
workshop in which participants will be invited to view and analyze
excerpts of video-tapes of reading comprehension lessons taught by two
English language teachers examines..Approaches to the analysis of
spoken discourse and the insights that they provide for teachers in the
analysis of classroom discourse will be discussed. The second part of the
presentation will focus on the inadequacies of focusing on the lingustic
aspects of classroom discourse which constitute the "observables” of the
classroom. It points out that a full understanding of the complexities of
classroom processes requires a study of not only the "observables”, but
also the “unobservables” of classroom discourse..Hence linguistic and
ethnographic studies of classroom discourse should be seen as
complementary rather than exclusive paradigms.

Details of how to register for this featured speaker workshop will be
published in the pre-conference supplement with the July issue of The
Language Teacher. So, plan ahead and pencil in the workshop in your
diary! JALT98,Omiya City: Featured Speaker Workshop, November 20:
Amy Tsui.

WORD & ACTION: A1 R &k - 7 & —

ER & BB TREAPFECKETLE 2 2R J I —TF "Word And Action” 58,
AFEDGA~7TAICAEBORAZLEYT. HVIUL—TTRHLZEDERPRFEHH
LT, REFPREDESAILFHFYORBYEEMR L LREFUDITENEER
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EHRSCHALHEHYTLEDL, A A9 74— EEEN A Word And Action®: —EE B E ‘
NE3LIBEOHIWVELET, | |

WORD & ACTION: Instant Theatre

Following enthusiastic responses from teachers and students in
Tokyo and Shiga regions in previous years, Word And Action (Dorset),
the storymaking specialists, will be returning to Japan in June/July 1998
for its fourth visit. The company hopes to visit schools and universities
all over Japan inviting groups of teachers and students to make up their
own stories (in English) and to join in the enactment of their stories.
Although no-one is forced to participate, there are always willing
volunteers for the many parts which need to be taken. Instant Theatre
uses no props, costumes or special effects - everything is represented by
people. -

The aim of Instant Theatre is to encourage students to use the
English they know spontaneously in a light-hearted way. As most
teachers know, having fun with English is a great way for students to
improve their fluency. Workshops can also be given for teachers to learn
how to use the versatile and unique story-making technique Word And
Action have developed.

Peter Ross (mailto: pross@tku.ac.jp) writes:

Word and Action are an EFL theater group They have done gigs for the JALT
Tokyo Chapter a couple years in a vow, including a full day at one of our
conferences a couple years back. They were one of the most popular
presenters of the day. If you are interested in  role-play, drama,
improvization,...or just spontaneity in the classroom, I highly recommend
exposing yourself to Word and Action’s way of working, which they call
Instant Theater.
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Peter Ross Tokyo Keizai University
voice 0423-28-7807 1-7 Minami-cho
fax 0423-28-7774 Kokubunji-shi, Tokyo 185 Japan

For more information, contact/3F L < [3:

Anne JenningsWord And Action (Dorset) Lid.
61 West Borough Wimborne, Dorset, BH21 1LX
UNITED KINGDOM

Tel: +44 1202 883197 fax: + 44 1202 881061

E-mail: a.jennings@wanda.demon.co.uk

'Practicing Action Research' WS EDJALTERKET

DAARBEIOFU A

'Practicing Action Research' S EDIALTE X XS TORFRBEIAFY
ADYA MNVTT., (RE. REBHAEZORRES>TLET, ) AOF VAT
2, 7oar Uy —FOEREHIERRL. N-SIG7 -5 ATROABTEHBET
EFNEFLE-STVET,

Biisa ey 213" Feedback in process Writing" "Using mind- mapping
to promote discussion” "Changes in a teacher's affirmative feedback" &
L T "A change of focus in pronunciation training"T¥ . Lois Scott-
Confey (EF Lo —# —) Neil Cowie, Shinichiro Yokomizo, Richard Hodge,
Janina TubbyDEEKDOBMEFEL TWVET,

B3 Janina Tubby (IQF 7 AEF I —# —) janina@gol.com £ T,
Proposed Action Research Colloquium for JALT '98

'Practicing Action Research' - that's the title of this year's Teacher
Education colloquium that anxiously awaits the decision of the JALT '98
reading committee. We hope to complement the Teacher Educ. N-SIG
Forum by providing practical examples of action research projects.

