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Welcome to the final 1897
issue of the Teacher Education
N-SIG’s newsletter....I hope
you will enjoy this issue, and

write for the 1998
newsletters! For 1998,
contact Cheiron McMahill,

Nobuyuki Takaki or Paul

Beaufalit, who have
volunteered to  be  the
newslefter co-coordinators...
They have many excifing
plans for developing the
newsletter  further. They

depend, like the other editors
before  them, on  your
continued support and active
participation. Thanksl You
can find  their  contact
information on page 47 of this
issue. Best wishes,

Andrew Barfield

042798

At next year's annual conference, JALT
98, which will be held in Saitama,
Teacher Ed N-SIG will be presenting a
forum. The N-SIG 'Forum' is a8 new
format introduced for this year. The
format is open for each N-8IG to decide
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according to the group's specific goals
and focus. I will be the moderator for
this event (unless somecne else
volunteers to take this role),

The topic for our forum will be "Action
Research." Ithink it would be a pleasant
change for Teacher Bd members who
have _not_ presented at the annual
conference before to try some action
research and report on it in this forum.
There's nothing like doing a conference
presentation to make you feel ke an
active teaching professionall

If you are nervous about giving a typical
conference presentation, imagine what
kind of format would be comfortable for
you, and possibly more rewarding for
people who attend the forum. Let's talk
about the possibilities and develop them
in order to make the Teacher Ed forum
memorable and fun. Perhaps instead of
being simply reports on Action Research,
the forum itself could be an example of
Action Research 'in action!' I'm sure with
the creative minds we have in Teacher
Ed, we can come up with an original and
engaging concept for a forum.

If you would like to participate, please
contact me by phone, e-mail or fax to
discuss how you can be a part of the
forum. T have tosend in the materials by
February 1st, 1998, so call or send a
message SOON (if we have enough
presenters for more than one forum we
will also propose an  additional
colloguium on the same theme).

R, FEREMAN-SIC 3EETHESN
2 JALT'98 HFRARRICT 72+ — 5 ADHE
BEFELTOET, NSIG O 74—
SAJISERASHEHLEETT,
FOHRELTNTNON-SIGC OFEDE
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Contact: Jiil Robbins (Teacher
Education N-SIG (Co-Program
Chair ‘38)

E-mail: robbins@gol.com
Phone: 06-834-5311

Fax: 0774-65-8446

Vo Teack

Unless you leara to reach
you will never teach.
Teaching is a process
of sharing

interacting

and bonding.

Teaching is never

& one-way street;

it is & vigorous
interpersonal activity.

Teaching 1s much more

than a question

of formula or technique;

it is creating

a multi-dimensional scultpure
which is ever-changing.

Teachers must protess

yet not preach;

they must listen closely

yet also know when to speak.

Ultimately -

who you are 1s what you will teach
and in the process

you'll also become a ditterent being.

Tim Newfields

Dacember 1997
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1. Introeduction

In the JALT Teacher Education N-SIG
Mewsletter of June 1997, Andy Barfield
detatled a process he terms writer-
reader teacher development, in which
he and Chiaki Kotori wrots to each
gther by e-mail in order to develop mare
fully Kotori's ideas on English teaching.
Barfield used Edge's (1992) model of
Cooperative Development (CD} as one
way in which to structure his feedback
to Kotori. In this article I would like to
report on a further example of two
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teachers trying to help each other
develop using e-mail. Cheiron Mchahill
and myself wrote to each other, using
the Edgeian framework, twenty three
times from July to September, in 1998.
would like to term the resulting text a
collahorative journal {(after Brock, Yu
and Wong, 1992), and use extracts from
it to show some results that I hope will
be of interest to other teachers. In
particular, I want to show how the
discipline of writing within the
framework of cooperative development
can enable teachers to be more
reflective about their work.

2. Background

2.1 A reflective approach to
language teaching

In recent years many authors have
encouraged a reflective approach to
both initial language teacher education,
and subsequent professional
development (egs: Bartlett, 1990;
Wallace, 1991; Thornbury, 1991; Ellis,
1993; SBwan, 1993; Richards and
Lockhart, 19%94; Kwo, 1996: Davidovich,
1998}. Central to areflective approachis
the belief that teachers should gather
data about their own tzaching, reflect
upon it in some way (by talking or
writing about it for example), and then
act to, possibly, change what they do in
the classroom. They would then collect
more data, and the cycle of reflection
could begin again.

Wallace {1991) asserts that experiental
knowledge gained from such 2 cyele of
action research is key to a reflective
approach to teaching, Howsver, he
argues that the articulation of s=uch
experiential knowledge has problems
and that teachers need 2 method of
structured discussion in order to reflect




effectively. I think that Edge's model of
Cooperative Development can provide
one method for such structured
discussion.

2.2 A brief description of
cooperative development

Edge describes a framework of activities
and tasks for colleagues to use to help
each other to develop prefessionally. A
major aim is for teachers to develop new
dialogue skills to use in an, essentially
artificial, interaction. Teachers take on
the roles of speaker and understander
in an imbalanced dialegue, in the sense
that itis the speaker alons whois trying
to develop, aided by the skills of the
understander. The easier role,
therefore, is that of speaker as all the
new skills, or abilities, have to hbe
acquired by the understander, although,
obvicusly, two colleagues will usually
take it In turns to be speaker and
understander,

Edges nine skills are divided into three
areas, beginning with exploration
{attending, reflecting and focusing);
moving into discovery (thematising,
challenging and disclesing); and ending
with action (goal setting, trialling and
planning). Teachers do not have to
begin with exploration, move through
discovery and end with action, but for
new participants this would probably be
a logical progression. Once the skills
have been learnt, participants can use
whichever they feel are appropriate for
their situation, although thelr aim
should always be action.

2.3 A brief review of diary, or
journal, studies

dournal, or diary, studies, are a lorm of
research which have become common

in TEFL in recent years. Baitley (193%0)
differentiates between a diary study and
actually keeping a diary. A diary is a
first-person account of some aspect of
teaching or learning, whereas a diary
atudy is the formal analysis of the diary.
Bailey identifies three main kinds of
diary study that have been done:

1. Language learning accounts of
students (eg, Campbell, 1996)

2. Student-teacher journals (eg, Porter
et al, 1990; Thornbury, 1991; Jarvis,
1992; Bailey, 1996; Numrich, 1296).

3. Experienced teachers' accounts of
their professional action {eg, Brock, Tu,
and Wong, 1992; McDonough, 1994).

From these different types of diary
study it i3 possible to discern reasons
why keeping a diary or journal maybea
useful thing for a teacher to do, e.g. to
provide arecord of classroom events, or,
to give a first hand account of teaching
experiences (see Brock, Yu, and Wong,
1993; Bailey, 1990); or, to help teachers
to identify recurring issues
(McDonough, 1994); or, to make
connections that they were previously
unaware of (Porter et al, 1990); or, to
clarify their feelings about an issue
(Telatnick, 1978, quoted in Bailey,
1990); and, to crganise and formulate
their thoughts (Johnaton, 1991). As
these reasons illustrate, wrifing can
help teachers to develop by making
them think and reflect critically
{Bartlett, 1990) on their professional
actions. Qr, in other words:

in reworking, rethinking  and
interpreting the diary entries, teachers
can gain powerful insights into their
own classroom behavior and motivation.
(Bailey, 1990).

and,

December 1997




in writing ... we take the first step In
reflecting on and about our practice
{Bartlett, 1990},

Writing should alwaya be aninteractive
process, in the sense that the needs of
the reader must be taken into account
by the writer; however, the writer can
only try to anticipate the needs of ths
reader. When writing becomes a truly
collaborative process, there may be
additicnal gains for each participant by
working interactively with one ancther,
For example, through writing, and then
responding to another teacher, the
writing process can be made to be really
interactive for the benefit of ak
correspondents by decreasing guess
work. Each writer will receive feedback
on their writing, which may lead tc
tmproved understanding in the next
cycle of correspondence. Brock, Yu, and
Wong, (1993) termed this cyelical
correspondence collaborative
journalling, and I would like to borrow
the term to label the dislogue between
CM and myself.

3. 4An analysis of our
collaborative journal

I have synthesised some of the keyr
points from the collaborabve journal
into four main areas:

3.1 Features of daing cooperativs
development by email.

3.2 New teaching ideas and
potential items  for  future
regsearch.

3.3 A clarification of my beliefa
about teaching and learning.

3.4 The identification of specific
trends and concerns in my work.

Tam aware that this i3 a very personal
list of key points, but I hope that they
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will be of interest to fellow teachera as
an example of one approach to teacher
development. I will include extracts
from the journals as a kind of snapshot
of the development process (labelled CM
for Cheiron McMahill and NC for
mysell).

