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This Vision Thing...
A Way Forward For Teacher
FEducation

IWe'd like to thank all the many different
contributors to this issue of the news-
letter for taking time to sharc their per-
spectives with us and for helping the SIG
to network. You'll see while reading
through the pages what a great debt of
gratitude we owe 1o John and Bobbie
McClain for the tremendous amount of
work that has gone into this newsletter.
We ure very lucky to have them as editor
and program chair, respectively.

Also, as you read through, vou'll be able
10 make out the coniours of the new

spaces into which our understanding of

Teacher Education is moving - spaces
which we hope we can explore together

with a sense of fun, curiosity, and ever
increasing awareness through drawing
on the enormous potential and interest
among everyvbody in the SIG.

In the committee, we've had exciting dis-
cussions about what our priorities are
and what we should be doing 1o get the
SiIG growing and thriving. Should we
have a consttution? Do we need a state-
ment of mission? What, in the end, is it
going to be abow?

Quite frankly, we simply don't know. And
that is one reason for the excitement! At
the same time, we would like vou, the
membership, to define for the SIG what
different meanings Teacher Education
may acquire. We're trving our best to
network people and ideas and - exper
iences concerned with teacher edu-
cation - to network the resource of the

continued on page 16
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DATELINES: Upcoming Events

&
SEPT
1 Third Interpatdonal Conference

on Teacher Fducation jn_Second Lapgu:

age Teaching Hong Kong Gy Polytechnic

(Morch 14,15, 16 19%). -

Info:  Tel: 852-786-8859 FAX: 852-788- 8804
“E-Mail: ENCORINAG@CPHKVX.BITNET

2% Ann, TESAL Convention Lang Beach,
CA, (March 28-April 1, 1993).

Info: FAX+1-AB-0836-7864

(Please note: An appedl is being madk w ac-
ademic professional organiztions to bgoott
Cilifarnia’s conference facilites w protest dre
recent passage of Prop 187, the ant-irnmigrant
initiative now blocked in federal court).

2%h_lInternational IATEFL_ Conference
University of Yark, Kent, England {April -12)
info: IATHL, 3Kingsdown,

Charnbers, Whitsdale,

Kent, CI5 2 Fngland

Teacher Developmeng: Three Views (Aprii

29in Kimkyushu, April 30 in Fukucka) TE N-SIG,
Fukucka chapter and Kitakyushu affiliate chap-

ON-LINE: E-Mail Resources

As many of you know, having been on-
line since October, JALTCALL allows
computer access 10 teachers and edu-
cators in Japan and beyvond. JALTCALL is
free, and its discussion topics range from
job listings to researth reports, soft
ware advice to technical commentaries
on how to best teach that impossibly
obscure grammar point,

In addition, TESL-L, more international
in scope, will bring vou heaps of infor-
mation indexed under about a dozen dif-
ferent headings.

For conferencing, there's Compuscrve, a

©r co-sponsored presentuon. Jan Visscher, Paul
Beaufajt and Bobbie bleQain in a ramdable
discussion of their research in the area of teach-
er development

Info: Tel/FAX: Bobbie MeCain: 0028-91-5730

Svimposivum On  Sirategies For- Learncr
Autonomy Shizucka-ben Sogo Shakai Fukusi

Kaikan (May 14} Speakersin Fnglish and Japa
. nese.

Info: Tel/FAX: NaokoAdki: 0542722882
Bmail: PX3H5Enif senveorjn

Hokkaido Conferegnce Sapporo{(May 20 21
The TEN-SIG is currently negotiating the spon-
sorshipof a speaker.

Info; Tel/FAX: BarbaraWright O11-816-8481

Tokyo Teacher Education Get Together
(June 25, see below). - ]
Info: Tel: Heather Siout: (463-76-3636

“Tel: Andrew Barfield: 0298-35-7783

7th Anpual To}gg: o Conference TokyoKeizi
University (June 23). N-SIGpresenwtons Che TE

" session will be Tokyo area TE members meeting.

Info: Tel Peter Ross: O423-21-194
FAX: OH23-28-(0745

commercial  on-line  service, which
carries a Foreign language Forum (GO

TFLETO), as well as Niftyseme (ETIC), .

cheaper, but far less user-friendly and
mavbe more lethargic alternative.

Two more compuier resources you might
benefit from are the NewEdu-l, a mail
ing list dedicated to new techniques in

“eéducarion, and Edstyle, aiming, as you
- might expect, at learning styles.

Finally, anyone curious about research
possibilities via modem might begin with
a quick perusal of Rory Britto's article,
"E-Mail and Computer Networks,” in the
CALling Japan newsletter (Fall, 1994),
or take a look at Jill Ellsworth's Education
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on the Interner (SAMS Publishing, 1994)
for help getting started on the now
booming World Wide Web. In addition w0
numerous site addresses, it contains sep-
arate chapiers on doing research, dis
tance learning and self-education by

comp/utLEJ-/’—’—X_n
Tosubscribe 10 JALTCALL send an ¢mmuail

message Lo:

S

qna}ordomo@cic.hyper.chu_bw

Andttvpe-ine——————

<subscribe jaitcall>

‘ <IN

Leave the subject header blank. Within
minules you ought Lo receive a4 welcome
message with instrucions on usage com-
mands and proper JALTCALL etiquetie.

™,

Teacher Talking To Teacher
To subscribe 10 TESOL-L send an e-mail
message 1o:
<listservdcunyvm.cuny.edus>
type in:

<SUB TESL-L. <1st names <last names>
<BND>

Again, leave the subject header blank If
you have any questions abour JALTCALL,
you may contact Steve McGuire at:

<steve@sces.chukyu-u.acjp>

And. any inguiries coﬁcerning TESOL-L
should be directed to Anthea Tillver at:

<abthc@cunyvm.cuny.edus

--john McClain

Teacher Education
Interests Across the SIG

To start mapping out pathways of inter-
est among the membership, we phoned
round a few members at random and ask-
ed them about their interests and con-
cerns having to do with Teacher Educa-
tion. If you live in the following areas,
lease contact the people profiled and
‘)alk with them. We hope you'll then be
able to find a colleague to start exploring
with.
If your area is not represented, our apo-
iogies to you. To network your interesis
and concerns, please take time to fill in

the Networking Our Resources page .
and send it off to the address given. We'll

then include your profile in the next
newsletter., Many thanks in advance.