The topics under investigation are 'Feedback in Process writing',
"Using mindmapping to promote discussion’, ‘Changes in a Teacher's
affirmative Feedback’ and "a Change of Focus in Pronunciation
Training’. The proposed participants are: Lois Scott-Conley
(moderator), Neil Cowie, Shinichiro Yokomizo, Richard Hodge, and
Janina Tubby. Keep your fingers crossed for us and look out for an
update in the next newsletter.

For further information, contact: Janina Tubby (colloquium
coordinator), E-mail: janina@gol.com
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B35~ 2 — X WORKSHOP ON ACTION RESEARCH
PLANNED FOR JALT98

B ko &&BULTREFEOISAZIALTEOT O3 U —F - J—4

auZTEEBITBHERAD ! T—0 a3y TidTimKnowles RIC kB 742 3

DY —FOREEXNE 4B (problem, innovation, result, and reflection)®

TL—A7—ODHMBEMLIEE Y. Andy Barfield, Stephen Brivati, Chris

Gallagher, Elin Melchior, Sandra T. Nakata, and Dorothy Zemach® & RK5-F

NENERBLEABEARGUY—F O IL bERERLET. BNEBEIRREORR

RRICDVWTEEL, BEWNET S a3 U —FIS5020TET, 75

Y3y IMRDo TGS, $R—hdy hT—2BLT. EHEBELTEVD ;

EMEXEZA S > TWWPFETY. |
I

& L <Id Programme Co-coordinator Jill Robbins T,
B (BE) 06-834-5311, e-mail: robbins@gol.com

NEWS FLASH: WORKSHOP ON ACTION RESEARCH

Jumpstart your classes next year with the JALT98 TE N-SIG
workshop on action research! The workshop with begin with an
explanation of the basic 4-step framework for action research by Tim
Knowtles: problem, innovation, result, and reflection. Andy Barfield,
Stephen Brivati, Chris Gallagher, Elin Melchior, Sandra T. Nakata,
and Dorothy Zemach will then demonstrate a variety of action research
projects they have undertaken. You will be asked to reflect on their
working environment, and shape a basic action research plan. Asupport
network will be formed to for you to consult with others and keep the
momentum of your plan going throughout the coming year.

For more information, contact Jill Robbins, programme co-
coordinator: Tel. (h) 06-834-5311, e-mail: robbins@gol.com

7o avUS—FHES BMELABSH

IATEFLTT SIG &HBEDERT—2 2 3y /2 RERABDOBEFHICTREL
£, HFRBLENOSBETI 0SICHEL. MRYTHRABATY. 7T
S IMOLEFI BR2005FORBORE®RTHHYET,

MESBMERT 2L a U —FORTS UV EERDERETV. FEDHF
B TRETES /O PCRUESLET, REER -  »BFEER - 558
B AERFERICERIOD 2O b - T-ERVET

FHEHRRE R, EMEBREFHFIIN—TIcadhEds, FoTtE/EcND U Y—
FrubD—LZBLT. HEELEBE-MIlSTYR—F. OS2 FOETRR
LOWTEROXBASTOENTESTL LD, ELTELBYY—FARAIT
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DF—IR-ACHEFEEEIPDEBAETL & 2. B, BERBREHSMartin
Parrott&Stephen Brivati DR RICE > THE I mbhE .

Martin Parrott&X {(International House London) : ParrottKIi$. BBC
EnglishT"Teaching Matters" U — XZ&E=E ., £ University of
London Institute ofEducation TTESOLD R AF —A—~X LT« 7O —R %
HISEBbHY FT, THFR(3Tasks for Language Teachers(7 > U w DX
S . EMIZOSAN—LVY—F, BEBE, ELTYR—U A B,

Stephen Brivatik (Hamamatsu Kosei High School & Hamamatsu Junior
College) : BrivatiRIZJETFOY 2 ATRBLUTLIR., 8ERMIChi > THE
K- -BFFRICTHALLERPHVET. Yo FxREI-KFLYTESOLELS %
mEBL. REJBLSEFNEH. BEMSFER XK ERHBEEESHOBHLYIZD
WTHR~IDT - A EFFBDAFALCDNT,. E-mail:
100516.2251@compuserve.com