3.1 Features of doing
cooperative development by
email

Oune simple, but very impaortant, feature
of e-mzail ig that it is possible {or the
writer to paste into a current letter
some, or all, of a previous letter, exactly
as it was written, rather than
paraphrasing or recapitulating in some
way, as must ba done in conventional
letter writing. A5 aresult, ideas or issues
which may be forgotten, or dealt with
overly quickly, can easily be referred to
again. Writing can then become a truly
interacive process, in the sense that
dialogue i3 constructed, and then
recongtructed, with the most recent
writer highlighting sections that they
want tocome back to, and ignoring ones
that they do not. This is different from
turr  taking iIn  a  face-tg-face
cenversafion, which may lead to the
revisiting of itopics, but much depends
an the shart {2rm memory of individual
marticipanis, and oiffers less opportunity
to be reflactive,

One result of this vecycling of topics is
that it is possible to think about them
more deeply, or at least more often,
than probably would be the case in
speaking. By letter 10, the email
canvention indicating text from a
previous message (>>) was beginning to
appear three or four times, indicating
that a topic had been examined in a cycle
of three or four messages. The impactof
this is, [ think, nicely summed up by CM




in Letter 10,

...In other words the redundancy and
repetition of theme seems to deepen my
concentration and loosen little bits of
repressed memory and awareness. ClL.

... Writing can then become a
truly interactive process, in the

sense  that  dialogue  is
constructed, and then
reconstructed, with the most
recent  writer  highlighting

sections that they want to come
back to, and ignoring ones that

they do not...

3.2 WNew teaching ideas and
potential items  for future
research

Much of the content of the journal was
concerned with teaching ideas, or
aspects of our teaching that could be
researched in a formal way. For
example, a major issue in my writing
class had been how to give feedback,
and what kind of feedback to give, to
students that I saw only once a weeak.
CM, either disclosed, or revealed in her
role as speaker, a number of very
interesting suggestions that I would like
to introduce into my teaching. Oneidea
was that, rather than always writing to
students, I could try recording my
feedback comments on tape giving a
corrected version of the students
assignment. Students then have to
compare their wversion with the
corrected one, and discover for
themselves what, and why, changes
have been made. This may have a

number of advantages: tapingis quicker
than writing; the studenis gst extra
listening practice; they can discover
learning points for themaelves: the
teacher c¢an combine both global
concerns and local ones (Zamel, 1985);
and it should be motivating to the
students to get some Lve input from
their teacher. I had read about taping
procedures but had yet to meet another
teacher who had used them, so talking
to CM has given me the confidence to
try this technique.

Various items alse arcse from the
journal which could form a future
research agenda. Here is one example.
Much of the early dialogue in the
journal was about my problem
students. I wrote, for example, in Letter
9, about a student who had complained
to me about my style in the classroom:

But he has a peint - how to deal with
students who do not share your style
and for whem it is obviously irritating.
Ive thought about it quite a bit and
there is no easy answer I think - but to
try to be more aware that my way of
things will not please everybody all the
time and to be sensitive to those 1t does
not suit. NC.

CM and 1 discussed this incident of a
student complaint in great depth (it
featured in the very first message, and
reappeared many times right up to the
penulimate message). As a
consequence of this, I am now very
keen to observe my own actions in the
classroom, and in particular to get
information in order to answer the
following typical questions: Do I avoid
certain people? Do [ spend more time
with favourites? Do | spend equal time
with female, or male, students? Inather
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words, are there any features of the
time [ spend interacting with students
which need to be observed, reflected
upon, and possibly changed?

3.3 Clarification of beliefs
about teaching and learning

Through the act of writing within the
CD framework I was able to clarify a
small number of different pedagogical
beliefs which I think are important in
my teaching life. I do not think any of
the beliefs are particularly controversial
but are more like rules of thumb to
guide my classroom actions. There were
a number of minor realisations that
surfaced in the journal For example,
one reason students do not often want
to rewrite their writing assignments is
because they do not have computers,
and rewriting in pen is extremely
tedious, particularly for a class thatonly
gets two credits.

As I mentioned above, I received some
unexpected eriticism from two students
during a lesson. One rule of thumb to
emerge from the journal was to try to
handle such criticism outside the
classroom, rather than to deal with it
during a lesson when other students
may be neglected. A rather bigger
implication is that I need to adjust my
teaching style te be sensitive to all
students, and not just those that seem to
be trying hard. Just because one
student is particularly quiet does not
necessarily mean that s/he does not
want attention; in fact, very quiet
students are probably the ones who
need it most.

3.4 Identification of trends
and concerns in my work

I would now lke to turn fo an
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examination of three major topics that
formed much of the content of the
journal. These the issue of
teacher - student relationships in and
out of the classroom; the interweaving
of private and professional coneerns in
almost everything we, as teachers, do;
and the more specific issue of feedback
versus support. Althcugh CM and
myself did not conscicusly set out to
discuss these three trends, or concerns,
they did seem toemerge frequently and
were quite often connected to each
ather.

were:

a. Teacher-student relationships

One of the stereotyped mmages of
Japanese students is that they are very
passive inlessons {cf, Seedhouse, 1992).
I am very concerned to get to know my
students, not least to lower their
affective filter (Krashen, 1981), and
possibly decrease this potential for
passivity. However, as Letter 13 reveals,
in my first two years teaching at
university,

I have been disappointed with how
distant many students are.... I think its
this Japanese teacher - student barrier
which seems to mess up, not only
socialising, but a lot of other things too,
NC.

Through the journal, I gradually
confirmed to myself that one of the
ways | can have a positive impact on
Japanese students is not in the
classroom at all, as this extract from
Letter 16 shows,

...It is out of the classroom that you can
give more and learn more about them

(students). NC.

And in Letter 22 [ confirmed this again:



In Japan, I feel its part of my role (and
personality) to Interact with students
outside the classroem. NC,

Allied to this awareness, that it was very
important to me to mix socially with
students, was the realisation that it
would be mainly up to me to initiate any
extra-curricular activity, as llustrated
in Letter 20,

Perhaps power is an interesting word -
maybe I have the power to initiate
secialising but the students den't, NC.

Since I wrote those words one
successful small-scale initiative to
encourage  better  teacher-student

relationships has begun: a film and
drink evening four times a semester
which attracts about fifteen students
each time (and, interestingly, several
Japanese colleagues). Another potential
research area could emerge from this
activity, albeit one that will be very hard
to check, ie. is there any noticeable
change in classroom behaviour from
students that [ see more often outside
the classroom?

...the professional isolation I
feel 1s probably the biggest
problem for me at the moment...

b. Private and ©professional

concerns

It became clear through the journal that,
for CM and myself, our personal and
teaching lives overlapped greatly. One
way this was revealed was In our
dialogue about living and working in
another culture, and how isolating this
can be, both in the society as a whole,
and at work too. ] wrote about this in
Letter 11,

this is the most isolated work
envirenment  have ever beenin ... [
think it 15 positively unhealthy (for me)
ta be in such an isolated position..... the
professional isolation I feel is probably
the biggest problem for me at the

moment. NC.

This diselosure of isglation also struck a
chord with CM, as she wrote back, in
Letter 12, the following,

... 1alsofelt the need to turn io someone
for support and understanding to
relieve my isolation, but in my case it
expressed itself in the desire to be
recognized as a human being with
feelings and individuality rather than as
a foreign entertainer. CM.

A possible reason for our focus on
isolation is that, in some senses, we
wrote the journal in a vacuum, ie.
during the summer holiday when
neither of us had classes. As aresult, we
tended to examine issues that were
wider than the classroom, such aswhat
it means to be working in a foreign
culture. Perhaps if our journal had been
written in term time, we would have

been much more interested 1in
classroom-oriented issues. Edge
{personal communication, 1956)

questions whether such work, in a
vacuum, has wider implications,

..an isolated working
environment, one potential
source of feedback and support,
is from students, as opposed to
teacher, or manager,
colleagues...

particularly for teachers who are taking
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time out from the classroom to study for

further gqualifications. It may be that
the lack of an immediate teaching
context would be a disadvantage for
certain teacher development courses,
but I found thatitwas extremely helpful
to talk about the wider implications of
being a teacher, rather than just
focusing on classroom based issues, I
think that teachers do need space to
reflect on the impact of their
professional actions on the society in
which they are living, and wriiing a
collaborative journal gave me that space
for such reflection.

¢. Feedback and support

A third thread running through our
dialogue was the way in which teachers
can receive feedback about, and support
for their teaching. This is connected o
the two previcus topics in that, in an
isolated working environment, one
potential source of feedback and
support, is from students, as opposed to
teacher, or manager, colleagues. One
issue that we initially needed io tease
out was what we felt feedback and
support meant. I gave my definitions in
Letter 9:

Feedback is some indication of how you
are doing in the classroom - and I have
two sources - myselfand the students ..
it blends in with support, in that support
1s needed if you want to carry on with
what you are doing ... I want somebody,
that I respect, to say that [ am doing a
good job or if I am not tosay why and to
help me get better, NC.

I think this shows that [ felt feedback
can come from students, but support
should not. This led to a challenge from
CM to encourage me to explain why
relying on students for support could
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be seen as ncgative. This helped me to
clarify my thinking in the following way:
seeking support from students is not
necessariy unhealthy, but it can be if
that is a teacher's only source of support
(in, for example, the case where there is
an absence of colleagues). It is better, I
felt, o get feedback from students in
order to use that information as one
way, amongst several, to assess one's
performance as a teacher. In summary,
feedback (including that from students)

1s part of a process of teacher
assessment, whereas support goes
further in that it should facilitate
development.