FhARRhEREAE T I RATTET
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¢ Margaret Otake _
HEHI T Sakura-shi, Chiba

Margaret employs 14 teachers and is
constantly involved with teacher train-
ing of her staff. She is concerned with
finding ways 10 help teachers record
clearly what has happened in a lesson,
and to ensure continuity between icach-
ers, learners and lessons. She wants her
learners to feel that they have succeeded
in acquiring their own English, amd for
teachers to find ways to achieve this.

She is also in a notebook-network, ini-
tiated through the Foreign Wives of Jap-
anese Association. The network mem-

bers write down their impressions in a

notebock of things that have worked and
not worked in their classes, and then
pass the notebook on to the next person
in the chain. The network is hoping to
go e-mail rather than snail-mail, and
Margaret is also interested in finding out
more about this.
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You can contact Margaret ae: 043-462-
082G {tel), or 043-462-4331 (fax).

¢ Kaoru Hidesawa
Il Kawachi- Nagano, Osaka- fu

Kaoru teaches for the Seikye Interna-
tional Education Institute and completed
an M.A. in TESOL in the States. His class-
es are young teenagers, and he is con-
cerned with the gap bewween TESCL for
learners inm America and the reality of
TEFL for his learners in Japan. He is
struggling to adapt what he learned,
given the cultural and educational dif-
ferences and pressures of learning Eng-
lish in japan, where there is no reason
for his leamers to use English outside
the classroom.

You can contact Kaoru at: 0721-32-2964
(tel), or 0721-52-2972 (fax).

¢ Lyneve Rappell
i Utsunomiya-shi, Tochigi-ken

Lyneve is interested in developing her
own teuching so that she can better
identify and understand what happens
in her classes. She has a particular in-
terest in how children learn language,
and in developing systems to record and
document what children do with the lan-

guage they are learning. From as young .

as three through to the teens, children
not only learn language but also pat-
terns of learming. She's concerned that
if we don't understand what's happening
at early ages, we will just keep on re-
inventing the wheel. Interestingly
enough, through talking with people
teaching at universities, she’s noticed
that they have all studied how children
learn languages, but there is little com-
mon knowledge or expertise currently
being networked.

You can contact Lyneve at: 0286-47-0989
(tel and fax). :

¢ Heather Sloat
Hitti N i Hadano- shi, Kanagawa—ken

Heather is interested in reflective self-
awarcness as a means to  improving
reaching performance. In the past, with
three other teachers, she helped design
an intensive one-week long teacher
development programme for Tokai High
School teachers. In this work, she be
came aware that there’s a limit to whar
learning new methods can do, if a teach-
er's own basic autitudes towards teach-
ing, learning and language are not
addressed. From this stemmed explor-
ations of affective factors in learning.
With a Japanese colleague, she looked at
880 swudent evaluations of first-year
university English classes, and began to
ideniify what the students considered to
be important affective factors for suc-
cessful language learning. She present-
ed on this at the Second International
Teacher Education Conference in Hong
Kong, and her paper, "Exploring Second
Language Teacher Development,” has
since been published in the conference -
papers. 5She is willing to help organize a
Teacher Education Newwork Meeting in
late hay / early June this year for SIG
members in the Tokyo area.

You can contact Heather at: 0463-76-3636
{tel), or 0463-77-9045 (fax).

¢ Chul Jung School
I Seout, South Korea

The Chul Jung school is a major Euu—.
guage schoo! in Korez and offers cours-

es for ali ages from ten-vear-oid chil-
dren through to corporate executives in
their 60%s. The school's main concern is
how to improve the teaching standards
throughout the school with newly ar-
rived teachers from English-speaking
countries who ofien have no formal
training. How can the school train, in a

'short period, its teachers? More speci-

fically, how can its teachers be motivat-
ed both wo develop their teaching skills
and to understand how their own arg-
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tudes uffect the tunguage lcarning proc-
zss and their waching performance.

You can contact the Jung Chul Schoot au
32-2-563-0362 (b

Tencher Taiking To Teacher

The postal address st Jung Chul lan-
guuge  School,  826-23  Yoksum-dong,

}x‘n"im“n gu, Bepul 135-080, South Korea.

INTERVIEW: with John Fanselow

Juhin Fanselow has been abserving teaching for thiriy years and writing about il for
twenty. He is the author of Bregking Rules fLengman, 1987} and Dontrasiing

Conversations {Ltongmap, 1992} Usually at Columbiz University, Teachers

Celiege,

he's recantly been g teacher trainer on Cojumbia's Fokyo campus.

8L D Funselow, it appeared ar the vid-
co colloguinm in Matsusama thar »our
emphasis on the discrete guiding power
of conventions is partlv a rconscquence
of your understanding of the unlimited
actual possibilities available to us at any
given moment parrowed down o the
ritnge of what we aciually do say. Did this
insight cvolve out of your wark with

video, FOCLS, error correcijon, teacker
training...7
JE T am often asked how my insight

concerning the tension bewwcen con-
ventions and possibifities evolved. T am
not ar all sure how it evohved, Nor, do |
think about the insight itself as you
phrase v, One reasen ! find v wseful to
respond to guestions is that those who
ask often make explicit what one does.
The phrasing of the question clarifies’
my thinking.

One possibility for the insight -might be
related 1o the fact that [ majored in
literature for both of my first degrees.
Litcrature i5 abour possibilities, about
using a few words in a great range of
wavs, Literature is also about revolt,
about criticism of the status quo, about
questioning. How much can one stretch
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the comvention of the senpet and yvel
creats something different?y How must
one move bevond the forms of the day w
gvolve a new form? Nevels from the
aincteenth ceniury and (wenticth cen-
tury are as different as language teach-
ing imethods from both cenmiuries. Auth-
ars stretched the forms.