HERIE: 1998%6813H-14H

FawE - 6 A1 38 () IEF

HTEE: 68148 (B) ¥ 18

BIAMERR . MPHmNA—OKRTIV O TNERIEBT TN —4) BERIIBNRRIC
SENEY. (REARRD ZNMHOFHAE. HREBEEDERXRTLET,

£i8 - HEHMRESE Tel:0561-82-4191
BIAHPBICESRADL, 48208 ETCICTRICEEEIIT7 7 v I ATEST
FEEWN,

Sue Collins, JALT Program Co-coordinator
1-504, 1 Hirosawa, Igaya-cho, Kariya-shi, Aichi, JAPAN 448
Fax: (81) 566 26 2545, E-mail: scollins@auecc.aichi-edu.ac.jp

Register for our own Action Research 'Retreat’

The IATEFL TT SIG and JALT T.ED. N-SIG will host a joint
weekend workshop on Action Research at Seto, near Nagoya, Aichi-ken,
Japan. Half an hour by train from Nagoya, Seto is a small country town
famous for its 2,000 year tradition in the production of typical Japanese

ceramics. The nearby Kaisho Mori (forest nature reserve) will be the site
of EXPO 2005.

The retreat will bring participants together with experienced action
researchers to share ideas, and to select, discuss and develop a "hands
on" project which they can pursue in their own classrooms. Participants
will be able to choose from a number of themes, including class
management, evidence of learning, speaking and listening skills,
individual differences, second language acquisition and writing skills.

The weckend of group work in their special interest area will give
participants the opportunity to be part of a research network, which will
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be able to keep in touch by email and to provide mutual support and
exchange of ideas for ongoing work on the project. This will broaden the
database for further research. The plenary talks will be given by Martin
Parrott and Stephen Brivati .

Martin Parrott is a teacher, teacher trainer and project manager in
International House London. He has recently worked for BBC English,
BBC where he wrote and produced the series "Teaching Matters”; and
the University of London Institute of Education, where he has taught on
the Masters and Diploma courses in TESOL. He is the author of "Tasks
for Language Teachers’ (Cambridge University Press). His special areas
of interest include classroom research, teacher training and ELT
management.

Stephen Brivati is working at Hamamatsu Kosei High School and
Hamamatsu Junior College. He came to Japan on the JET Program and
has been here for 8 years teaching at both junior and senior high schoois.
He has an M.Ed. TESOL from Manchester University and is working on
a Ph.D. His areas of interest include the development of a discourse
analysis that affords more recognition to the contribution of

grammar/semantics; collocation and learner autonomy. E-mail:
100516.2251@compuserve.com

Dates: June 13 &14, 1998.
Time: Starts: 12 pm Saturday. Finishes: 1 pm Sunday
Conference site: Seto Shimin Kaikan Tel: 0561-824191

Accommodation will be in single or twin rooms at the Park Hotel,
Seto. Price is included in registration fee. Meals are not included. Amap
and confirmation will be sent upon receipt of registration fee.

Please complete the registration form (enclosed) and return/ fax by 20 April to:
Sue Collins, JALT Program Co-coordinator; 1-504, 1 Hirosawa, Igaya-che; Kariya-
shi, Aichi, JAPAN 448; Fax: (81) 566-26-2545, email: scollins@auecc.aichi-edu.ac.jp

5RAOCALLY =43y 7ICZhih%s

LEFEIX 5 BICEETHMNACALLMIRESISERAXSDPR, REEESE, K&
BEICHALTWET,

COZERFBIJALTEARAXEBSRRBIHLROARTE (EERAHH. J RPRE
SHRIRTHE) LItBXE (BEREREH) OBNHEBTS5HA308 - 31 BICCALLY -
O3y TRUTA—ITAEREBIUMERMARLICTHETIHDT, JALT
CALLEAFBRRMEE 3 MERKRLERICHAEINE T,

AXE (F—<2CALL: Human Connections) RS MEI2 DHUET, B— |
[CEESHED (B2 Pa—9RCALLERMSH T UL ERICHERERY
CALLHEI B F >~ RBNAERBREECTEVA M- a vy OBERITEIET
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T. FACALLEZREL TOAHEBICKFE - 7055 A0ERCHY. CALLICH
(FTEHRETAPEMMEOEBRICATET A AAhyra 74+ —SLAZERLE
EL