[ would now like to link the issue of
support with cooperative development. I
found that the journal was a way in
which both CM and [ could give support
to each other, in the sense that the
journal provided us with a chance for
observation at a safe distance (Brock,
Yu, and Wang, 1992), and a way to
provide a supportive environment. [
would like to pick out some examplesof
how this supportive environment led to
reflection, and subsequent personal
development.

In Letter 4, was an example of how the
CD skill of reflecting can sometimes he
enough by itself to  promote
development:

I appreciate your listening to my
complaints ... so talking with you has
helped me work through this issue for
now. CM,

Here is an example, from Letter 12, of
how just asking for support can lead to
change:

Actually since writing you about the
writing class, I found the energy to go in




and make up my eclass packet of
handouts and exercises for the term ...
so just breaking my silence about this
worry helped me face up to the course.
It's amazing how even asking for
suppoert sets the wheels in motion. CM.

And one more example, from Letter 15:

... and I think talking about my public
speaking fears helped me too, just to
give you credit where credit is due.
CML

I think that collaborative journalling in
itself can provide the opportunity for
colleagues fo be supportive to each
other. However, I think the constrainis
of the CD framework make a supportive
environment, or atmosphere, more
likely. What I mean by this is that the
artificiality of the interaction {e.g. the
temporary suppression of one's own
gpinions when in the understanding
role} makes it more likely that the
understander will be striving to support
the speaker drawing on all the CD skills
that they can.

4. Conclusion

Can doing cooperative development by
e-mail enable teachers to become more
reflective, and can it encourage
professional self development? In order
o become more veflective, teachers
need a clear mechanism to help them
think about and act upen what they do.
CD's role playing and skills, I believe,
provide just such a mechanism for
teachers to tall/write to each other
about their professional actions. As
colleagues get used to the artificiality of
the CD framework they can help each
other become more aware of what is
important in their work, and what they
can do to change and develop.

Writing too, by its nature as a solitary,
inward looking and cyclical activity,
naturally provides more opportunities
for reflection than may be the case with
speaking. Speakers must respond to the
pressure of the moment, and may not
always be able to think critically about
what they are saying. In addition, e-mail
may provide a number of ways to
enhance the reflective  process;
particularly, the feature of
incorporating past text into current
dialogue allows writers to easily revisit
topics and themes; and the speed and
convepience of e-malil also facilitates a
dialogue which may be too slow to
conduct by conventional mail For
teachers who do not have colleagues
close at hand, or for whom speaking
may be threatening or difficult to
arrange, [  think collaborative
journalling, by e-mail, can provide a
viable method of professional self-
development.

Freeman (1996) has suggested that it is
the voices of teachers which are largely
missing from research about teaching
and teacher development, and that it is
the inner, mental life of teachers that
needs to be articulated in such research.
He suggests that one way to hear such
voices is through the use of journals
kept by teachers about their teaching,
which, Ireeman claims, can show
indirect evidence of these internal
mental processes. I hope that I have
shown how the collaborative journal I
constructed with CM is an example of
the voices of two teachers frying to
make sense of what they spend their
professional lives doing.

Acknowledgement:
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Cootenative Developument
Workstot Odawara, Yuae
14-15. 1997
- 4 Penvonal Beview
Wleninda Welson

Introduction

This is a personal account of the
workshop, mainly because I promised
Neil Cowie that I would write something
but I have not really been able to come
up with anything very profound.
Apologies to those who would like to
read something more stimulating, but I
hope that my thoughts are bagically in
line with a Cooperative Development
ethos,

Before coming to the cooperative
development workshop, I was reaching
the stage of ‘extremely jaded EFL
teacher’ and seriously contempiating a
radical change in career. {(I've always
fancied being & potter!l} I am delighted
to report that after the workshop | was
not only much less jaded, but 1 felt Ihad
& Dbetter understanding of what was
cansing my dissafisfaction. Instead of
iooking for a new career, I am now
trying to address the specific problems
regarding mv teaching situation, aswel}
as my own atiitude towards teaching
itself,

Before the workshop
1 have to admit a certain degree of
scepticism before joining the workshop.

I was rather suspicious that this would
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be another of those slightly off the wall,
very contrived notions of BFL teaching,
such as suggestopeadia, needs analysis
or silent way, which [ have never been
able to find a place for in my own
teaching methodology.

In mv current job at Kobe Women's
University, I have found teaching large
groups of very disinterested students
extremely wearing. I am expected to
pass students who have not attended my
classes, as well as those who have
attended but only in bedy. No-one has
ever explained what my courses should
focus on, and { am not expected to liaise
with anvone. Hence the jadedness [
mentioned above. However, my
University does pay expenses for
attending conferences and workshops,
so I jumped at the chance to meet up
with some old friends on a free trp to
the Tokyo region.

After the workshop

Throughout the workshop I was very
motivated by the tasks and activitieswe
were given. They were sfimulating,
rewarding and a lot of fun. Without
going into any detail, I would just like to
say that the workshop was effectively
led, and everyone participated one
hundred percent. 1feel that personally !
benefited a great deal from the
workshop.

Benefits to me as a teacher

For me, the most interesting part was
the role of ‘understander’. Being a
teacher I an, not used to taking a non--
interventionist role. It is a brdliant
exercise in self-control and discipline o
be able tolisten in a totally objective way
without somehow wanting to give your
own ideas. I do believe there is 2



tendency for BFL teachers, particularly
those in dJapan, to be afflicted with
verbal diarrhoea. In my case, when Isee
my students looking blank, I tend to step
in to avoid the silence, but I do not
necessarily have anything valid to say.
This is because of the nature of the
teacher~student role we automatically
‘eive’, but perhaps this is not always the
best way to develop our students'
awareness,

With regard to  teacher-teacher
relationships itis also a valuable asset to
listen to a colleague objectively. In forms
of teaching methodology I think we all
develop our own individual philosophy
depending on our own character and
personality. Personality is alsa apparent
in the way we judge a lesson to be
successful and measure students'
progress. If we can appreciate that these
intrinsic and individual differences in
teachers exist, [ think it takes us a step
forward towards mutual understanding
and respect. 1 realised that, in this
situaton too, gushing with our own
experiences is not necessarily the best
way to help a colleague.

Final remarks (4 months later)

One of my main questions about - and to
a certain extent thisis a criticism of - CD
15 how teachers can actually invest the
time and effort in this process. It isvery
rare in my daily life that I can devote 2
days to reflection and discussion as Idid
during the Workshop. Like most
teachers, I am under severe pressure to
keep up with preparing courses,
teaching, giving grades and attending
-different committees. It has to be a very
dedicated teacher who will, at the end of
the day, sit down to do CD rather than
get home to see the kids and have a beer.
Setting time aside for CD has

23

undeniable benefita because itis directly
related to your job and results in action.
This I am convinced of, and I have to say
the workshop did a great job in
reforming my prior scepticism,
However, 1 have not made much
attempt to set up my own CD practice
because of time constraints at work and
family commitments, which make an
extra hour or two a week an
unaffordable luxury.

Having said that though, since the
Odawara waorkshop, I have become
much more active and much lessjaded. 1
am still considering a change in carser,
but for the time being I have found the
strength and determination to make
more effort in my own teacher
development. To quote Andy Hoodith in
Neil Cowie's paper -

...the tendency towards Independence
and self-development is one of the main
strong points of the approach.

As one of those teachers suffering from
isolationn, T have been able to take
initiatives I never thought myself
capable of and I feel satisfied that I am
taking appropriate action.

So what I am saying is that CD is great.
The workshop was great. I have as yet
not found the right circumstances to
initiate my own CD, but if you organise
another workshop I'll be there.

Kobe, October 30th 1897

the anthology!
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LSC: Don, at the Hokkaido University
of Education, you are invelved in
preparing students to become
teachers in the Japanese school system.
What principles or beliefs do you draw
from in your planning? What do you
think is important?

DH: Well, as far as principles go, I
think the main principle I use in
designing lessons and curriculum is that
it should be experiential It should
begin  with a foreign language
experience that is real and relevant to
the students. If that catches them and
they want tolearn, then they willlearn.
I have found that David Kolb's bock on
Experiential Learning and other
offshoots have been invaluable.

LSC: So you want to get them involved
right at the start. How does Kolbs
cycle manifest itself in your classroom?

DH: The lesson dimension of
experiential learning assumes that any
classroom-based instruction can have
experience built into the lesson. In a
typical ninety-minufe period, I may
follow the experiential learning cycle
once or twice, beginning with a foreign
language experience, followed by
reflection, then teacher input, practice
exercise, and creative application. The
starting point is an “experience” which I
usually design as a contextualized
situation or task where two students
{usually the most confident ones are
chosen) must communicate. No priory
nstruction, grammar, sample
sentences, ete. are given. They just
try and whatever they do is applauded.
Then the whole group tries the task in
pairs again without instruction., Itryto
make it as real and dramatic as possible,
often with props.
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LSC: This sounds fun.