Observing a lot of classrooms and ohser
ving people on a daily basis in a range of
activities also, of course, reveals the pos-
sibilities we have and the tension be-
tween  conventiens  and  possibilites.
Puring the weck one can sec high school
students in uniform. On Sunday, the
same  students--the  males—wear  exira
large  jeans below their hips, belts with
the loose end hanging a foor beneuth
their waist, erc. Look at the hair stvles of
ten people on any train and you see the
range of possibilities, Even &t schools
where the distance from the bottom of
the dress to the floor is measured to
assure strict adherence to convention,
vou can find small differences heuween
how students wear their secks, the way
they f{old up their sleeves.
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S IME You wiso noted thar people mlk about

three kinds  of learning--l] and 12

being cases of Knowledge transferred

from oac individual to another, and L3

being o case of learning shared by two
or mare individuals, You suid. "] Jon't
Inow and you don't kpow, And what can
we Jearn froms this?® is the difference
betweon the Ls, 50 to speak, episte-
mological or pragmotic and socio-cul-
tural...?

JF: 1 have not thaught of the differonces
between the threc npes of learning |
tatked about a3 being epistomblogical or
pragmatic and  socio-cultural. The ex-
ammples | usually give ideptily one tvpe
of learning a3 direct. T tell you that e
times two 15 egual 1w four. 1 tell vou that
there are three branches of government
in the U.S. federal system. Ancther 1ape
of tearning I identty as indirect. 1 know
that two tmics rwo equals four, but { want
vou to discover this fact. S0, [ give vou
some coing and ask you 10 st manip-
ulating them in a such 4 way that after a
while, vou realize that two times wo is
equal to four and that two times four is
equal to eight,

The other wwpe of learning [ identify is
discovering something that neither of us
knows, In a science lub at o company
dedicated to discovering new drugs, the

participanis do not know what they will

discover. They have a need they wanpt 1w
fill such as a Jdrug to kili a certein vwpe
of bacteria that infects apples. In order
10 do their work, they had 1o have had o
great deal of indirect and direct learn-
ing. Knowing how 1w use an-eleciron mi-
croscope,  for example, will probably
come in hoandy, so they can obsene the
bacteria as it grows, But ne one woerking
on the project knows the answer o the
problem they are 1irving to solve. In
anocther lab, others might be trving
fight the bacteria by wusing other bac-
teria or viruses ar insects. In this case,
knowledge learmed direcily such as the
characteristics and Jife cyveles of various
insects and  viruses might come in
handy. But whar has been learned di-
recilyv or indirecty is not maximized

uniil the problem is solved and some
thing new iy learsed: L3

In w fushion  studio, photographers
might have images in their minds, or in
the minds of their clients, that they want
produce. To do what they want, they need
w know a great deal about lighting,about
film, about lenses, about distonces, about
dealing with peaple’s emotions, proba
bly. These things they have probably
lenrned direcdsy and indirectly throush
their s of experience. But the pho
1oera rs who creare are those who
move boyond what they have learnoed
direstly and indirecthy abour either the
rredtive or mechanical aspects of their
work 1o produce effects that others hove
a0l vet produced.

There is 2 buzz word in the United Suites
these days: mustery learning. it sounds
good, | suppese. But to me one impli-
cation of muastery is limitation. There is
always more 1o fearn about anvthing,
meore ways Lo express what we hae
learned and new understandings 1w be
disconered. One can never masicer the
piano, a lunguage, a subject or a dance
step. As Thorcau reminded s, there are
as many pussihilivies in fife as there are
ruddii in a civcle! Yey, 'as he alse implied,
we usually make use of enbv a small
number of the radit available. L1 and L2
without the possibility of 13, 1 think, are
potentially stuitifving rather than lib-
eruting.

Vg
Dhe

£

BM: At this poing In your life, you say L3
iy ofl you are ipterested in oor what you
feel gewts you amyvwhere. What  rech-
nigues Jdo vou use as a edcher trainer &«

Relp reachers leara to approach {hczi.
own waclhing in this way?

JF: The rechnigues oy to use inomy own
learning and my own teaching (ot w
enable some L3 1o occur are 10 ask
guestions such as, "What cise might you
mean?' "What evidence can you find
that contradicts your understanding?”

As T said earlier, T was a literature mujor.
When we interpret a poem, or any other
¢credtion, we ask similar guestions. What
is the literal meaning of the word? What
are. some oOther meanings of the word?
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Why did the auwthor select that word
rather than this word? What eise does
the word mean? What associations did
the word have at the tme U was osed?
The gond is 1o understand. To undersiand,
one huas 1o keep asking for alternative
nossibilities,
Motice that in interpreting Hierature, or
art or music for that matier, we have ai
hand samples of the poem, the painting
or the sounds. In thc. same Mmanner, in
arder 1o discover new understandings
about cur teaching, either in the {om ':f'
video or audio roec ':vdir P8 o7 tmmrnr’.c
S0, in @ nutshell, my method of trving to
undersiand wn;r-.-‘thmg abour teaching
that we did not know belore--p3-is 1o
huse samples of teaching before ug and
guestion over and over the Interpre-
Lions we make, comparing whal we say
with the realiv n front of us
in Contrasting Conversarions {Long
man, 19923, 1 have o longer version of
these steps. And in Gyaku o rore mbo.
{1 the Opposite] (Simuj, 1992), T have a
differont version of these steps. Also, in
v 1987 Breaking Rules (longmon), |
have a dilferent set of steps, more 1ech-
nical than those in later books, These
books, as well as the urtictes T write and

preseptations T make, illustraie the fact &

that | believe that in order to ger to 1.3 in
the area of classroom obsenvation, one
needs some LI and 12, In these books
there are o number of examples of di-
rect uand indirect teaching 1o free people
v move 1o L3, Remember, the photo-
grapher needs a great deal of wechnical
information and lormal knowledge abourt
he creative process as well, perhaps
rearned {rom direct and indirect teac h—
ing, to create,

A critical reminder, though, is that one
does not have 1o spend a great deul of
time with L1 or L2 before moving 1o L3,
All three can be going on in whatever
period of time teachers and students are
together. Participants can move from
one 10 the other in any sequence. As the
photographer uses his lens in a new way
and produces @ photograph not previ-
ously produced, the photwgrapher in-
creases L1 through L3, As the biologist
obgerves an insect that has been sclected
bused on known information eat some
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bacteria, the binlogist might  discover
something new that the inscct does—-1.3.
Bal: Lvrmz echnigues or woels can a teach-
er use {o promeoeie L3 [n the classroom?