CALLEHRMICERTARIMTASNICE>TVWET. BEROHFTHEETIAL
DESICCALLICBIT AT A —Fv—TANAvTA L MSBRIZNATHBEDTL &
S, EEEFOLOIBTAISATHREABERNSATADOTL £ 5h. HHREWN
FEOEIICHAL THEBRRO XTSI T S ENTEBRTLLO D, 4
MR HR—bEBMCL T, ChHDOBNIH EHBRMIZEZTINC D
EMTEIDTIIENTL LD D,

HI—DDhHME. HBEAACALLICEHT2MRYRAIRZOBRFRUTIC
FICHYET, 1996F3H168 -1 7THICCALL:- A1 9 —% v FEEHER
FABEBMARTHESZN, BLF 10080 ENELEHIBELELVEL
e REBEOXBRE T A—Fv— - TAROAVTAL FCHICESEH TR L VE
LB TLLD, YHRBLOBAOI_KSE9 6 E5 ABAKYETHESN
FLELEELTHWETY, BSADERLIBNEBFZLET.

A —SADRAFREFLT. 742 3 v TOREEIZIEDr. Jeffrey Quinn
(Director or the English Centre at Sydney Institute of Technology)# 33
ZULEY, RBROCALLIOYSATII2 S 0RDESLEZERTHF I vola/
O ZACELFHEREESIML>THET. QUMEIBISICCAL LTSS
TA—Fv— TaRAwFTAY FZIEBLEHY ., BETRERERTORBER IO
TTAIDNWTHBALET, £/, RRFA - PSUTTIALTICER T 5H&
ELICOS&JALTE DERIEBFRERULWEDFELTHET,

EMOEFIBHLAAZOBLERIHUERHAL, Bty aryEbHALEBIRATRIIA
FTEd. TOARRT—22av7RKEOEMEIZ 1 RICODFIALTEZN1000MH
T. IFEEM2000ATY. 2ABENTAFICIEESIHELHYET,

AR T 7ICETABMOESDLRIITRETSRBILET,

T228 #MENREERTELE1—15—1 tBEX®

David Brooks JALTEHERXE Program Chair)

Tel.: 0427-78-8111 (operator) 0427-78-8052 (direct)
Tel./fax: 0423-35-8049 PHS: 050-009-6148 (voice mail)
E-mail: dbrooks@tkb.att.ne.jp,
URL:http://home.att.ne.jp/gold/db/wtcal.html

l.end a hand to the CALL teacher training workshop

The TE N-SIG has agreed to help publicize and recruit presenters
and volunteers for CALL: Human Connections, a joint meeting of the
"CALL Teacher Training Workshop/Forum” and the CALL N-SIG
National Conference on May 30-31,1998, at TMIT in Tokyo.
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The West Tokyo Chapter of JALT in cooperation with Tokyo
Metropolitan Institute of Technology (TMIT is in Hino City, JR CHUO
Line, Toyoda Station) and Kitasato University (Sagamihara City) will
be holding a CALL Workshop and Forum on the weekend of May 30-31,
1998,at the TMIT campus. Joining them is the 3rd annual JALT CALL N-
SIG National Conference which will be conducted simultaneously.

There are two main purposes of CALL: Human Connections. The
first purpose of the workshop is to provide hands-on learning and
demonstrations of information technology and computer-assisted
language learning tools for language teachers, especially those who are
not familiar with computers or CALL.

Furthermore, it airas to provide a forum for discussing and sharing
information about methods, programs, and issues in teacher training
and professional developmentin CALL for teachers currently using
CALL.

Teachers, themselves, are the key to successful implementation of
CALL. What is being done in schools, universities and institutes in Japan
now to promote teacher development in CALL? What are the essential
elements of a CALL teacher training / development program? How can
we meet the needs of teacher training /professional development
through information technology (computers and telecommunications)?
These are some of the questions that might be addressed more
s_uccessfully if we have the support, assistance, and participation of the
TE N-SIG.

Secondly, as it is now expanded to include the CALL N-SIG, the
other purpose of the CALL: Human Connections Conference will be to
provide an opportunity for presentation of research studies and
academic papers on all aspects of computer-assisted language learning.