DH: We usually enjoy ourselves. [
think that's related to the fact thatit is
an experience of using a foreign
language - not drilling, practicing or
preparing for one. "This raises
motivation for the target activity/esson

objective by foeusing the students
attention on the real-world
communication situation. This is

followed by reflection - I ask students
what ths two demonstrators said and
write that on the board. Thenlaskfor
other phrases or words to use. This
activates their large background
knowledge of the foreign language and
is another way to stay learner-centered
{starting from  their point of
understanding). The next stage is
when I add input - new phrases, advice,
correction of pronunciation problems,
etc. After that, various exercises from
repetitive choral drills to information
gap pairwork and creative role playing
move the students through later stages
of experiential learning,

ILSC: Do you follow a certain text to
generate these activities, or have yvou
made them yourself?

DH: Interestingly, many popular
textbooks can be adapted to follow this
process, although they generally do not
intentionally program itinto the pre-set
lesson flow.

Experiential learning has a course
dimension and a lesson dimension. In
the course or curriculum dimension it
means study/research abroad, projects
such as interviewing native speakers,
visiting the American Center, planning
an international party, writing latters to
sister colleges, atiending events outside
of the class (JALT) and reporting on it

either in wrntten or oral form,
interacting with foreign exchange
gtudents as tutors, ete. These are

experiential in that they are using the
target language in real-world tasks that
the students have vested inferest in.
They will need to become English
teachers so it is obvious these projects
will help them. The projects are open-
ended in that the learner can use the
project to explore any relevant question
they are interested in. This is verified
through the report which is evaluated
on the student's effort to explore.

LSC: 5o the learners are participating
in activitles that they may want to
continue after finishing your class and
becoming English teachers.

DH: Right. Projects that are relevant
to their lves. T believe that this
relevance (or practicality} is important—
that universities are really no different
from wvocational or technical schools,
‘That we do not have courses that are
intrinsically valuable whether they are
useful to the real world or not
Perhaps other teachers believe that
Chomskian linguistic analysis s
wmportant to teach, or their favorite
classical literature; however, I thinkwe
should select content based on student
needs and job nesds when they leave
school. What skills will they need
when they become Junior High schaol
teachers?

The Mmistry of Education and our
prefactural board of education reguire
one TEFL methods course for the
English majors out of the fifty or so
courses required for graduation. 1In
Japan, thereiore, it seems content is
98%, whilz process is 2% of the teacher

training.  Therefore, 1 incorporate
methods awareness and methods

Dacembaer (997




practice in my English majors classes.
So, though my classes might be called
English Oral Communication and
English Composition, I try to include
TEFL Teacher preparation as well,

LSC:; So intrying to maet the very real
needs of these soon to be teachers, you
give them opportunities to have
authentic experiences in English as well
as exposure to different teaching
practices. What are some of the ways
that you have gone about assessing
student needs? And could you say more
about ways vou incorporate methods
awareness into your classes? How do
you introduce the idea to your students
and how does take shape class?

DH: 1 determine the needs of my
student-teachers by visiting schools,
using jr. high textbooks, talking with
current and former jr. high school
teachers, and most imbportantly,
assigning them to write lengthy reports
on their practice teaching in junior high
schools. This tells me their problems
and impressions of the schools by
reading their essays. In some classes, |
use "One World," a popular jr. high text
as content material for practicing
pronunciation. One of my closest
colleagues is an ex jr. high teacher and
he gives me lots of background on nesds.
Finally, visiting schools and keeping in
contact with alumni is invaluable for
knowing the problems and trends in jr.
highs.

I tell the students the ayms of the course
mcludes exposure to methods they
might use in jr. highs but it is more
mmportant that they experience the
methods, evaluate for themselves the
usefulness and hopefully try it in
practice teaching. Exposure alone is
extremely valuable because most

Explorations in Teacher Education
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teachers will teach the way they were
taught. Let me say that again, teachers
do not learn to teach from methods
training alone by and large, but they
tend to teach the way they were taught.
They learn to teach by doing. By
experiencing.

More specifically, in an advanced
English conversation class for students
whose major will give them an English
Teaching License, we do a sessich on
pairwork., 1 teach the theory of
pairwork  one week along  with
examples of four different ways to do
pairwork. They choose one way and
aleng with a topic of their choosing, they
design a5 minute pairwork activity for a
group of 4 classmates to do together.
The next week they meet in proups and
do the pamwork exercises with each
other, then discuss what worked, what
didn't work, and what was most
interesting, ete. Then each gives me a
report of their activity along with their
reflections on the method. In
discussions or reports, I often use a 4-
stage surface-to-depth questioning
process; 1) objective - what happened,
2y subjective - how do I feel about it,
3) interpretive - what did I learn, and
4) decisional - how will I use what I
learned.

These types of questions are also partof
twice a year course evaluations and are
offered as questions for students to
refer to as they write their learning
journais. In these journals, students
make notes [rom class, list new
vocabulary and assoclations/context,
and summarize what they learned.
They can use one journal for all of their
English classes if they like.

LSC:  So the journal gives them a
chance to reflect on what English



they've learned and the methods that
were used.  Andinplanping how to use
what they will learn they set goals for
themselves, What reactions and
responses have the studenis given to
the learning jourpals? dre there
trends In your students' feelings,
significant learning or decisions for haw
they will use what they've learned?

DH: The first time I tried learning
journals four vears ago, the students
hated them. Perhaps because itwas a
general English class and I didn't really
respond to them.  The objective for a
first-year non-major English class m
Japan 18 more to instiill
confidence,which a journal does not do.
This 1s because the students are false
beginners who have had six years of
mostly non-communicative grammar
and vocabulary training. They
appreciate special projects such as group
dramas, mini-speeches, and active
exercises where they are productive 1n
speaking. A journal is more reflective
and fits a higher developmental stage of
learning. Now I just use them inclasses
of English majors - who are really
focused on improving their English and
learning about teaching. Alsc these

classes are smaller and [ean check them.

I also use the journal for self-generated
vocabulary tests.

...teachers do not learn to teach
from methods training alone by
and large, but they tend to
teach the way they were
taught. They learn to teach
by doing. By experiencing...

LSC: You see the the journal meeting
the needs of Epglish majors, but not
really addressing the .eeds of non-

major students studying Knglish.

DH: Right. Unless I have a way to
give feedback to them it is not practically
possible to do the journals for large
classes of 40 - 60 students, especially
ones including discouraged learners
who dislike English.

LBC: You've talked about your efforts
to meet students needs and to create an
experiential environment,
Have you always been focused in these
areas? How have your ideasof teacher
education developed over the years?
What, or who do you see as major
influences?

carning

DH: Iy background for developing
these ideas 1s strange and diverse. [t
began in high schocol when I read work
such as Summerhill and books by John

Holt and (George Leonard who
guestioned traditional schooling by
advocating environments where

children naturally want to learn. Thenl
volunteered in aninner city community
development group which gave wus
teacher fraining methods based on
Freirian pedagogy combined with
existential theology. My first teaching
job was in the Marshall Islands doing
on-job instruction in a self-help
electrical repair center. This [followed
back in Chicago as a vocational school
teacher of adults in a night school
studying  refrigeration  technology.
These experiences taught me how to be
practical, and to motivate
students who want to change their lives,
Later as a computer software
consultant in Belgium, I developed
curriculum that was systematic and
problem-solving - that is, based on
clHents’ particular needs. In my first
stay in Japan, | began working with
university students and found that

relevant,
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rothing I motivated them more tolearn
English than work/study tours to Third
World villages. 1 began to understand
how an intermingling of classroom and
field experiences could produce a
powerful curriculum. In Africa, my
first direct work as a teacher trainer
started with the United Nations and
non-government volunteer
organizations. I supervised field
officers who would lead workshops with
community groups to develop small
business, health care, water supply, and
leadership skills. The audiences we
worked with were sometimes illiterate
and always non-academic, 30
experiential approaches evolved
naturally. It was only later when [
began a masters n
leadership/communication that [
became formally acquainted with Kolb
and other educational theorists. Thus]
approach TEFL from the viewpoint of
an activist in education, psychology and
communication rather than a scholar of
linguistics or literature. It is an
interdisciplinary perspective that many
teacher-educators might benefit from.

LS8C: Thatis a diverse background. lItis
obvicus that vou've been working with
metivation and meeting students needs
in & practical way since the beginning of
vourcareer, Asan activistineducation,
psvchelogy and communication, what
directions do you see yourself moving
toward in the future?

DH: Where do | see myself moving in
the future? 1 am excited most about
continuing education for the foreign
language teachers who graduate from
this college. I would love to create
practical, problem-solving masters
programs to develop the abilities, skills,
curriculum ete. of the junior and senior
high school teachers of English,
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Distance programs via internet are a
distinct factor or aspect of that training.
I think in terms of teaching
methodology, after one has experience
in the field, is the best time to teach it
and develop awareness of options and
alternatives. I am alse interested to
expand overseas study exchanges so
that all teacher trainees can travel
abroad, study abroad, and widen their
perspectives. Nothing changes a
person's character more than a year
immersed in another culture.

LSC: How do you see the TEFL
teacher education field developing,
especially in Japan?