Ik o nmmn A4 in the classroom, we

nave 1o feel {ree o be jgnorant. I we

believe thut we must respond to any

guestions  with infermation considered

the right answer, and i we ask gues

tons o which we accept only the ans

wer we haove in mind and expect is the

oy possibie answer, then it will be

hard: for either us or cur siudents o

fearn much thut is new. Let's say 1 draw

three 40 cenumetst lth\l o a4 whites

board, with ihe o ends of each line

wouching the ends of another line. Lot's

sy [ then ask others in the room o
idenuiy ih\‘_‘ ﬁﬂum If T am ready, @ 1w

accept only what | think | have drawn as

an 'u(ept“Dl answer, then neithor 1

nor anyene eise is likely to fearn ame

thing new in the exchunge. Let's sav

thal when [ ask, "What's this?” one per

son suys. "A mountain” If 1 then say,

"Who knows whatl it re aily is7" becuse |
want w teach the word (rangle, { am
limiting the discourse e 12, | waunt
others 1o v w0 guess what Tam trving to
teach. If T accept answers such as these-—-
a pyramid, a steep reof, of a house, a ki,
a hay, a part of a bikini, 10 name a few
possibilities—-then participants are not
prevented from learning the word 1 feel
they should know--iriangle. Bul they
2lso can make new associations with the
ward (riungle as well as the ligure iself,
What if a reader thinks of the three sides
as LI L2 and 137 If | uam keen on 13, 1
will be delighted. If | am keen on L1 and
LZ only, then [ might be disappointed.

&

Bh: Doesn’t this approach presupposc a
certain level of language abilitn? Can it
be uscd with all ages and abilities? Can
you give some examples of how you have
seen this approach put inte practice
with students of differing abilities?

JF: The example T just gave concerning
the drawing of a ligure on a whitchoard
filusirates & way 1o dtd with [3 with ail
levels, ahilities und ages. The heirar-
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chical system of learning we have in
place with strict age limits for different
classes, and in some cases abibty group-
ing, is based on unproven assumptions.
The first question that people usually usk
when they obsernve o videoiape of o class
is, "“What level are the students, and what
type of swudents are they? If fevel s
clear or abiiity is clear, why do we need
10 ask belore we look? We should be able
r tell from observaton.
It a school 1 worked with in Rochester,
New York, a science teacher and special
education teacher combined their class-
es, over the objections of the chairs of
their departments. After the nwo ’rrm,j—»
of students had been in class Tor around
six  weeks, ke temthcrs asked  their
vhairs 0 observe the cluss, The chairs
asked for a seating churt o show which
students were Uregular students”  and
which were the "special cducation/han-
dicapped students.” The teuchers suid
that if the differences the chairs had
said existed in arguing against iniegra-
ting the classes existed, there wus ne
need for such a seating churt.
Well, the chairs observed and misiden-
tified most of the studenis. (Some of the
ones they thought were regular srudents'
were in fact formerly in the speciul
classes. And some of the regular students
were identified as having handicaps.)
I we see learning as
person the same informaiion and
persen learning the same information,
Adike an assembly line in which we fill
bottles with one soft drink, then group-
ing makes sense. One cannnt have 2 liter,
1oliter and 100 miliiliter bottles next to
each other going Jdown the same assem-
bly line. Nor can one put tomalo juice in
one; coffec in another and o soft drink
in another. But if one believes that cach
person makes quite different sense of
what i3 presented and that most of us can
benelit from talking with a wide range
of people about whar we are being pre-
sented with, then it makes sense to have
a range of people of different ages and
abilities.
Some colleges In Japan uare allowing
older students to enter undergraduate

teaching each
cach:

programs, hecause there are not cnough
high school age studemis 1o il the
classrooms. When a prcsfassoz- in o cluss
of siudents wnde up of rocent gradunies
rom high school and some uh have
raised o family suvs something ouf"q a‘s
“M@zrzsagc g an oplion, Not & necessity,
and *be recent graduates can hear many
; same  class who have in fact
siate some suppost for such @
wud il;(, pOint Oul Some negative
’  marryving, all pozemmii}
se of perspectives is wids
owe are  serious Cabout
, then we cannol Hmit
and 1.2, Onre we see that
sider ineffectuad

o e W [ERARY
‘L,mm-\ e rz::suita in some different pia;:cs,‘.

we wiil reasdize the Umitations of our own

VisIGN.

JREYIE vou say something is X'--cither 2
student s X or the class js X7 or e
eraction is X --then I say, well now,
what are sgme other ones thar are also
N7 And then, how are they not X7
soeems to be an elfective way of moving
from absolutes o more concreie obscr-
vatiens, How did you work out his form-
uiation?

IF The guestion of how 1 moved from
absclutes 1o some uttempt 1o see multiple
characteristics of the same phenome-
nona, ke the guestion of how I rame 1o
my 1nterest in opening possibilities, is
not cagy o answer. As 1osatd cuarlier,
studyving literature provides one with
sumnples of limitess possibilites as argu-
ments against the patential tyranoy of
conventions. The opportunities 1 had
had of living in a range of places—-twn
vears in Nigerie, two years in Somalia,
the eguivalent of one year in French
speaking west Alfrica, the cquivalemt of
many yvears in Japan, as well as in muany
cities In ibe United States—alsc might
have contributed. During summers of my
college vears, | did electrical and heat-
ing work, And, my [ather had been an
elecirician. So I was very aware of con-
ventions concerning switches. In the
United States, when we push a toggle
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switch on a'wall up, wo turn the Hght on.
When we push the switch down, we turn
light off. The first switch 1 wuched in
Nigeria worked in the exsct opposite
donwnn was on amd up owas off, AL
first, belleve it ar not, 1 thought that the
person who  had Cinswusiled it owas in-
competent. But over time, | realized that
the Briush system wus simply different,
Somehow, [ had been ready for Miger-

Wiy

funs driving on the opposite side of ihe -

road from Americans. But the gwitch
conventon, I had not been prepared for.
Of course, the small concrete actions we
perform diffecently are trivial in a way.
Bt they remind ws of the {uct thas
saving there s 4 ‘right” and "wrong"
way, rather than o range of different
ways, cun only produce a grear deal of
frusiration, if not anger, rather than
excitement and new learnings ahoat the
range of possibilities. If we move from
small actions that might not mean much,
to wavs of viewing reality, we realize
that ¢ven within the same group, there
1s 0 wide rapge. But many are fearful of
sharing their dilfercnt view of reality,
because they have been taught that
different is wrong. Fach time we say,
"Who knows the right answer?” "Can
amvone help so and so?” we are sug-
gesting that different is is wrong rather
than creative, inspiring or thought pro-
voking. Of course, two times two is four.
And when a persom says, "l am boring”
meaning that the person is not f’\'cited
by what is happening and needs 1o know
the difference between bored and bor-
fng, some L1 or L2 is called for. But rath-
er than savipg "Wrong!” one can write 4
range of words down, cither on 4 white-
bourd or in privaie notes and then
some palnt compare a range of [orms.
One can even identify the speakers
when examining the data. .