On March 16-17, 1996, a successful two-day CALL-Internet
Conference was held at TMIT with the cooperation of JALT CALL N-
SIG and the West Tokyo Chapter. About 100 people attended. This
year's conference extends an ideal opportunity to place the emphasis for
this meeting on the topic of teacher training and development. I believe
the last Teacher Education Mini-Conference was held in the Kanto area
in May of 1996 at Meiji University, so we eagerly invite your
participation as presenters, volunteers, and attendees.

We have invited as a featured speaker at the forum and as a
presenter in the workshop, Dr. Jeffrey Quinn, Director of the English
Centre at Sydney Institute of Technology. SITEC, as it is known, has an
extensive CALL program for about 250 ESL students who prepare for
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the regular academic program at SIT. Dr. Quinn is particularly
interested in teacher training and development in CALL and will be
describing the teacher development program at SITEC. He s also
locking forward to establishing a more formal liaison between JALT and
its counterpart in Australia, ELICOS.

There is no pre-registration. Sessions are filled on a first-come basis.
The charge for attendance at the joint Workshop/Conference is 1000 yen
per day for JALT members and 2000 yen per day for non-JALT members.
There is a discount for registering for two-days.

For more information or to volunteer, please contact:

David Brooks, JALT West Tokyo Program Chair, Kitasato University,
1-15-1 Kitasato, Sagamihara-shi, Kanagawa-ken 228

tel: 0427-78-8111 (operator), 0427-78-8052 (direct), tel / fax: 0423-35-8049;
PHS: 050-009-6148 (voice mail); e-mail: dbrooks@tkb.att.ne.jp;

URL.: http:/ /home.att.ne.jp/gold / db/wtcal. html

Teachers investigate their work: A book review

Teachers investigate their work: An introduction to the methods of action
research. Herbert Altrichter, Peter Posch and Bridget Somekh. London:
Routledge. 1993. 223 pp.

Reviewed by Steve Cornwell, Osaka Jogakuin Junior College

Some readers may remember the interview with Bridget Somekh on
action research and learning organizations in the last issue of
Explorations in Teacher Fducation (vol. 5, no. 1). She wrote on barriers
to change and how organizations can carry out participatory research.
Well, I first encountered Bridget Somekh's work when I read Teachers
investigate their work: An introduction to the methods of action
research, which I'll refer to from now on as TITW . When [ began
reading, [ immediately realized I'd found a quite special book. It's an
excellent, practical introduction into how to conduct action research.

My initial reaction was confirmed recently when I attended a
seminar on action research at Temple University Japan--Osaka and one
of the resources mentioned was TITW. One final point before jumping
into the review is that TITW is written for teachers in any field not just
language teaching; I feel this gives the book a depth that is often lacking
in books that focus on a particular discipline.

I'd like to start and end this review with two quotes from the book
which will give you a feel for the tone of its contents and what the
authors are trying to achieve.
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The reader is just opening this book, slowly reading the first lines and starting
to build up an impression of what may be contained in the following pages.
How can we give this reader an idea of the book's importance to us, and what
has driven us to devote energy to writing it over a long period of time.... (p.1)

The authors go on to describe how they personally got involved in
the writing of the book beginning with a project they worked on in the
1980s. And they provide the address of the Classroom Action Research
Network, CARN. For those interested in action research, CARN can be
contacted through the Centre for Applied Research in Education,
University of East Anglia, Norwich NR4 7T], UK.

In nine chapters TITW presents an overview and theoretical
framework for action research (chap. 1 & 9) while providing step by step
instructions on how to start or clarify your own action research {chap. 2,
3 & 4); how to collect and analyze your data (chap. 5 & 6); how to act
upon the information you find (chap. 7) and how to make your
knowledge public (chap. 8). The specific chapters titles are:

Introduction: What will you find in this book?

The research diary: companion to the research process

Finding a starting point for your own research

Clarifying the starting point of research

Data collection

Data analysis

Developing action strategies and putting them into practice
Making teachers’ knowledge public

Behinxd the scenes: a theoretical foundation for action research.