DH: I see TEFL education merging
with Japanese language education and
Social science education (moving away
from linguistics and literature). The
home of TEFL is in communication, a
social science. Alse in Japan, why do
students learn Fnglish. Previously, it
was a means to extract information
from the West. Thus literature and
translation was an impeortant reason for-
English study. Now I believe we are
entering a time of more balance in two
way communication. In addition to
taking info from abroad, English i
also a means to convey the Japanese
culture to people of other countries.
Connected with this is the teaching of
Japanese as a second language. 8o
many of my students will learn English
in order to become Japanese teachers to
foreigners. Finally, communication is
far larger than language learning, so
learning culture (social science) will
hecome a growing part of this field.

An example of this is the beginning of a
new department at Hokkaide
University of Education - Global
Education. This department has three



sections - Japanese language (JSL),

Practical Eaglish/Intercultural
Communication, and Global Issues
Education. Itis adifferent approach to

Teaching English and has attracted
many students who are interested In
the above philosophy. Many of these
students will also get an English
teaching license.

.1 approach TEFL from the
viewpoint of an activist In

education, psvchology %
communication ... It iz zan
interdisciplinary  perspective

that many teacher-educators
might benefit from...

LSC: And what are your hopes for the
TEFL majors you are teaching now?
The teachers thai wil be getiing
teaching licenses.

DH: 1 hope all of themn will lead their
students to discover new worlds by
taking students abread, inviting visitors
from abroad, and communicating
Japanese culture to others,  This
means becoming multicultural persons
who can live and communicate with
people from a variety of pers Qechveﬂ
Japanese are slow to do this, but they
have one advaniage over Wasternsrs.
Westerners believe their iz one truth
and that their is one true way of
thinking. Thus itis very hard for them
to completely enter 2 different culture
and accept its values and assumptions.
Japanese are far maore flexible in their
thinking and realize truth is relative..

While this may sound very philosophical,
this wvision has implications for
curriculum of teacher lraining--this is
the justification for my bias toward

gxperiential education--learning new
values and perspeciives cannot happen
in a lecture hall, but must be discovered
and

from relevant, reflected  on

gxperience.

Lois Scott-Conley (LUFLSC) @ F/23tE
EHERET, AEROREHEDS THE T
EAHFEDEGEZILCBEO > TIHVET R,

NEHBT3FTEDL SR PEAEE
L, CARIEBEEREZATHE

=,

rrl

DonHinkelman (LT DH) » 2 T1Hh. |
BIUZ2UWTERME, By ArRhYFa
SAETYA T L CEELREWNE. B8
CETCHEHEDII(RENILELETE, £7
BN, BRATEECE>TEVTHDS &
:‘H%E]EE@EXE‘%'-‘ ZHBOTY. TOBKR
PHEEDIZEIE, BOFEFLCWEE
A2 BT EHTESTL & 5. DavidKolo

December 1937




DEBEFFZIIONVTOEPLPEINCRE
Licbold, FRCEREELBOET.

LSC: DEU.FERII-FBNHMOERESF
STHMLTHBN=WRTT I, Kolb O
A DL, BREOBETREDLIMET
BHN30TTH,

OH: BRTEZEECILL v RV D0LT. B
THET LRI DTH, FORIEEE
WAL EHEEE BELTOERY, Al
EOTINSOROWEIT 1 DA 2 DDERE
BEYEOYA SN ABBAATHEY. S E
EOEBMSES. BLTHEIEO1 T
v b, RERE. AENMEERENDES

T, BRSEEBON TR TTH, B
D30 2 A0FE (FuTh—HalEEs
ST AERBUET) e UuTh iRt
ENCBES I AT EELFET. BT VIA
Pl b, FECIZSAREA, 2ARE
[CM P TRT, FARIEZC2THIA
FEEANET, TOE. SA-TL2AMN2 A
BIZizU., BRESASNAVWERRIUI &
FRUERY, SEEEES UL

EAETREEMICERCTALIILTNE

e, T

BELI,

. B{ETLHT L

5%, RULeEETH, #HEBDESIC

BRBIEOOBHTLALOTY. REDFE

EEEEOERHDII AT~ D5

@tﬁﬁ%$ﬂnﬁéztf\ﬁﬁﬁﬂ-%

FEEWICRCICRVET, IOLEREOR
Zxplorations in Peachier Education

Volume 54

32

TAUEYETOET A, AFEEFIC2 A
DREMHLEE P EEML, FhiE2E
CHBEET, TLT, BRICHBIIRFPLEE
JRZOUMEBLEY., 2533267 ¥0
NEBICBT22<OERNME RT3
CEMTEETL, FEBEPRLOUAE (2H
EPEBLUTWAIENOHSR) L5 0
LBV ET, ROBET. BASHL
RRCT FAA R, REOTERED A F
whEBIEYT, COL 3G ESEaEY.
DEUGUERELEED A 74 X230 -
HypyFEESZAT -0, giEiian -
V- T ET k. BEZRERIERY
BORERANLB>THEET,

LSC: DL D88, AT+ Mo
TH2TNSOTTH, ThELIBRTSE
ABODTTH,

DH: BRI &IC, £<EDNTWSHEY
B, 29 LEBRLEshETEIILG
MENDTT, —RIC. AHLNEREOR
FEEFELT. TOL I ICERBICFENE
BT TEAr, BREEEEE,
—-ZOMEL Ly A DEERHYET,
L DEURUS L ZAGRIETE.
THITEPHEEIEL &, ®ao RS
LET, BIAEBEBREEIA v FEa-
s TAVR Y -5 —DEE,

L
P

3>i

55
i

o éT%
1l
rﬁ.

T S |

o
*
|

.

A —EETET
Lo

At
I

<Z
L R
Fa—F—-ELTERELTET
TR, CREDAI A
R LIERRDIASOPTEHRE
DERT. EBMITY, ®@oid

TALTDWTHEENTRET

e
B



REHMICRSPEMEIRTTIRMAS. &5
WOBBEREGMhIR 2 TL LS. £ 8
EN. BSEEOSERER->TWAMBELR
RELEOLEIL S0 AT, BEE4 —
EkaiEo R E
. BEVBROES CENFETSALED
ZRHETERS L oT. B SNET.

T IR LmTTE,

LG &nvd D&, YR, HaioikE

Eﬂ]‘ o -Cﬁ" ""_"{) am!j =
N 5'4_:73?_.9-”

RO . COBIENES
ﬂ@:c)@xﬂf&éb\f”“

LEEEN R

FRECVEHFERS, 23 TDoa0nIANE

T. REOEQETRICE DM EI hENE
[CLTEREMIIRRIEE. LI @idan
EBUET. EMOREFDRCE. Fa b
AF—FROBETHRERIZENETEL

T% LTLLD, EEgso
Lirl-dalt LT
,\ti‘t@:_t@-——/(fcoé_
2. BEORBZEANEFLA0ET, B
SR SREO LR SR, SATEREN

MEE S hRALBEORFEESN. B
BTFREITHEGN S0 iﬁ%kx TG,

EELTOEZERIR (TEFL 7‘-}55&2&2@%’%
. DI
&l E$'Clé:$£{§%5§,® 98 =T b
HET. 2 NXN— - MBELEALID L
NERA, FTITHIE., BaMRITHEDEE
EROIIAGPIC. AGHRICHT2ER &
AEROKBOAEBAERY ARTHEZOTT,

T EIO I A, BWEREF -3
L a2 a4 —3 3 {(Endish Oral
Cormmunication ) HAF X
Composition) T&H 2> Th, TEFLOREIZA
H-oOERHTLPICEDHIIICLTH
HEEXET.

{ English

LSC W 2 BICHEICIEDFEEEII &0 T
DELHOZ—XIIHAZLT. eIl BRY
HEZHEBTILIREEEA, ELLANAL
REFFICANSIEHLIICILTNARTYT
¥, BED--ZEEIT, FOMIZEED
EOERURLELTHWHOTTN, Thd
5., AERIIHTOIERELCI BRI
G ANTOHBEONMIZPNTS, 200 EE
LTTFEnET D, REECEDYD
COSATHEEMI AL

TEW

DH: 3B EBEO—AZROIITIF, 28
EHMLLY, TRROHHELE LY.
PRSI T PRI EOT . EBELLE
U, o &RUER I EELT. EP%W‘T
DHEFRBIIDOTEELREN AR~ FE
mﬁtudii,ﬁwméutﬁmngL
ET. BB SOMBE PRI MR Y
DPUET, £, EEDNAPREOH
HETHIOne World'E . BIHEOMEN
DHALLTETWLZIZALBUET,
MOBRLDRERORIC TSSO
TEH, HHI—XIZDONTHEFEMEE
AVNBHATNET., TUTERRIC. 2B
EDMT oL LREE L ERERTAI &
i, PEROMEISLBEERNS ETHERIC
AT

December 1997




HIBRERC, PRERTEICELICESDD
LNZWAERICANSZED, I—ADB
FIEERLTHWET, Ll LERERC
L. BotoXEREZRL, tOFAR
EEHbL, TEHNEHEBERETEhEHLT
BHIEREE2TINET, ShBILET
BEOTHTH, EECEREILLATE
fa, BELLSHESEN IO, ZhTHES
DB ARIUAERTHALZNGTT,
BRTEVETH., AERERIZTTH.
B 2EIHAD L TEEYA. B
SHAZ LGN TNAERCEDRTHWEDER
UFET. BABRIEBEVWOTY, ¥0 T
ABHILIZE 2T HADTEFFROTT,
BETLIETERDTY.