In examining the duta, one can, with the

learners, look at similarities and dif-
ferences berween the saricous forms
collected  and  sce what else in  the

sentences ot the dialogs signals what is
meant other than the distinclion
between -ing and -ed rather than simp-
Iv indicating what is right and wrong.
In short, one can examnine the data from
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a range of porspectives, and thus poten-

vally learn 2 range ol  perspectives
about the samples of languuge being
studied.

InG Iy making U‘?ir:fpz":“l tian® a prob

fem the key to the "fip-flop® vou discuss
in ihe
apticie {TLT, Qe 799307
Foodlaking

} “interpretation”
ot the key
T
3

a problem is

15 the des of "flip-fiop" that
u iscuss in TLT in (Jat’-"mr, 1593, As vou
know, th Is oo kKew, bur rather o

ere
range of keys, o few combinations and a
couple of doors or covers that simply
snap open. The usual conversations thut
we have about 1zaching tend 16 be one-
dimensional-weusk class; posit  sim
ple cause-cffect relationships--siu-
dents who wear jeans are lazy; look at
characteristics  of people  rather
than interaction--the students are not
motivated vs, threc students answered
one guestion when asked to respond
orally;  forty  students  answered  one
question when asked 10 respond in
writing and the oral guestions were
about their [averite singers while the
written questions  were  about  word
meanings; are aimed at  problem
solving or improvement rather
than understanding—-il vou ure more
enthusiastic and smile more, things will
get better: are judgmental ather
than descriptive--great diciation s,
the students ook sivty scconds 1o write
the first few sentences and one hundred
and twenty seconds 1o write the last few
sentences; all the sentences were ihe
same  lenygih; yvou said the first few
sentences  faster than the lust  few;
assume that thé conscious beha-
exhibit arc the most im-
portant ones and that wc  are
aware of what we do and how we
act, and, finally, are geneceral
than specific, illustated by ail the
other examples!
Changing these normal dislegs o ab
normat ones, what a philospher called
Borty has called "edifving discourses” is
not a simple mauter. A Heidegger has
satd: language speaks us. We do not have

"Smile, You're on Candid © ‘czmu,.s’

rather
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conversations,  comversations  have  us,
We are not so much the leaders as the led
in conversations. Therz are comversd-
tions for [unerals, for post office pur-
chases, for consoling the i, as well as
for ajking about teaching, and for
reaching languages. So change requires
a wide range of different steps, o wide
TAnge -JF conerete activities that force us
to move 1o a different tvpe of dialog, ©
an abnormal woy of discussing what we
sbhserve

Bhe Can you recommend any awthors
who sou feel illustrate furitber cither
vour ideas relating 1w L3 o the i
flop” approsgch? Wr‘ are especialive jno-
terested In readings that may not ooees-
sarilhy be abowr fwaching' per se. but
authors  who hove  influenced  your
thinking in these direcrions.

JE: There are different kinds of suthors
to recommend. Tirsy, there are anthors
who consider the tvpes of practices 1
crnigage in dangerous and whe make a
point of omitdng my works from their
bibiiogmphie'; cven when they write on
the topic of observation or teucher pre-
paration, 5o, ook al some recenmt books
on observation or teacher preparation.

- Read the books where my works are not

cited and iy 10 pinpoint wavs the point
of views of those authors differ from
mine.

Another category of author 1 read is the
ype who refer to my work, bui present
my wOrK & just another example of o way
10 look at classes, not noting that, in fact,
I am raising some very different gques
dens, I vou read these wwo types of
authors at the same time as you work
vour way through any of my books or
articles, you will get a clearer scnse of
what I am saving.

I krrow that so far, 1 have avoided your
guestion, which is, "Whar authors have
influenced me? Well it is hard to say
what authors bave influenced me, just as
it is hard 1o know how 1 devel oped the
stance | seem 1o be taking. But some
authors that present some thinking |
find exciting becaase they raise gues-
tions that attempt to change the dialog

are- the following: Michacl Lowis, The
Lexicu! Aproach;  Jacques Ranciere, The
lgaorant Schoofmaster;  Gregory Bale-
sou, Steps o oan feelogs of Mind,  lar
Seevick, Imuges and Oprions;  Dougla

-

e
&R

&

1
Barnes, From  Commupication (o (?L;
ricufupy; Paolo, Friere, Pedagogy )f the
Upprossed: Richard Rerty, Philosophs
Airror of Nature; Jacob wa
. Scienve and  Human  Values;
Wries  Shah, Jales of the [Dervishes;
Cooperative Development
authors  such as  Coli n
o5 Simenon, Ngalo hklars

2se uuthors with the reminder
v have not necessarily influ-
enced my thinking-] do ast wanl 0
blume anvone! And some hune pube
Hzhed heir books subsequent 1o my most
recent publicmions, But they each in
their own way present different per-
spectives, Mystery authors in particular
remind us that what seems to be true on

“the first observauion s often not and

how subcenscious belaviors we all on-
gace in often reveal much more than
the conscious behaviors we exhibit and
perbaps plan to display. )

John and Bobbie MceCluin would like 1o
thank Frof. Fanselow on behalf of the
membership, and we invite readers 1o
respond. (This interview was conducted
by manf in wriring).
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Critical Language Study:
Socip-Political Critigue Enriches English Language lLearning