An especially useful feature of the book is called Methods and
Strategies. Methods and Strategies refers to 40 "suggestions” on how to
apply the information in the various chapters. The suggestions are
dispersed throughout the book and are highlighted and labeled so
they're easily recognizable. Some examples are M2 Exercise to warm up
your research muscles, M8 Conversation with a critical friend, M29
Shaping metaphors, M30 Testing the findings and M36 Potential
Audiences for action research reports. For those of us who might not
have time to read the book cover to cover, this feature (Methods and
Strategies) would provide us a quick overview of applied action
research.

e i ol A

Finally, I'd like to share how the authors end the book--by basically

saying it's not finished:
This is what the reader will be reading last, closing the book and leaning back _ ‘
ir a chair. What tmpressions will linger in the mind? What 1deas will come

after the book is finished? These are the wistful thoughts of authors sitiing in |
front of the last pages of their manuscript. There cannot be a definttive
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statement on action research, because it must always be context-specific and
responsive to the values and practices of the participants in the situation. This
s s far as the authors were able to go in presenting a method of research
which for them, has spilled over into being a way of life. The book is not
finished. There s an important chapter still to be written by you, the reader--
on extending and redefining your own practice and, through this means,
further developing educational theory. (p.209)

Needless to say, I think this book would be a useful addition to the
library of anyone interested in action research. Happy researching!

Teachers investigate their work &4, Steve Cornwell,

Mieko Fukushima &R

e #MHE0RK] (Vo 5,No. 1) IZB&EShE. 723 0Y9—
F L BHBAICEA T 5 Bridget Somekh £DA ¥ E 21— ZBZITHAHAHI
52 L»dTL&D., BIE, EFEOMEBLAZ-TWAERE, ZHEN LML
INFHE DERE (participatory research)fTIV 530, L WS ECDVWTHANT
WEF. IHMPHTBridget Somekh OREICHE - Did. Teachérs
investigate their work : Anintroduction to the methods of action
research (LIF, T 1 TW) EZFALBTLE. TORFAEL. ArB3LEYE
REBLEDEEVSZEICRMNE ELE, ZOFE 742 a2 —FoOREE
[CRTARES LOERAMNTAME TF. L. AT AR (KR) 072
yaryU—FOtIF—ICHELT BUZOXRICTHEEWL, MOBRNMIORIIGHEL
o ZEEHERLELE, BEICAS BICERBLAZVD D —DDOFBEMIL.

T I TWISEHWZ T TRAKHORIHEED HEBICMIITEMTIVS, &0
IZETT., TDEHIC. BEOHRRBERICERE BOEEBMICRIISNLAKDIA
BOREDHAH, EELTHEXYT,

HiZ. FHTFOFHEEKREIC, TI TWHHLHODFIAXFIFEXLVWEBWWET, F
DERAXEBLT, COFORBORIAINERBEOANESNICTERLLD &
LT WAIEAMSMERBNCEDIIETLLD.

LR, COEERE. o< U LBNOSGEHL, COBOAREBGTILE 21T 3, H4
CESTOoCOEDEERFVWHIHEBIEAID N, E2AE VITENTRNICIEZFRD
BPBICEDERPLTE=ON,. . . . 1 (1RH)

ZNICEITTEER. 19800 —/O2 I MIRER L ZOEOREICEE
T3 DI EEBERRTHWET. FLT. 72 a0 —FICRALERD
At OfEHOEENLRy F7 -9, CARN (Classroom Action Research
Network) ODFRfEMAZIEL TWWET,

CARNE#% . The Centre for Applied Research in Education,
University of East Anglia, Norwich NR4 7TJ, UK.

TITWHRIRT DADOEOBMERROEBYTY. 703 UY—FOH
W CERMREL B8 $598)  BTAERDT S 3 UY—FOED
B ERERBENEBWICTIAR ICHATIERMMICR (H2, $3. #4145 |
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BAHOWN E£LATOAE (B85, H6F) . BRLEAFERICED” <EFBOAHE
(B7%) . MROAKARAAE (F8HF) .