Lo LEEMAEET 5L EEFRTHE
GHEEMD LA TNSRERETO., £
MESEDSSATIE. XTI2—-4I1220T
DEyvirayeae s THWET, 1 8B,
HIANT - D4 DOFTERICDNTHE &
(Flaho, BREfi 7. BHEERT0D
L1 ONAEEERE G011 DEEEBAT.
RLSTAGAANVEOIIL-T7T2E

BMONT T DEGHEELET, ROEIC

5, BESERSN~TIIRTRTFTO—-0D

ﬁ%%”mwvﬁ<ﬁvt D E LT
rofoa. BELER oS820 TR
LEVET, THaEEad. §foiT s

FeAERIIBETSERII D TDYR—
FHICHULEY., BLEVWCLR—FT.
itk <FEOILDORNIEADLR
BOEMOBEEES>OTTR TR 1)E
BU—{IMES »imOh, 2)ERP—ThIC
SOBTEREE DB, 3 RRH—[%
FAIT, 4)REN—RAELEELOLD

Fxplorations in Teacher Education
Volume 5:4

ICE2 M LD BOTT,
COXOUBEOHEMIE, F2RTIRES
BTHE2THT, ZFEENFEMELE<
ROBFLLTHET, 2REF LSO,
FEEPMEEICONTEN Y, BIHER &
TORBZRVIAERLICY, #AEZ
EERLEDHEZVLTVESHOTE, FETh
[, —DOMEEZERUTVSIRTOHEE
DIRERICEI LD TEET,

LSC: £ WO MBER{FA I &THR4EE,

AIREEBEDZAEDMPEDRTVAEREICD
WT. BXIREEBRONZENIRT T4
FLT, ChhaELIEEESEN T E
HETHETHE. B4R TEEREETS
MTHh., PEEMGE. FEMBICHLT
FALERE, BRAHUETH, BEEOR

LAPESHERTSRE, FAKLe L
FeagzRong g

DEMTHODREIC

TTEE BoPLEFEPeTE, Bo
FLATRBOR, Z—78, 3= 2L

o @ﬁmcﬁﬁaﬁﬁu%$MHﬁEm
FOBRERTYT., #EL030Eb o &



m%%E%QT‘Jinﬁﬁ
HOTET, WHlE, BELRES
EUTESTORY, Fuoyssy. KB
FLEIE, BELO LV TERCLLECE
PLTHWET S, FRIC. 250518
DIET, ML EEES L TEET
o, MEHBRCE TLAERDTATNE
LTHETOET.

PEITEL 2

= fi@/?/\

LSC: £OMER, REEHRSEFEO—XICEF
SELTOWSINRED. ERLUHTREEZ W
BLTWEREQ~ XiTik, TrUEdE R
TWELWEBEIZOTT R,

DH: €£0EYTY. T« —FHu2EELD
HEIEVIRY . 40 A5 60 ADKRELY
SATHELWOOIL. EFTTETY. 5
2. ZDAMPIZEZMENT, LD
NEEMOEU TR,

LSC: SO T REOZ—XCICA. BB
EFEORBEZD(LBNIDVTEELL
TFENFELEN CHETT2EE2005
BERFLLEBATOS o Le 2D TE R,
Rl-OFT, HERECRTIEZAEL.

FAEARSIICERLTELDOTL L DD,

. EAMBC-FXEERTELLD,

DH: I H2WOEAHERBEIETELY
BRED2TWT, EREFIThiaTHWE

T. FRIERBECHIOTTH. T0OE
Summerhill 25 A2 Y. Jchn Hot &

George Leonard OFEFTALY LELIE, C
D2 N, FHENE RICETWLERBL D
EEZBEL, CENAFRETFICEMLIR
(FRlFAAETY., T 0% BLFOERE

REBSN—FTRZ L F4TEBELZOT
THL B LT Freire DHUEFLEFHEICE
TCHMBROGESMUELR. TWOUD
TORBE, Ty LBESOBTREALZA
HTEERT Sy — T, {FEPICEEE T
EEVOFEETLE. ChREIATJIZEST
MhLET, REOWBESEROMMOREE S
T, BIMEREFALATOSRAEHATIVE
Liz. SAEZ S0 O 8BRMS, E2THER
EHTECOhImMENS &, K2R E
HANWER > TWHREEIZ, E53v28%
BizEghdlnhEna T EERUELE,

FOE., SNFEF-TAVH2-F-VT+D
AvHIS L bER S TWERIZE, 50
THERIZAY 2756, DEUBET
NEFNOZ—XIET< AV T2 TAFHE
LELRZ, MOTOESFHFERICRKEELE
RARLIITEY, TORIC, REEY I
THELTE, BZHROTEEFIPRET
HhRARITICESDIDDEEOERTEEL
. HETORBRREZIHOBRZHSEDE
S& ENIERALNIFITLDNTED
DL LIRS CELOTT. 91HT
PAFRELLUTERIBELLODE, 77
YATEES BRSO 7 THETHO
EETY, TCTRIRMOBIEOAES. )
FHEEELHESE, LEOHRERE - BE,

BEEHORMEZHE LT, s s I
~TE D= ay T EFT>TWNEOTTH.
BIEIEEOAEOEBREEELTOELRE.,

BREDFERNTOE EL, ALTHEM
EIEBROAAT, RIIRREHBEOTEL
BWAGHSEOT. TAUT, BREEEE
BT O-FHOERLTHEELR, Kab
PEOHFRBEOZ &M, BICY—F 2w
JEDIaZ - a vOFTRIEE RS

December 1997




B IO TERICHNE L3I 2> 2OTY.
COEIICFHhO TEFL ~NOEBRVIAAIL. 8T
SLBEREDZ AT —ailBTA T
FTHEORMHMOIZILDHOT, EBEEY
MBPEORMASTIRANDTYE, THhEE
o BERELGTOZ2COAECLOTER
ZEBLNhS BEENLRATOLHUET.

LSC: RICELNWESREBHEHTT N, BU0
ﬁ%u%f?& ST rEEE0Z-XIC

mr?ﬁT;:tFW“ﬁrL“%“f
;Lﬁ\ v Y. HELLEREED
Tara—LarvOaREESELLT. 5
BHER. EOXIEFREICEATICES

2}

DH: €. B EIIBATI<SMTTH,
COXREEEET LN EENMOBREER T
BIEC, bosbOARERLCETRL, P
- EBRORBOXEZORD. FH. N
$15Ar&%{@ £ o7, RENMTHE
EDUEnEEaTHE

Lo BETOSS A

DFERILLISTY. R

HER, Bi~TE. BHTREU. EBEL
IFohaddHic, “RBFOEsEEYT -
ETT. B EICTI EE S RUDHhBIEE
AEDHRBELZI D LOREHYEL A,

LSC: TEFL OHMHEDOSFIL, BICBET

2. COEDICERL TR EEEITEN.

Explorstions fn Teacher Education
Volume 5:4

DH: TEFL MK EHIE, BEERERUHSHE
OHRELERLUUESTETHALSICRL E
T, TEFLOEEVIR. O3 azr—2 g0
WIHRHRCHYELE, BETHRLUT,
HEPREENRBEZIOM VS L, HO
&id, RENMAEL SEREGEZZHDF
BiSolombTE, THRMLH. MNP ETRM,
RELZREIAERERSLE O TT, RERE.
FBHREACIZAZTr— gy, bo&ns
VAR FBNIBRUITA > TR EELE
7. DEVESE, BANSEREAFET S
FBEITOFRTELL. BEXEEAFED
AAITEZADFETHHYET. cH & &
BELT. BIEBLLTOBRXREREFS
UET, LDHATHAREDPICS. HE
AZEFEERA D ZOICHBERATINS
FEBLCEAVET. ThHLRERIC. 3
TaZo—YarindH0l, EE0EY
LUDLEFSLEXELDOTTNS, ik (4
EHE) FRIIEN. CONFTRELE
SEHHLLIITTLBTLES. D
EERAERRLHERE-EE

LSC: Tld, &R sS3 A 75 TEFL 2
DEEFLCEOILERTLL DM, DEY.
HOTCRERFELEDLL T HHERE
@G Z&TTa.