Lynne 7. Biaz-Rico teaches at Califtornis Siate University, San Bernadino. She sdits
the teacher edusation column for TESBL Maiiers,

Criticul language study forms an impor
tant purt of the curriculum  for pros
pective teachers of IEnglish to speakers
of other lunguages. Teachers need to
understand  deeply  the communicative
subtext of Junguage in t)fder to teach
languuge thot  incorporat auifentic
sovial functions. ;Mlnt:mzk Li Tguage s
vital o second  Janguage Llujussltmnf
fearning because it is a leghtimate re-
fecuon of the wrget culture, incarpo-
rating real discourse, bssemiial 1o Lhis
reality 1s a discussion of the praver rela-
tions that govern who speaks 1o whom,
what cun and cannet be said, and how
grammar, syniay, ond vocabulary s
vonsirained. These power relalions e an
the heart of language: to gloss over or
underrepresent these relations is o ren-
der latguage superficial or impotent.

in his 1989 text languuse und power,
{Lissex, Ingland: Longman) Normuan Fair-
ctough looks at language using three
levels of apalysis: the impersonal con-
structs of the discourse (interacton); the
institutional  influences upon the con-
tent of discourse (interpretation), and
the context provided by the socicty or
vulture  sponsoring  or enveloping  the
discourse {explanation). Visualize these
levels as nesied boxes: ai cach level, the
subsequen: analbvsis provides new in-
sioht as the context is entarged.

To provide o simple Hlustration, imagine
a4 simple memorandum from the Home
Office 10 a frunchise fast-food oudet,
authorizing a beginning date for the
maost recent sales promotion. The dis-
course itself--the memo--has a distinet
form. The physical form, the time and
space of the memo {weight of the paper,
leiterhead, means and rapidity of deli-
very) is a physical manifestation of the
respurces of the company, as is the more
subtle physique of the contents {type
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tyle, word processing  sophistication,
signature). The relalions between indi-
viduals {10 whom, [rom whom) i5 repre-
sented within the memorandum's open-
ing format, and cthe synman, grammar,
ard mi_abu]ur}‘ cioice iz prediciable
given one'’s hnowledge of business ng
lish The context of the memorandum is
also prediciable given Rnou!edgc of the
S.LI'EdLI‘ and receiver, an in-depih analv-
sis of the company’s next stock offering,
for example, is precluded.
AL the next Jevel of analvsis, the inst-
tution in whicn discourse takes place
influences what is said or written. The
president of the company does not ad-
dresx franchisces o the wopie of routine
sales  prometions; the regional  sales
manager s a more likely sender of the
memo. The local franchise manager is
the likely recipient of 1he memo rather
than the sales clerks, the instituton has
certain  stundard chanaels of commu-
nication, of which this is a unit within
sales. Account payable and recehvable
communication is another potential ave-
nue of communication, usdally writien
Shipping and receiving products  are
another potentiul avenue of communi-
cation, one that is primarily ol Hach
channel of institutional communication
has  predictable formats and  interloc-
uioTs. i
The third level of analyvsis, the social
contexty, in turn, provides a d@cper and
more subtle constraint on whose langu-

i

age is featured wt the level of the in-

stitution. Given the demographics of the
class struciure of the United States, itis a
more likely occurrence for both the
local manager and the regional sales
maunager to be male; il the proceeds of
the promotion were to benefit a local
charity and ihe memorandum were from
the company’s public refations manager,
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the chances would merease for the me
mo writer 10 be fémaje Ihew unspoken
ssunptions undurlzu ih hr—wuuge
forms chosen as well as Lhe intent and
potential of the discourse,

Stepping back 1w the lirst loevel of :mah'-

sts, the level of discourse, Fair msg%
considers the following: How dm:z; the
fanguage chosen reflect the experience

“of the subject? What relation does it pro-
posc between. speaker/Hstener, writer/
audience? What ideology i3 implicit in
the choice of words? How complex is the
uilerance, presupposing what cognitive
level of understanding? What classifi-
catlon schemes are drawn upon? What
metaphors are used, what tvpe of imag-
ery conjured up?

Using the fast-food memorandum as an
exampie, the terse, businessiihe lone of
the discourse assumes that sender and
recciver share value of impersonal Nact-
ual communication, with minimal sociad

“strokes” nevessary as a part of ihe
interaction. Indeed, sender znd receiver

may never have met personalihy, Sen-
iences are brief, with a shared voco-
bulary common to the chain as a whole.
The communication is as tmely as it s
brief, with the assumpuion that it will be
carried out'in a timely fashion.

Fairclough's second  level, inierpreta-
tion, 1s concerned with the relationship
between text and interaction, seuing

each text within the institution of pro--

duction which constitutes a wider matrix
as context for the text. This level of anal-
vsis foregrounds the interaction con-
ventions that constitute  institutionad
preconditions for discourse. The inten-
ded wzetion which serves as a goul of the
discourse is based upon institutional ob-
jectives, This level of analvsis also ac-

ceals he internatized perceptions of the
"pther” that determine the personal and
professional  boundaries  that  confine
and define discourse.
Again using vhe exumple of the fast- o4
mems, the intended acton s tha
outiel in the chain begin ihe pmrmt on
at the Mo threats of enforce
ment are included, assuming that each
franchize member is a willing partici-
sant and will not violate shared proce
dures. The assampuion i3 also that the
meom A.m_Ium 15 a part of a seguence of
euch of which is {iled and
coitstitutes grounds  {or legal  action
should  the franchise holder not act
within vmlf'utmqal ROTms.
This Jevel of unalssis fs an inguiry inw
the beilel set \muer‘umg the discourse,
inciuding  views about the instifutions
thit provide a werking sst of expec

I3

same i{me.

A3
4

tations  for cach conversant,  Another
feature of this belief set is the inter-
nolized reladonship 1o the  instsion

and its authority siructure that delimits

discourse. The interpersonal and insti-

iutional componemis of language are

evident in anyv discourse, and form a

rich texture for anabvsis. Studenis are

fasvinated o receive insighis inte lan-

guage use lhuat can bhe simubaneously

simple and sophistcaied. Criteal bun-

guaze study provides a complex vehicle

for analvsis based upon Fairciough's
three levels of analvsis.