<BEOSA PIBRABEXZZRO L, >

FEOKICERABHO—DEI. FELABE (Methods and Strategies) &1
ENB360TYT. Chiz, LROSBUTICEEINIEBOBRALICHBTS40
IBE @ TR 2BHLTLET, TholRd, 2HREBALTHRRATEETS, R<
S EOICHHORTRBRENTVET. Bl M2, ARDADOFRADO D F
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Bl . ™M 30, AEEROTAMI . TM36, 72 a3V —FOEREESRT
EDBTHEAD A% . ZBERABTRBAOGTVVESE, AEEARICEETH
£, 7o ar) b —FOFELHEBNIBONEITLLD.
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[CCTHBERZOFERAEA. THEML, BFOHLINCHERERITS. HBICEDEDL
AIRAZ200,. EALEZANEENDZON, Chbiz,. REOCRE OBSEMICLTEL>THWSE
EFOBLOES LIATHD, ToaUH—FIZ DNT—DORENITERNTESDITIRL
e IS, THEREBCXIRKICAS @b0THY, B2 OWRICEITDEMEOMGER LRI
BTB3RTOHLOTH 2506, ChX, ZBOREEN, BOLL>T-D0EEALLE>I—HR
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ESETHAL,. ZOXZ, 73 UH— ?Lﬁuéﬁ?kkﬁ#kth
HbA> AAEEZATL LS. BELWVRARA!

Base-UP! /R—X + 7w 1

Judith Grant is looking for teachers in the Kofu - Yamanashi area

who might be interested in cooperative development, peer mentoring,
etc, etc.. Phone her at 0552-54-4357.

Judith GrantZ A3, —HICHMBRLEOHRELTTE S, BR— LAY
ORMOAEHEFRTYT, BRESIL. 0552-54-4357 TY.

TEN-SIGDERBDEEA  BATO7 A NEESF, a2V —WERETERYSEZN,

Were inviting Teacher Education N-S1G members, new & old, to send personal
profiles for future issues - the more, the merrier! The eds.
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The Teacher Education N-SIG Committee '98

Coordinator: Neil Cowie, 635 Shimo-Okubo,
Urawa-shi, Saitama-ken 338, Tel (w): 048-858-
9028, Tel {h): 048-853-4564, Fax (w):, Fax (h):
048-853-4566, Email: cowie@crisscross.com

Treasurer: Gordon Bateson, 2-2-23
Shinkanda, Kanazawa-shi, [shikawa-ken %21,
Tel (h): 076-292-3577, Fax (h}: 076-292-3577, Tel
{w): 076-234-1014, Fax {w): 076-224-3461,

Email: gordon@po2 nsknet.orjp

Program Co-coordinator: Jill Robbins, 1-1-14-
202 Fujishirodai, Suita-shi, Osaka 565, Tel (h):
16-834-5311, Fax (h):;, Tel {w):, Fax (w):, Email:
robbins@gol.com

Program Co-coordinator: Sue Collins, 1-504, §
Hirosawa, Igaya-cho, Kariya-shi, Aichi-ken
448, Te} (h): 0566-35-0376, Fax (h): none, Tel
{w): 0566-26-2545, Fax (w): 0566-26-2545,

Email: scollins@auccc.aichi-edu.acjp

Recording Secretary: Clive Lovelock, 1-5-9
Shiraniwa-dai, Ikoma-shi, Nara-ken 630-01,
Tel {h): 07437-9-5515, Fax (h): 07437-9-5515, Tet
{w);, Fax {w):, Email:

Newsetter Co-Editor: Nobuyuki Takaki,
44-5 Kyozuka Honmachi, Kumamoto-shi,
Kumamoto-ken 862, Tel (h): 0%6-381-1278, Fax
{h): 096-381-1278, Tel {w): 096-342-2614, Fax
(w): 096-342-2614, Email:
pigate@educ. kumamoto-u.ac|p

Newsletter Co-Editor: Cheiron McMahill,
1873-2-103 Caza Kamishinden, Tamamura-
machi, Sawa-gun, Gunma-ken 370-11, Tel (h):
0270-64-4382, Fax (h): 0270 64 4382, Tel (w):
(0270-65-8511, Fax (w): 0270 65 9528, Email:
chei@tohgoku.or.jp

Newsletter Co-Editor: Paul Beaufait, 14-23-
404 Kengun Honmachi, Kumamoto-shi,
Kumamoto-ken 862, Tel (h): 096-365-5650, Fax
{h): 096-365-5650, Tel (w): 096-383-2929 xH46,
Fax (w): 096-383-2966, Email: pab@pu-
kumamoto.ac.jp

Newsletter Printing and Distribution: Tim
Knowles, Ippangaikokugo, Sophia University,
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