DH: BSXem, £aEa 3L,
BADPSAEBBLA Y, AEXEEGAL
VLT, BAE0SiENSHL L HRERET
AHED BESICE-THLLWEBNET,
ST, SEIESRFEF DAL LHKITE
EL DXL arTRIEOTES.
ZXALAITZAEND ZETE, BEANS
DE, ERNTHETH, BEACHEATHS
H—DHUET, BEALLIOR, BERE
=T, ELWEZAL—-DTHLEELT
WEY, TIHHBEFALE>TH, 845
XeomicHEEE, FoOMESRCERAT
ZEOCURITAND &L, ETHHL W
JEROTY, —F. BFEAEDo EFEEAL
FEANER->TOTC, EREEEHNIHO
EHEAXTWET, IDES&. LTHEFEY
CHZZSbLhEBGAN. Z502RFA
FHEMARKOAUF 2 SACHECEEKELT
WEY, BPEBEERHFIIILDoTHS
HHTHHLOTTHS. HUWEESRCRT
FRIIEE, BEETHECURANI &
T, FRREVGERIC L - TRNMEER,
FEERCHESERETAERSAVDT
7.

Staying
connected on
e-mail

Tim Newfields

Ijust got a permanent e-mail address:
tn@mail.com My current email address
will be fine until April, but after  April
1, all email should be sent to my
permanent email address.BTW, anyone
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interested in getting a free permanent
email address may want to visit this URL

http/difetime iname.com/  Since
many of us change jobs every 5-7years, |
think this service is  useiul. You can
change your "forwarding” email address
ezsilv with thisservice. From April 1993,
you can contace me heres:

Name: Tim Newfilelds Address: cofo
Charles Horne, 210 Overhill Bd., Orinds,
CA 54563, USA Email: tn@mail.com

I will vacate my apartmenton April L and
Charles will be able to  forward mail to
me.

e-mail THEE

LEL & D,

Tim Newfieids

BB L3E $BOe-malldT FILRER
BLaEENUE, tn@mail.com ZOe-mail
TELVARZ JATO 4 BRAUSCHI LT
EQ

H0 e mal TRV RIT4AETEALDE
MARTHALREREDT FLARKE2TH
g,

EZAT. BEOBREDe-mall 7 KL A%E
FZANEODARCZOURL 58BN 53EE2 58
Y5,

http://lifetime.iname.com/
B2N3<A5~TETHBEEEAZIOTCE

December 1887




D~ ERALEZADZ LB, HEE T5e
mall D7 B2 & g —-E A - THE
CPRASDE,

1998 A BME FTROEMICI L F 2%
B> TIVEREERL,

E% Tim Newfields {FF7: c/o Charles
Horne, 210 Qverhili Rd, Orinda, CA
945563, USA Email: tn@mait.com

FTR—MIAR 1 BIZHT. Charles MEEZ
ROMCBEL TS I &> TV,

Tim LUOE (BREELLY. BETRD
STTFEW, - - -~ LERE)

ZELHBOEDOAD
ICRALEZEEFERS
(19986 B 13 B~
18 AEfEE : &)
EEER (1997812
B 31 dfetiy)

1898 FE6H 12 B~18 BICEERELEE
BEEBRSEEH PSSR NE 1 2F
BHEBEOEDOROCRLERSEEREAS %
TETEL ARSOTOITARRELHEEN
LEEBGRANFOLBEEAD SHOHRR
FECROHTNG, THEBERNEETOE
B RUHESIEIRELLELOTES. K
RUIBEEOT ChiouEREERE 28
HIROLBRZCETARAOHE RU70R
ANF v+ —RIHEAWREMRTIETER S

Explorations in Teacher Education 38

Volume 5:4

T3,
INS—-HRAZERICHEVHBBRASRER
HETLERECHAT2EOEES. HBSI
By 2 R — b6 RUBREHLA
LFETHS. X #AF. #5720,
SYHRFLRILT 0 av 7 754+
D=0 ayv7ETELTHY. CALIIES
HEEE. RERICLUHEEZNIHOTH
5.

FAERIIREOIFY AT o P mEEA~
YEEERAELTWS . BNELRXE%RS
TADOTRES BR. TATF4TERETS
CEILESTIOYSAREBMEIODICLT
Wt FET 2. BEOXEOESC
FoltHX. HLBRAY —RESNTFELD
THD, R RLT 5. BEShZFERIZ
OEBOEMTRICL>TRESN, 199852
BRIIERZREZTS. HOSVERBIIEES
FELTWS,

REBRFORBELTHONAZTFH4F
A I, BETHESNS, JOBS(IC
FEOME YavEXT B¥ &F, T4
FEAZEERT L OLEBRDT S,

FEL<{E., HEE R0 Dr, Farideh Salili
(fax: §52-285%8- 3518, email: hrnysfa
@hkuec.hkuhk), Dr. Chi- yue Chiu (fax:
852- 2858- 3518, email:
cychiu@hkusuahkuhk), X3 Dr. Ying
yi Heng (fax: 852- 23350014, emal:
sohong@usthk.ust.hk) £,

COEEEREOT 3 —AFEBERPEDR A
~N—
{(http:/ rwww bl kh/psychodp/conferanc
e/} LHUET.




Call for Submissions
(Deadline, December
31,1997)

On June 13-18, 1998, the Department of
Psychology at the University of Hong Kong
and the Division of Social Science at the Hong
Kong  University of Sdience and Technology
hold the (irst International Conference on the
Application of Psychelogy to the Quality of
Leaming and Teaching. The Conference
program strongly smphasizes cutting-edee
research on the application of psychological
principles to improving learning and teaching
quality, with the aim of developing a global
perspective on learning and achievement
motivation.

The  conference features  leading
psychologists from the West and the East,
with the goals of promoting an East-West
dislogue with regards to the psychology of
learning and teaching, and of developing
cross-cultural research collaborations.

In accordance with these general emphases,

the Organizing Committes will incorporate

invited symposia and addresses that explore
the commonalties and differences in the
application of psychology in Western and
Eastern  societies, These will be
complemented by a series of workshops on
topics such as attribution in education,
learning strategies and learning goals, as
well as gseveral satellite workshops, eachof
which iz  organizced by distinguished
scientists or practitioners in the field.

There are many exciting sdentifie events in
store for you in the Conference. But we
invite you to further enrich our program with
vowr full partidpation. We want your
research and ideas to be an integral partof
the Conference and we welcome paper and/or
poster submissions that address the themes
of the Conference. A panel of experts in the
area will review your submissions and notify
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you of the results in  late February, 1998,
Submissions  of ligh guality will be
conzidered  for publication.

International
Conference on
the Application

of Psychology to
the Quality of

Learning and

Teaching
(June 13-18, 1998,
Hong Kong)

The Conference will be held in the exating
city of Hong I{ong, also known as Pearlof the
Orient. We urge youto take the opportunity
to  explore the city's numercus cultural,
shopping, sightseeing, dining and nightlife
attractions.

For more information, contact the conference
organizers, Dr. Farideh Salili {faxx 852-
2858-3518, email: hmysfa @hkuce hku hl),
Dr. Chi-yue Chiu (fax: 852-2858-3518, email;
cychiu@hkusua.hku.hk), or Dr. Ying-vi Hong
{fax: 852-23350014, emall:
sohong@usthk ust.hl).

This call for submissions and the proposal
submission form are  available at the
University's homepage
{ http:/fwww hku.hk/psychodp/conference/ ).

... Ah, but a man’s reach should
exceed his grasp,
Or what's a heaven for?
(Robert Browning)
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Mission Statement of
the Teacher Education
N-SIG

The Teacher Education National Special
Interest Group was formed in 1993 with
the aim of aiding JALT members to
network people, information and ideas
related to or concerning second
language teacher education.

We believe these are now the most
effective means of exchanging such
information publicly:

1 At the grassroots national level,
we aim to network our members
through our N-SIG newsletter, Teacher
Talking To Teacher, renamed in 1997
Explorations in Teacher FEducation,
while examining Teaching, Learning,
Training and Teacher Development
experiences, ideas and theories in an
open and constructive way.

2) At the grassroots local level, we
alm to network N-SIG members setting
up, or already taking part in, teacher
development and teacher training
groups, and to provide appropriate
support for their continued growth.

3 Beyond the N-SIG, we aim ta
strengthen and extend the network by
setting up and sponscring workshops,
meetings, seminars and conferences,
whether independently or n
conjuncton with other N-SIGs, JALT
local chapters and other educational
bodies.

At present, we believe the following are
the most effective means of informing a
wider  audience about  teacher
education:

1) Within JALT,
and maintain a relevant bank of open
zccess informatbion resources, including:

we alm to setup

a) a lbrary of wvideotapes on
tcacher training, observation and
teacher development;

b) a database on floppy disk of
established academic and
academic iraining schemes, both in
Japan and abroad;

) a compilation of relevant
bibliographies and article abstracts.

non-

2 Beyond JALT, we also aim teo
establish and keep liaison with teacher
training and teacher development
groups in other language teacher
organizations, locally, nationally and
internationally.

Finally, we will aim to maintain open
and flexible channels of communication,
so that all members may participate as
much as possible in the N-SIG’s
decision-making process, As volunteers,
we value working creatively together in
a spirit of cooperation and mutual
respect.