{This is the first of a two-part article)

~Ivnne T. Diaz-Rice

alifornia State Universioy

San Bernadino

3500 University Parkwaz

’ San Bernading,

A 92407

Some Thoughts on
Teacher Self-Development and Action Research

Keuin Mark is Bssociate Professar at e ji University

If 1 look back at my own experience of
teaching in Japanese universities for
the past ten years, | see that one of its as-

pects has been a process of freeing my-
self from tendencies to think in certain
ways that are not helpful. My "devel-
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opment” as a tecacher has thus not been
to fill mysclf with more information.
Instead, it has involved letting go of the
idea that there is something wrong with
being confused or of not understanding
how to teach. If 1 were not ignorant I
would not need to learn. This is not to
deny that | can learn from what others—
teachers or researchers—-have to say.
Rather it is an affirmation that
wherever [ am in my development, there
is nothing to be ashamed of. 1 can feel
confident in an "unreasonable" way--
not for the reason that [ have read X
number of books, or that [ know
something which somebody else does
not, but simply because ! am  human
being who wishes 10 do good work and is
prepared to listen, observe and learn.
Another aspect of my development has
been an increasing awareness of the
primacy of my own experience and intu-
itioms. Tt is easy to be overwhelmed by
the "experts" or published resecarchers--
often, if not usually, people who have
chosen to go deeply into a narrow field
of inquiry. I sometimes need to remind
mysell that no matter how well read I
become or how well [ grasp this or that
theory, knowledge of this kind does not
lead to enjoyment and a real feeling of
competence without observation and
reflection on what is going on in and
around me in my actual teaching.

Now, it so happens that to observe and
reflect on what is going on in and
around me at any moment or for a period
of time is quite a tall order, because it is
rather complex. Her are just a few of the
questions: how do people learn a ian-
guage, whal are my own students learn-

Teacher Talking To Teacher

ing (if anything), what do they need to
learn,- how do they like to learn, what

- are their motivations, how can [ moti-

vate them, how can their interest and

_artention be maintained, etc. Therc are

also questions concerning myself: how
can I enjoy my work more, whar under-
lying "messages" am [ giving the swu-
dents, how can | be more observant,
sensilive, etc., how can [ be more effec-
tive and efficient?

It seems 10 me pot unreasonable to ex-
pect conscientious teachers 1o be inter-
ested in all these questions, but some-
what unreasonable to expect them to. be
specialized researchers or "authorities”
in any of them. What teachers can be
authorities on is what they have lived
through themselves: their own experi-
ence.

The outer hexagons of the diagram below
illustrate the personal "fields of enqui-
ry" that have emerged for me as a
teacher/action researcher. While they

. are personal, they also seem to offer a

useful framework to the teachers whom
1 teach. '

I have indicated, with the center hexa-
gon, that | sce development of ali these
areas in an intcegrated way as central to
teacher education. This does not mean
that | feel critical of teachers who go
into one of these aréas more deeply or
systematically than others at a given
time. It simply reflects my feeling that 1o
be a good teacher involves synthesizing
insights in all these areas, remaining at
the same time open in all of them, and
remembering above all that we are
human beings f{irst, teachers second.

Awaraness
of Learner
interosts,
Aftitudes atc

Teacher

Seif- these areas
Awareness; &
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Review: : _

Inside Teaching by Tim Boweriand
Jonathan Marks, Qxford, UK Heinemnans,
(1994) 176 pp.

Anxiety may be a feeling commoen
enough to teachers, and can sometimes
underscore the almost compulsive faith
that we want to place in the experts. We
want 1o know the right way to do things;
we ‘want answers  quick, and, inciden-
tally, please help, what am 1 going to do
with that class? You know - the one |
had trouble with...Tell me! Pleasel

Tim Bowen and Jonathan Marks do help
in Inside Teaching, a fiew teacher's re-
scurce book in the Heinemann Teacher
Development Series. They help by pro-
viding a structure and rationale for
becoming your own expert, a refllective

practitioner, 'if you will, of the art of

teaching. The autheors are experienced
teachers and teacher developers/train-
ers from the UK, who are ready to share
and analyze a wealth of experience from
across the world with the reader. But not
only that ... one of the many attractive

features of this book is the inctusion of a-

whole variety of remarks by different
teachers and learmers frém many dif
ferent countries. In reading this book,
you may sigh with relief, then smile that
so many teachers and learmers Ssee
things in the same way as vou - and in
many different fascinadng wavs too.

It's an exploration, in other words,
because:

'The authors are themselves exploring,
and invite you to bring your own exper-
ience to the study of (this beok) while at
the same time learning from the exper-
iences of others. (They) encourage you
to observe, value and understand your
own experience, and to evaluate and
integrate relevant external practice and
knowledge into vour own internal evol-

ving model of effective teaching and
learning” (Adrian Underhill, Series Edi-
tor). :
Each chaprer begins with a detailed
overview of the sections in i1, and then,
through a combination of reader tasks,
discussion and quotes by differemt
teachers and learners, and commen-
taries by the authors, gently leads syou

rowards a positive reappraisal of your.

teaching and learning, ¢ncouraging sou
to begin an exploration of whatever it is
that may foster your own development.
The chapters also feature a recommen-
ded reading list and a short biblio-
graphy. The book is not for the starting

“out teacher, and is therclore, strictly

speaking, not a training manual; it is for
those 1eachers that have some years
experience and wish to go further.
Among the many pathways that open up
as you read through the book are:
teachers and terminclogy; collaborative
classroom research; the role of mistakes
in spoken- English; the significance of
grammar; vocabulary; listening; read-
ing and humanistic approaches. The
book concludes with a final chapter that
takes vou through a sequence of action
research {one of the authors had noticed
that he was always repeating his learn-
ers' answers, and so set out to investigate
this, and then began 10 discover a lot
more...}, as well as offer support for how
vou may take you own teacher de-
velopment further, whether alone, or in
a group (sec the following for more
information).
If you have a chance, please take a look
at this book. It's got a refreshingly clear
open-ended style and content. It's not
trying to tell you how to teach - just
aiming to lead you to becoming the best
teacher that you can be. A good com-
panion, then, for us all.