{Written June 1995, approved at the
annual general meeting of the Teacher
Education N-SIG in Hiroshima at
JALT'96]

What are your Teacher
Education interests?
Just write for the
newsletter in 1998 and

start networking!
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Aau THilue

Having worked asn full-time teacher in
Japan for a little under a year, I am
beginning to recognize many of the
challenges faced by both the teacher
and the student regarding learning
English as a second language. The
classes I teach range from elementary
to upper intermcdiate and usually
comprise of four to six adults. The small
classes have the obvious advantage of a
closer interaction bhetween student and
teacher than would be possible in a
larger class. Nevortheless, effective
classroom management is important as
more talkafive students may dominate
some conversations at the expense of
more yveserved individuals. I have had
to develop an awareness of this problem,
as it 18 very easy to fall into one-to-one
conversaion if one student has a lot to
say.

My initial feeling as o teacher was that |
alone had responsibility for students
English learning, ond [ was reluctant
to hand control of 1 he conversation over
to the studenis themselves, In
retrospect, this only vncouraged one on
one exchanges. | have now learncd to

Explorations i Tewcie: Bducation
Volume 5:4

try to hand the conversation over to the
students through pair or group work.
Although 1 think this technique has
been very successful it has given rise to
another preblem, namely that many
students, even though they have a good
knowledge of grammar and a
reasonable vocabulary, have difficulty
in expanding a conversation. It goes
without saying that this must be
something many English teachers come
across in small classes; the gquestion of
how to overcome it is a challenge and
something [ am developing a great
interest in. Accordingly, L have tried to
structure my classes in a way that the
emphasis is on how to listen and not
worry about what the next question
should be.

In essence, many students don't listen to
any response from their partner as they
are too busy planning the next
question on the given topic. As for the
topic itself, I try to emphasise that it is
only a base for conversation with
students being free to go off in any
direction they please. The goal is
essentizlly to let make students aware
of the flexibility of conversation and of
the fact that a topic isn't something
ridgid that must be adhered to at all
costs. This may seem an obvigus
statement, but I have becoms aware
that several individuals are backed into
a corner from the very beginning when
they are confined by a definitive theme
for one particular lesson.

Isee my role in the classroom as a kind
of guide. To make students aware of
the type of questions they should be
asking to open up a conversation, [ will
write all the guestion words on the
board at the start of the lesson: what,
where, who etc. Ina typical clases of six
interfnediate students, | begin the clasa



45 4 group and will ask one student

something like “How was your
weekend?. Say the response was “I
went for dinner’. 1 will stop the

conversation and ask the whole class,
“OK, she went out for dinner, what
question can you ask her about going
out for dinner?”, at which point I will
refer them to the list of question words.
If they have difficulty with coming up
with anything, T will say o write out as
many questiens I can think of The
questions would be based on what I
myself might say were 1 having thsz
conversation with a friend. With
gentle pushing, most studenis ave 2l
to come up with some good guestions.

The next challenge comss with
building on this. Having sot several
return gquastions for “I went cut for
dinner” , auch as “Where did you go?”,
“Who did you go with” , “What did you
eat?” Tcomplete the ﬁrst exchange. Most
students are content to leave it at that,
but, ifpossible, [will make them aware
that they have asked three different
questions, which makes three different
possible directions the conversation can
go, ie. “Who did you go with? “My
boyfriend” “What does he do?", “Do you
often eat out? Where's the best
restaraunt youve heen?’etc. The focus
now becomes the boylriend and ths
question can be returned, iz “How about
you, do ¥ou have a
boyfriend/girlfriend?”.

If Ican stimulate students’ awareness of
the fact that & coversation can have a
life of its own when they really isten to
what the other person is saying,
instead of worrying how to plan out the
conversation in advance inside their
heads, Iwill hopefully haveled them to
something that will contribute to, and
compliment, their English skills,
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One ather solution, it could be argued,
would be giving students homework
and letting them prepare for a given
topic the week before. lhave tried this
oan many occasions but without success,
as most are working. Though there is 5
motivation to improve their English, it
is difficult to fit 2 homework task into
their working schedule.

For the future ] am trying towark outa
methodology  for  teaching  these
sirztegies more effectively. [ would be
grateful for any comments or advice
from teachers who arve working aleng
the same lines.

You can contact Alan Mine at: 102
Sun ity Minomiva, Ninomiyva 2.7-3,
Teuirubsa-shi Ibaraki-ken 305-0051
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s
Tl Gbillman

Heading back across the Atlantic from 2
food-obsessed holiday in France, Ibegan
contemplating the teacher training

courss [ was to begin teachinginafew
days. ! found my thoughts on good
conking and good teaching becoming
helplessly intertwined. Do the two really
share sgo many secrets? Perhaps you
share my feeling that many of the
following have parallels in teaching

Planning the meal

1 Counsider the preferences and special
needs of those you ars cocking,

2. Plan ahead and have everything on
hand before you start cocking,

3. Make sure the basic ingredients are
good.

4, Think shead about the ssquenceand
timing of the stages you'll follow,

During the cookingfeating

1. Praciice a new recips, so that you're
comfortable with it.

2. Enjoy the cooking. If you don't enjoy it,
don't cook 1t.

3.Taste frequently and sdjust the spices.
4. Improvise on a known recipe when
an ides hits you. It may Limprove it.

5. Provide avariety of colours, textures,
and tesies,

6. Creata a welcoming, comiortable
atmopsphere for the mezl

After the meal

1. Reflect on what tazted good, what
didn't work well, and oo how you could
make it better the next time.

2. &gk the guests what they liked bes(,
MNotice what didn't get eaten!

3. Remember s good recipe, but don't
make it 50 often that you wear it out.

4. Constantly collect recipes from books,
other cooks and cooking classes or
preseniaiions.
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Is the analogy useful? If it's a hit
stretched, let's blaine it on the month
spent with in-laws talking about good
food, preparing good food, discussing
good foed while eating good food, and, of
course, critiquing the food we'd eaten
elsewhere. All that talking, trying and
analysing...maybe that is the key, after
all? Ii's led the French to an "art” of
cooking... Maybe that kind of obsession
with good teachinp leadstoan artform,
too. Let's obsess on good teaching; let's
discuss, prepare, critigue, enjoy, trade
recipes and work on our art.

Trish Skillman teachvs bath ESL students and
future ESL teachersut Western Washington
University in the United States.

Reproduced with permission from the IATEFL
Teacher Development Newsletter
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Thacces

A new column in which we encourags
Teacher Edvcation N-SIG members to
Jet different voices in teachereducation
be heard. Forthe following two letters,
please send your responses oo Andy
Barfield, contact information on the
previous page. Thanlks!

Hello, my name is Kobayashi Norike. I'ma
semior at Tokyo University of Foreign
Studies. I'm studying in order to become
an English teacher.

By the way, I'm taking Andy Barfield’s
class. He pzve us a task to write to s real
English teacher! It would be a practice to
do personal writing and be a useful way tc
Lnow a precicus idea. [ know you are very
busy, though, but could you read my
lattar? [ will be vary glad to receive your
TE3PONse.

When I was a high school student, ['was
studying for an Entrznce Exam. In every
iglish lesson, consequently, Iwas always
mznslating Japanése into English and vice
wersa. By doing so, I came to translate
everything whan 1 spesk English. bn't it

possible  to  ieach English without
tarslating?  But students whe are

studying for an enirance exarnination are
oriy interzsted iIn translating  They
stody  difficult words  znd complex
structures that are far fromour daily lives,
I think this is conneshed to the increase of

students who dislike Engiish  What de

you thirk about that?

Thank you for reading this letter, Please
excuse me for a bad wriling and my
bothering your busy life.

S aVE (@ % 4

Hello, T'ma second-yezr student of Tekyo
iIniversity of Forsign Studies. Today I'd
ke to talk with you about wrting in

wnlaratigns In Tzecher Bducation
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English.

First, I'd like to talk about my experience
at high school. I had composition class.
There was only one ieacher, who gave us
questions, explained and answered the
questions. We had a textbook for this
class, and there were many phrases or
sentences written inJapanese. [n class, we
changed japanese to English. After that,
the tezcher wrote the correct answer on the
blackboard. We had to wuse proper
grammar for each sentence which the
teacher thought important. There should
be many ways to express one phrase, but
the teacher only wrole his answer
Everybody’s answer should be chacked by
some ways.

I didn't like this class, because it didn't
interest me. The problems were 1) the way
of tzaching {as 1| wrote above); 2} the
covtent of the textbool {it was difficult
and boring; IthoughtT'd never write sucha
content if Lactually wrote}; 3} wa couldn't
write what we wanted (we just
translated}.

When we write something  we don't jusi
& .
write phrases. We wirits whal
What I learmed 2t school was bhow o
ranslate. I'd ke to lzarm. some forme and
siyles of writing T think we've already
leavrd #nourh gramemar. 50 we . dan uss
=}

i more practicelly st high school
leval. When leaming is weeful, we'll fedd to
lezrm mmore,

sentences,

Tdids't now English well
wEE vy €asy. As lstudiss more, Tiried to
use thdse new knowledge. Then for me,
studying was useful and satisfied me T
wanted to lsam more. Like this, when
studying Englisiiineats e demands of the
students, it'll be more accepted by tham. 1

thirk.

Pleass

Thank you for reading
your apirdor if you have Sme.

Rizgko Maotoualsf
Jp 07 e T &

&
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