--Reviewed by Andrew Barfield
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** A possible procedure for a group
of teachers interested in working on
their professional development

1. Individually, brainstorm qualities of a
good teacher {or of a good English lan-
guage teacher specifically).

2. Compare lists in twos. This may suggest
additions and alterations for clarifica-
tion.

3. Gather everyone's suggestions toget-
her on a blackboard or flipchart. Edit the
combined list to remove overlap, clarify,
add anyvthing new that arises.

4. Individually, sclect those gqualities (a
certain  number could be specilied)
which are particularly important to you
- at your stage of development as a

- teacher, or in the particular work you're

doing ai the moment.

5. From the resulting list, choose two or
perhaps three qualities which you feel
vou succeed well in, and three where
you would like to score better. (You could
perhaps give yoursell a score out of ten
for each quality.)

6. For each high-scoring quality, write
down how you can mainlain and en-
hance . your excellence. For each low-
scoring quality write down how you can
improve, [t's most helpful if vou write in
concrete terms of behaviour which will
be observable.

7. Work with a pariner. Fither show what
you've written, or relate it verbally,
Clarify as necessary, and, if you wang,
ask for comments and suggestions.

8. If your action plon is too long ¢ be

achievable, or even maunageable, select-a’
few points which can take priority and-

which can be implemented before the
next meeling of the group.

9. Decide what kind of support, if any,
you will want from your partner or oth-
er colleagues - some discussion after
you've put some of your points into prac-
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tice, someone to listen to you, someonc to

sit in and observe according 1o an agreed "~

contract?

10. Ask yourseif whether you really will
do what you've intended. If you don‘t
think you will, change it to make it less -
ambitious. :

11. Decide how you will recognize when -
you have achieved what you intend.

12, Carry out vour plan. Record the ex
perience and the results in any way you
think will be useful - keeping a journal,
sharing it with a colleague ...

13. Bring the experience back to the
group. If vou're ready, move on to amnr
other, or revised set of issues.

{Reproduced with permission from
Inside Teaching, by Tim Bowen and
Jonathan Marks, Oxford, UK: Heinemann
(1994)

A Message From The
Coordinator

Our last isssue in October 1994 carried an
announcement that { had left Japan.
Well, I have moved to Sapporo to enjoy
the snow and Winter Sports and my new
Phone/FAX number is 011-816-8481. 1
will be meeting personally with our
Hokkaido members at the February Hok-
kaido Chapter Meceting. If you have not
received your announcement, pleasc
contact me at the indicated number.
Regarding the Hanshin Earthgquake,
while we are praving for the survival of
our friends and colleagues in Kobe, let's
also take time to ask ourselves if we are
prepared for the next big earthquake
(the one that is being predicted for
Tokyo). This earthquake may come while
we are in the classroom.

After such natural disasters- as the Kobe
earthquake and similar devastating
events in California, .teachers and
schools have been called upon to take-a
leading role  in crisis - .management,
counseling, organization  and commun-
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ication. We are responsible for the safety
and welfure of ocur stadeénts when they
are in class. After the disaster happens,
clear thinking and well-prepared teuach-
ers can help t provide the calm contin-
uity which their students need.

Qur sincere respect and admiration go to

the teachers of Kobe who have acted
very professionally in a time of crisis.
Our sympathy goes to the [amilies of Miss
Wong and Jeanne Miller, two English
teachers who died in Kobe during the
earthquake.

: —Barbara Wright

This Vision Thing (Continued from
pg. 1}

SIG, or rather 10 network you - so that
this grassroots process can grow.

To do this -~ 10 be able to talk about this -
we've been faced with. the need for some
kind of common language, for some kind
of metaphorical base by which to map
out routes to explore. And this has kept
bringing us back to ‘this vision thing.'
We're convinced that we need such a
vision - and for the moment, the vision
is one of exploration, perspectives and
pathways. Hence the section titles in the
newsletter, and the interweaving of
these concepis. with networks and re-
sources. But such .a vision depends on

what individuals can do creatively toget- .

her. So, we hope that your personal
vision and interests can be progres-
sively networked through the newsletter
and through Teacher Education events.
Please take time to let us know what your
concerns are.
With best wishes to everybody,

--Andrew Barfield

Election Results

The election- of N-SIG ‘executive officers
took place on October 7, 1994 in Matsw
vama at the annual N-SIG business meet-
ing. A SIG-wide "Docino arigatoo gozai-
masu” to Barry Mateer, outgoing Ment
bership chair, and to Heng En Feng,
outgoing Treasurer. They have perform-
ed yeoma4n service in carrying out their

respective duties. We shull miss them.
The 1995 executive officers are:

Coordinater--

Barbara Wright

Misono S-chome, 2-jo Apt 202

Tovohira-ku, Sapporo-shi 062

Tel/Fa¥: 01 i-'§%16~8481 ()

Tel: O11-631-8811 (W)

(In April, available at

Tel: 001-1-909-385-1027}
Deputy Coordinator-

Andrew Barfield

Amakubo 2-1-1-103 .

Tsukuba-shi, Ibaraki-ken 303

Tel: 0298-53-7783 (H)

FAX: 0298-53-6616 (W)
Membership/Treasurer- -

Stephen Hanpeter

Takana-so, +-27-1+ Nagasaki

Toshima-ku, Tokyo 171

Tel: 03-3959-9383 (H)

FAX: 03-3959-9385 (H)
Program Chair-

Bobbic McClain

«438-2 Noko, Nishi-ku

Fukuokz 819

Tel/FaX: 09-2891-3730 (H)
Newsletter Editor-

John MceClain

{same as above)
Member at Large-

Sonia Yoshitake

ICU, English Language Prograrm

3-10-12 Osawa, Mitaka-shi

Tokyo 181 »

Tel/FAX: 03-3397-5414 *

Editor's Note: In The Next Issue

The next issue will feature Part Two of
Ms. Diaz-Rico's article in addition to Paul
Beaufait on a learner-centered teacher
education program at Prefectural Uni-
versity of Kumamoto. Also expect obser-
vations by Stephen Hanpeter on how
Japanese and English teachers work
together in groups and separate reports
from the Vietnam Study Tour Group and
on the upcoming Teacher's Conference
in Hong Kong. Finally, of course, we
would like to include as many member
profiles as we can. Our best wishes to all

--john McClain
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